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L= Listening

S= Speaking

R= Reading

W= Writing

LANGUAGE

=Y

Writing
(ability to encode
thoughts and
concepts into written
form)




#Productive vs. Receptive skills

Productive skills are the ways in which we establish a language
discourse that can be 'received' by someone else.
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Receptive skills are the ways in which people extract meaning from
the language discourse they see or hear.
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mProductive skills: output
(ol sie ) Al ) jlgen
mSpeaking - Writing

mReceptive skills: input

(e ) Al < jlga
mListening- Reading
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Speaking and Listening >Oral -

Lk

Graphic (written) -> Reading and Writing
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We can divide the writing skills into:



AUl padaa pualing ddasi ja &) s Micro skills
JSS (il ddasi ye 40lS &) g Macro skills

mMicro skills :

*Spelling

=Punctuation/ Capitalization
=Sentencing

*Paragraphing

Word order

*Vocabulary

=Correct grammar

mMacro skills :

sLinking !
*Organization of meaning (content)
*Register
=Style
Imxﬁ %ps g %
O it g
2writing
= Writing skill:

mWriting is the process of using symbols (letters of the alphabet,
punctuation and spaces) to communicate thoughts and ideas in a
readable form.
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mStages of writing Processes 4:US!) ddas Ja)

1-Pre-writing / Planning / Brainstorming sl @ L
2-Drafting / Free writing 33 gwall

3-Revising 423l

4-Editing / Proofreading Jixxil)

5-Publishing <!

mPre-writing 4Us 8 Lo

» Brainstorm ideas and organize your topic.
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* Think about what to say.
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= Talk about your ideas with a friend to find a main idea.
£ 3 gall dpcai Jl) 3 SAl) dlay JSBY) e (ada pa Cadadl) -

» Use the list to organize your ideas

(G SE) Cal i g agdatil Aaild andia -
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Find your idea, inspiration, imagination, free writing and
brainstorming, plan and structure.

mDrafting 833wl

» Create a rough copy of your writing.

LUS Ada ya A g ARUS 3 jall LA (e s 338 9 B3 gona Jao Al Al jal) 038 8 -
4 gail) pUad alaiaf gy 22 50 Y 5

= Write your ideas in order.

(5 paf adiia JSy o \SB) S -

= Read your work out loud and note places where you stumble

g sUadf a9 Badli Al LA Jawy Jlo Cigar @S La 8 -

= Ask friends for their feedback
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mRevising 422 _all

= Improve your writing

LS b Cpmn -

* Try out different beginning and endings
dliail AV gy by G -

= Use quotes or add dialogue.

(clialae 8Ll B g) il 8N addiu) -

* Include descriptive words.
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= Add details to develop important parts.
ool B daga £1a) gkl Adlia) Jualdl 4Ll b -

mEditing: Jyaxil

» Proofread your writing .

LS e aslilly o8 -

= Make sure that you have complete sentences and correct spellings.
Ll 9 Uil paua el o) (e aslilly o8 -

= Reread to see if each sentence makes sense .

" Lgd g Adilaia™ Saia dlay & Alay JS S 1Y) (5 8l il 3¢) B ae)-

= Ask a friend to proofread your work .

i (1 38Uy 5 &l ranad digaa Jlul -

mPublishing <l

* Create a clean final copy

LAUSt 3 a dAdsl Jas ) -

» Type your writing or copy it into a new paper
S 48y Al ) dal iS) -

= Think of an interesting title .

. oie O glry S8 .

= Share your writing

. laaifetilis i) -



mTypes of writing LS g 53
mControlled writing 38al) 4,1i<!)
mGuided writing g2 sal) 4L
mFree writing 3_al) 4,us!)
mCreative writing 4ss1a¥) 4,us!)

Example: e £8
She needed to move faster. \i'
She woke up late this morning. ‘ .
Combine the sentences to forma ne'»'*
sentences using the correct

conjunction(s).

I want to get a high salary.
I ask for a high percentage
|of the movie's profit.

mControlled Writing 3dall 4Ll
such as handwriting, copying, dictation and spelling .
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GUIDED COMPOSITION

Eample:

Students are shown a picture. They are to write 3 paragraphs about the picture.

mGuided writing 442 sl 4L
Provide guidance in vocabulary and structures so pupils will not make

many mistakes.
sUad) gty (S U caldall g dlaad) cuS) 5 g ula yiall dualdl) A g8

[
What do you like to do
on a rainy day?




mFree writing 3_all AUl
Writing without regard to spelling, grammar, or topic.
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mCreative writing 44 4,Usl)
is any writing that needs creative and imagination.
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o Styles of writing 4Us! Gl
-Expository writing
-Persuasive writing

-Narrative writing

-Descriptive writing
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Exsubye:

mExpository- Writing in which author’s purpose is to inform or
explain the subject to the reader.
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Example
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mPersuasive-Writing that states the opinion of the writer and

attempts to influence the reader.
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Example:

“I don’t think that’s a good idea,” said Jaelyn.
“You never used to be such a girl!” retorted
Orin, pushing open the door.

Reluctantly, Jaelyn followed.

This is a narrative because it's telling a story. There are
different characters conversing, and a plot is unravelling.

mNarrative-Writing in which the author tells a story. The story could

be fact or fiction .
Jod ol dBa 0 6<i 0B g dad Calgall L San Al 8 duaall) 4l

Example:

The iPhone 6 is unexpectedly light. While si

those of the iPhones that came before, it is nd its )

rounded body is made of aluminum, stainless steel, and glass. The casing
mes in a whitish silver, gold, or a color the company calls “space gray”.

This is an example which is describing aspects of the
phone. It includes details such as the size, weight, and
material..

mDescriptive- A type of expository writing that uses the five senses to
paint a picture for the reader .This writing incorporates imagery and
specific details.
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mReading :
- is a Cognitive Process of decoding symbols in order to Construct or

Derive meanings of words.
_Qwﬁ\@mwg\gﬁgﬂjyj\ﬁﬂ@ﬂm o R AP

mReading is :

- A Receptive skill 4sLdiu) 3 jlga
- In a written form «iSa Joy

- An input <Daasal) s

mReading Stages 3s! Al Jal

mReading Types 3! Al g) sl

1- Oral Reading £ sama Ciguay gl 4 gidi 3ol B

2- Silent Reading 4isla bs)

3-Intensive Reading 4iiSa 3¢) 2

m Short passages 5 wad (a gl

m Hard to get agdl) 4z

m Slow 351l Aiday

m Reading for details or info. Jmaldi gl claglra Jo Jpaall 3¢) 2

4-Extensive Reading 4laldi 351 8
m Long Passages 4ligh (a gai



m Easier to understand a¢&!l g
m Faster 4a yw bgl
m Reading for pleasure §Uaiud 3¢l 8

5-Skimming
m Reading to get the gist of the ool (& daym daal o J gaall 3¢ il
passage.

m Finding the main idea .
m Overall theme, basic structure of the 4lld 3 guas £ g gall 4 pal
passage

6- Scanning
m Reading to find a specific piece of info. 333aa 4 glaa sy 3¢ 3

mReading Strategies 55 Al Cla) i
READING STRATEGIES

PREDICT Detsrmine what you think will happen
= n the text. Use the title, text, and

& lllustratlons to help you.

V|sun“li Create mental images of the

characters, settings, and events
in the text.

- Predict adsill

ae Ll clagia il g Galll « o) gind adkiad ,aill B Juany o (Sadla J3a @
- Visualize sl

oaill A &laaY) g cluaddd) ge dulie &) ) guali (L) 0

QUESTION

[H1]/1[{H | Think about what you already know
‘about the text. Find ways to relate the
text to yourself, other texts, and the

world around you.

- Question di-w‘

&-ILAJS’.AU-“ caadal 13 Be 8l ae) ¢ dxa gdf dlaia (alll (S 13) dladl Jlul g i gh e
Ll

- Connect Jwa®)
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In!"“" Determine the author’s purpose. Find
the important details, the main idea,
and the themes of the text.

| Use clues in the text and your own
knowledge to fill in the gaps and
draw conclusions.

- Identify gl /e

coalll A dagall Jualdil) 22 g) 5 LSl Guaa 22a 0
- Infer g

oAl (o il Jua il glaa s Gaill geiibia pidiad o
- Evaluate a#
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N
i SE3R |

i g Sum look through the l

ment
Ssighi o )e

i Q Question: turn the -/7>!

headings into questions "¢/ l

| R Readmadcoﬁd
l
I R Recite: say the nswrsv

out loud I

Review: wnite notes to
nswert:}mqueb /I

(£ i) daga W piic) ) Gaill ki) 3 pUILY)
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? Top-down : ? bottom-up :

learners use their Learner use their
knowledge of the understanding of
genre to predict affixation to guess
what will be in the meaning

text pleiadl lgad posaiung
aleiall lgus pasiny | Gymd cilsyiall 4agd
5 vaill g8su) wid =m0 v i e (fme

.. dogd JSU e3=d] Oe .

eyl S8 s L.

Themes

Main ideas

—_—

Buissaooid

Ideas/Details

2 Phrases
3

2

o] Words
=4

Q.

mReading Components 55/ all & gSa

- Decoding <lalsl) 3 il Sl

* The ability to translate letters into < sl A g al) day 5 o 3 Al
sounds

- It is defined as the level of understanding of a text/message. This
understanding comes from the interaction between the words that
are written and how they trigger knowledge outside the
text/message.

©- Comprehension W _idl dlb iy cilalsl) agd

L pddal) 8 g gla (5 Lalale

- Retention <ilals!) Jads
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mSpeaking is the action of conveying information or expressing one's
feelings in speech.

A B e lial) e yuadll g) Cilaghral) JAI g4 Cuaadl) .

e Speaking is the productive skill in oral mode.

(ot S b Lalii) 5 jlga duaadl) -

 An Output skill.
A A B lga -

» Types of Speaking:

-Monologue 3labiall

- Is a long speech by one person, esp. in play, movie or television
show

. dal g padd Aol gy aly i gh Cuaa -
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Dialogue s>
- Is the speaking that involves two speakers.
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Discourse &xaall
- Is the speaking that involves more than two speakers.
Opadd (4 ) (i G -

m Speaking Styes:
1-Interactive Speaking

- Situations include face-to-face conversations and telephone calls.
gl DA g da gl Lea g duaatitis (S -

- such as when giving a speech to a live audience, where the
convention is that the audience doesn't interrupt the speech.

oyaall clad cANS s -
O

3-Non-interactive

- such as when recording a speech for a radio broadcast.
=13 & Gl JawdS ol yé -



mTypes of Classroom Speaking Performance Jwill Jala &aadl) g gi)
sIntensive <iisa

*Responsive ¢

"Imitative )

"Expressive s

“Phatic (<a?) raliaa

"Referential (2>

* Intensive : short utterances to demonstrate grammatical , phrasal ,
lexical or phonological ability .

L Cilalsl) g a0 gil) s gl KAL) -

= Responsive : short replies , limited conversation (stimulus ,
responses )

. 8dgdaall cilila) 9 5 _small) 3 ga ) -

= Imitative : parroting words .

IS -

= Expressive : the speaker emotions and attitudes .

. oldall (e i -

* Phatic :

- Small talks as in hello, how are you?.

Sl g gl 5 4aills dmainal) clislaal) b ¢ Aasen) cilislaal) -

= Referential :

- Provide the listener with information .

Listener has to know the context before they can understand the
references .

Ul g aa £ g ga (8 Bt da glaay gabuad) g3 1 2 sl -



Some problems that students may face.

* Shyness and inhibitions
* Finding things to say

* Low participation of individuals

* L1 use
l:u:m?m BadlEl) A 58 ) A (piany -
sl g Jadd) e
A duaaill audal ga dlag) Aglaa o
g Al A jLial) 428 o
_e‘g‘ Azl e\dﬁu‘ °

= Fluency 43l
- Is the ability to read, speak, or write easily and smoothly.

= Accuracy 44
- Is the ability to produce correct sentences using correct grammar
and vocabulary.

SAMPLE OF ACTIVITIES

Accuracy : grammar presentations, gap-fill
exercises, frame dialogues.

Fluency : role plays, speeches, communicative
activities, games.

- A3al) Aol w
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m Listening skill :

¢ The ability to accurately receive and interpret messages in the

communication process .
. dual il dlas (A Jila ) agd 5 aeadi g JLiud ga plaind)

e input i3 jlga

- receptive skill in spoken mode .

. Bsbial) NSl ALdiu) B g

- Listening is the first and the most important communication skill.

mEffective listening requires concentration, attention and use of your
other sense.

Loul ) aladied g ol culaly Jladl) o laiua)

mDifferences between listening and hearing
glaia) 5 £ lad) (il g 4il)

Listening is NOT the same as

Hearing
? listening : ? hearing :
« skill of receive , « sense allowing to

interpret , evaluate | perceive SOUNDS
and response toa by the ear .

message .. Olgodl & laww duwl>
pgdlly & laiwdl 8)lge (331 Gpb (s .
4.][;.’&...:}“9 Aardig .

« active process . « passive process .

« mental act and « physical act .
physical . oYl dawlgy dsauus .
Gdw>g dddc

« you consciously |« simply happens .
chose to do . Lalyl ¥ Gaxs .
elioly)b bz col .

e Listening leads to learning .
e Hearing is the first step in listening .
e Listeningis hard .



mStages of listening £laiuy) 4des Ja s

1- Hearing:

Receiving data.

Gila glral) Ll

2- Attending:

Focusing attention .

LAY ) guan

3- Understanding:
Understanding symbols we have seen and heard.
Walnaw g Ll ) S5l agh
4- Remembering:

Drawing on memory.

LB SIAN b e glaal) oy 3A3

5- Evaluating:

Analyzing and judging.

A8 Jlaa) g Jalas

6- Responding:
Feedback.
Ana) b Aadadl) - ddedl) Alasiu)

mSteps of teaching listening
L) g i il ghad
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(inferring
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v Reflecting ;-ﬁl\
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C ical responses \ / :
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mStrategies of Listening
Sl VAL SEig agh 5 sl pblud Al Andd¥) o) i) A -

mTop-Down

- Top down strategies focus on content. They are text-based. The
listener relies on the language in the massage ( sounds, words and
grammar that creates meaning )

oalll ) sty s giaal) o Jhad ) e G clagtl iud) S5 -
(i L Al o gl g cilalSll g ol paa) ) Jia Al sll B Aall) o acioaal) aling

» Top-down strategies include

: Jadd Al Au)

- Listening for the main idea

i 1) 8 S8l o Laiua) -

- Predicting

B/ ) -

 Drawing inferences

Glalifiuy) (adadiu) -

* Summarizing

oaalil)-

* Top-Down Listening Activities:

D S e e plaia) Adad)

- Putting a series of pictures or sequence of events in order.
- Listening to a conversation and identify where they take place.
- Inferring the relationship between the people involved.



m Top down starts with the big picture. It breaks down from there into
smaller segments.

ASET g ¢ (JalSil £ gamal) Gaill ) g sl B gually T Jaad () Ao e duatil i -
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mBottom- up Listening Strategies

e Bottom up strategy is to know about details and segments. It
concentrates on forms and structure.

JWEY) o 385 Jualdil) 48 pal daadi) jiad A Ao ) S (e daati) i -
Al

- English learning students use this strategy to enhance their listening
ability.
Al flad) 3408 il Laadi) Aa) 038 () gasiiny 4 Jalady) dall) alaia -

= Bottom-up Strategies include:

: Jadi AN Jhua) (e Al sl

- Listening for specific details.
Aldy Jualil plain) -

- Recognizing word-order patterns
calalsl) Jaad :\A’Ju -

m Bottom-up processing as a strategy wherein there is a progression
from the individual elements to the whole.

e o ) O8I N Bakall suabiad) e jshaiS o) ) i (e Al i) Jans -
(Js

mlListening Strategies

= Predicting 228!/ sl



- Depending on the context, when we make predictions, all related
vocabulary stored in our brains is activated to help us understand
what we are listening to .

il Ladie ghd) o aaiad -

o 1 3la agh o Uiac Luval (ol Ulke (8 53 g gal) culalSl) S

» Inference Ly

- It means using text clues and prior knowledge about a situation to
work out the meaning of what we hear(listen between the lines)

La & laiuad) ) dracas Lo ayanil La i g ¢ Abilaad) 48 jrall g Galll gsilia aladial -
(( ook O

= Elaboration <lgY!
- Activating or connecting new material to prior knowledge in order to

understand or to fill in missing information.
e glrall JlaS) g agdll o Saclovall dagall) il plaally 3asaad) cila glaall Jay ) -

= Summarization (<l

- Making oral summary of the information presented in a listening
task .

. ELaia) daga (8 datial) Cilaglrall gl (audli -

= Note - taking <Wadall S

= Self-evaluating (3 sl

» Toleration of ambiguity

- Trying to accept that fact that parts of the message are unclear or
unknown .

g gl pudly e Al e s e o) dlla JiSS-

Types of listening

= Discriminative listening [Ekarrgs

= Comprchensive
listening

= Empathic listening

= Appreciative listening
= Critical listening
= Constructive listening
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mTypes of listening
* Intensive listening :

- Focuses on certain elements like phonemes, words, intonation.
cAgdll jaliad) £ 38 CaiSal) plaind) -

= Selective listening :
- For specific details&* and ignoring everything else.

- Radio news items.
JRAY) plaw Jia ¢ ALY Jalad g 3adaa Jualdil plaiu) ;AW elaiu) -

= Critical listening:
- Evaluating and analyzing the message being received.
As Lo ad Ll o) g 383 (i iy (o381 plaiay) -

* Discriminative listening:
- To identify or distinguish the difference between various sounds.
. Ae giial) Gl gua¥) G Sasalll g) ) (g (g el £ LY -

= Comprehension listening
- Listening to fully understand the message of speaker.

- Example, Classroom lecture or directions to find something.
iall 8 alaall £LauYS diaadall 4168 La JSI agdy £ Laia) -



* Therapeutic or Empathic

Listening

- To understand how the speaker feels and showing empathy even if
not in agreement with them.

dra (385 a1 gl s dza cibladl) g Saadall ) gadi agd -

= Appreciative listening
- Listening for your enjoyment. It doesn't require much focus.
SN Cra i) iy Y g Jah daiall £ lalia) -

= Constructive listening
- Constructing and representing meaning.
el o2 e g el 1 AL e laia)-

mClustering
ﬁ\j@i ui\ éhﬂ\ M
mRedundancy

dora b S gy
mReduced forms
Baidall 5 galll g JISEY
mPerformance variable
1Y) g ol

mColloquial language
dalad) datl)

mRate of delivery
Sy 5l 43y
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Assessment: auiil)
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Lgaladiia

YYPES O

FASSESSMENT
B

L

mTypes of assessment: axdill £) il

1- Diagnostic assessment: (:3ddl) audil)

Assesses a student’s weakness ,strength ,knowledge and skill prior
instruction.

Ul (gl madall g B g8 Bl (i g mgial) dylay 08 o) paladl) dales 38 (oS
mExamples:

*Pre and post-tests.

=Self-assessment.

*Observations .

*Polling .

"Interviews.



2- Formative assessment _aiwa [ o< andl

Used to provide feedback during the course/instructional process
Aaatadl) dland) o L) cillaada PRRT A PRE A

on going _aiea JSdy

m Formative -low stack ,during the course

ol gl ol g pal) oL G 9Sa g St AT | Adaddia el andil) B 4aadl

mGoal:

mto monitor student learning to provide outgoing feedback
Al (8 Az ) 43385 pUae | g Ml alad A8) e Ciagl)

mto improve learning quality

Al 33 g3 Cppatl

mExamples:

"Q&A

=Short tests and quizzes

*Homework assignment

*Portfolio

3- Summative assessment: (<Uadl/ ALl as o8l
given at the end of unit or at the end of course .

o Al Algd o) Bas ol Ailgd B (108

mGoal: to evaluate the students learning at the end of a learning
lesson unit by comparing it against some standard
Al slgd) gl Bas gl dilgdy Ul apdl Cagl)

m Summative -High stack

(ALY anil) 8 dadl o dyanl) (4SS

mExamples :

=Questionnaires

=Surveys

"Interviews

*Projects

*Midterms exam/final exam



*Rubrics

4- Norm-Referenced assessment:
Compares a student’s performance against other students .

AUl (a0 iy callal) 030 &5 Ly alaal Lo o 5y g yall Ay jlra ) LA

5- Criterion-Referenced assessment:
Measures a student’s performance against a goal, specific objective
or standard.

gl Gty Ul o130 &5 iy alaall L a8 g yal) Ao el LA

6- Performance-based assessment:

£13Y) Ao ailll) andill

provides the teacher with information about how students
understand and applies knowledge.

mExamples:

*Working productively in a group.

*Writing an essay

=Carrying out a short conversation.

7- Alternative assessment:
is used to determine what students can do or can’t do, in contrast to
what they do or don’t know.

Al gl Alls A Lgaling g sira et cilaga Jlad) caliall (e callaly aB)

mExamples:

*Self and peer assessment

*Open ended question

"interviews

*Observation

*Writing

*Portfolios: is a collection of a student work that has been selected
and organized.



Lgauliii a3 Al clal) Jlas | (e de gana g2 oY) cila
mPurpose of portfolio: Jai¥) cila (e ciagl)
sMonitor student progress il asis 43| 1o
=Assess student achievement !l Juaal ol
sDetermine students’ grades il cila jo aaas

\
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@ The purpose of assessment: ax83ll (e Ciagl)
=To help in evaluating teacher’s performance
sTo improve instructional intentions

sTo diagnose student’s strength and weakness
sTo monitor students’ progress

EVALUATION

Evaluation: a8l
is a systematic process of collecting, analyzing and interpreting
information to determine the extent to which pupils are achievement
instructional objectives.
BT (s yaaT (1 sy il glaall i Jalat g ped PIA (e dagle diles 2
otal) oAl Aiantadl) Cilaady



TYPES OF EVALUATION

Diagnostic Evaluation
1. What needs to be improved?

2. Making decisions on how to improve them.

Formative Evaluation

Summative Evaluation

1. Progress reports.
2. Reporfing of findings and conclusions

o 5550 1 50
J(addil) ay giillo
-L;:‘uél‘ ﬁjm‘n
ALl oy g8illo

(Purposes )

Purposes of

Evaluation

Rea-Dickins & Germaine, 2001, p. 253
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The Purpose of...

assessment
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Presenter Name:

Presentation Rubric

Your Name:

> G 3 oo e
[ ol N\ — g = 5
Category 1 2 3 a 5
Eye Contact Does not look at Lock at Does lock at
& Ph : 1 audience Does audience audience. Shows
ysica not show sometimes. confidence
Presence confidence Shows
confidence
sometimes
sPeaking Does not speak Speaks clearty Speaks clearty
clearly. Speaks sometimes entire time
Quietly to be heard Speaks loud Speaks loud
Does not use sometimes entire time
academic Uses some Uses academic
language academic language
language
Presentation | Does notinclude Includes some Inciudes all
all required parts of required parts of required parts of
Organization presentation. No presentation presentation
introduction or Has an Has both an
conclusion introduction or introduction
conclusion, but and conclusion
not both

@ Rubric is a tool used to interpret and grade students’ work against
criteria and standards.

Cilia g el 18 g COUal) Jae Ciiiiat g pedi! am 314

mFor example:

*Checklist

"rating scale

Exalnple: Anal_\'tic Scoring of Course Level Rubrics

Student A 3 - 5 5 7

Student B 4| | 4 5 5 28] 20
Student C | 2| | 3] 4 4 26| 3.7
Student D s| [ 8][4 5 28| .0
Student E EREnE 4 26| 3.7
Student E B 5 5 26| 3.7
Student G 4 5 4 4 29| =.1
Item Average 40 3.7 £4 46 27| 3.9

Outcome: Students will be able to design, conduct, analyze and present advanced level legal

research.
Measure: Students will be able to properly apply research principles to current legal issues and

work collaboratively to produce accurate findings and effective recommendations.

Criteria: 80% of students will score 3.8 or above on a scale of 1-5 in course JPS - 367.

Results: Criterion 1, 57% of students scored 3.8 or above, therefore, standards were not met

Areas where students struggled most: quantitative skills, oral communication, and principles of

science. Continuous improvements will focus on rubric item scores < 3.8 for coming vear

@ In Analytic scoring the teacher scores separates ,individual parts of
the product or performance first, then sums the individual scores to
obtain a total score.



e dsanll Lgnses o (a5 oS a0 p0s S lal Jal o el iy
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Samples of Holistic Scoring Rubrics

The essay clearly states a position. provides support for the position.
Excellent raises a counter argument or objection, and refutes it. The evidence, both
writer in support of the position and in refutation of counterpositions. is
persuasive and original (that is, drawn from the student’s own
observations, not borrowed). The essay tackles a significant objection or
counterargument, not a trivial one. The relationships between position.
evidence, counterargument, and refutation are clear, and the essay does
not contain extraneous or irrelevant information.
The essay states a position, supports it. raises an objection or

Good counterargument, and refutes it The essay may, however, contain one or
writer more of the following ragged edges: evidence is not uniformly persuasive
5 or original; the counter-argument is not a very serious threat to the

position; one has to read between the lines to see relatonships between
ideas and some ideas seem out of place or irelevant.
The essay states a position and raises a counterargument, but their is well

Average developed. The objection or counterargument considered may lean toward
Writer the trivial. The essay may also seem disorganised. Nonetheless, the essay
4 should receive a 4 in acknowledgement of the cognitive complexity of the

task. it is more difficult to address arguments and counterarguments than
itis simply to support one line of argument.
The essay states a position. provides strong and original evidence

Fair supporting the position, and is well organised. However. the essay does
writer not address possible objections or counterarguments. Thus, even though
the support seems stronger and the essay may be more well organised
than the 4 essay. it should not receive more than a 3.
The essay states a position and provides some support, but it doesn’t do it
Weak very well. Evidence is scanty. general, trivial or not original. The essay
writer achieves its length largely through repetition of ideas and inclusion of
irrelevant information. The overall impression is that the essay has been
dashed off at the last minute.

Very The essay does not state the student's position on the issue. Instead, it
weak restates the position presented in the assignment and summarizes the
writer evidence discussed in the text or in class. The essay may include an

occasional | agree with, but it provides nothing beyond what was said in
class or in the readings. The essay receives a 1 rather than a O because
there may be some merit to being able to summarise what the author of
the text said.

@ Holistic grading is a method of evaluating a composition based on
its overall quality

Jaldl) apiil

Hit doesn’t provide students with detailed feedback

mFeedback is the information that learners receive from their teacher
about their performance .

A1 J 5 agaalaa (e DUl Lgale Juany Al Gilaglaal) A s daa ) ddal)

>

mTest is a procedure used to measure the ability, knowledge and
performance of learners.
Cmalaiall £1aY) gl 35081 g 48 jral) Wl addiey £ ) s JLEAY)



mTypes of tests m

1- Based on purpose
agl) Ao daildl) < Ll @
Beligt) jLad)

¢ Fhal) paald JLAL

(Aman L)

EARTA Y

(il LA

@ Proficiency tests:

Belds) Las)

mThey give a general picture of students' knowledge &a ability (rather
than measure progress)

-like: TOFEL, IELTS.

) giewa 2l 530 (uily Y g calldal) 3 438 9 48 s J ga dale 0 ySh aay

@ placement test:
L;M\ Laal HLaa)

mThis test is designed to place test takers at an appropriate level in a
program or course.
mplacing new students in the right place.

Al auliall ‘_SM\‘;_SIPSM\@'AJS?&A

& Achievement test:

(sand L)

mlt measure how successful students are in achieving objectives of a
lesson/course/curriculum. its closely related to the content of a
particular lesson/course/curriculum.

@UA\/JJM\ /U.HJAS\ Ky éf.\ﬁ ‘;A’ QM\ CL.L? Gda (sl Q,J,yaﬂ\ Jkaay)
el o Rall /o pall Chma () ey i g Ul )) Jasi 3 g



mlt is done at the end of the course to measure students’ achievement

of the course objectives or goals.
Balal) CilaaY ullal) (85 gaa (Al Balall Algd A oty

& Aptitude test:

EAPTAIEY

mAptitude tests are predict success or failure in language learning.
dall) alai A Qllal) J&é o) zlady suiill JLEAY) 138 adddiey

mAptitude for language learning comprises three < 18 &S LAl (el
abilities:

1-auditory ability. duaw 3 a8

2-linguistic ability. 4 sl 3 a8

3-memory ability. 8_SIAl 3 )38

@ Diagnostic test: (aidall jLadY)
mThis test is designed to provide information about L2 learners
strengths and weaknesses.

Calziall Canacal) g 5 g8l) Jal8Y iy

€ Progress test:

m Progress test measures how much the students have learned of the
recently taught material

1A% dalad ol L (uolly

m Objective test:

Is a test in which learners ability or performance are measured using
specific set of answers, means there are only two possible answers,
right and wrong.

a5 Y Al ol ¢ ey (e Badaa Ao gana aladiuly cUal) ¢ 1a) gl B a8 (uld 4 a1,
Abls i daaa Ll opsilaian Gsila) s g

mTrue/False.

mMultiple choice(A,B,C,D)

mFill in the blanks (Cloze test)

mMatching (two columns).



Saagill g 1 AN Jlas) casaia e JLEAY) | Uadd) g pual) Aliad

mSubjective test

-is a test in which the learners ability or performance are judged by
examiners’ opinion.

Cralaal) ngdﬂi&&\e@i\dij DUl 3)&%@5*

Short answers .

Essay answers.
B _mall) e il gl AdlEall AL Jia

@ Based on orientation and way: 4 sill e daild &) jLadl

mDirect competence test:

sila Belds jLad)

mlt uses language skills (reading, writing, listening, speaking) to test
students of language components (grammar, vocabulary,
pronunciation)

dagy ¥ A5l <) jlga Laadiieua (ghaill gl jial) cas) gBl) HLSAN) IAA (s

Ex: teacher ask students to write a paragraph to test their knowledge.

mindirect competence test: <l & gliS Lad
Ex: Teacher give students a multiple-choice test to measure their
knowledge.

mDirect performance test: _<lwa )3l jLad)
Ex: teacher ask students to write an essay or a letter to test their
writing.

mindirect performance test: <l & 131 LS
Ex: Teacher ask students to put pictures in the correct order based on
story they have listened to, to test their listening skills.



Based on score interpretation

mCriterion-referenced test:

L2l (Saa Lad)

mThis test measures a test taker performance according to a particular
standard or criterion that has been agreed upon.

Agle é&:\.d Jmlaal 1353 alUall gfa) LAY AN (il

A grgially Sl A 53 iy

mNorm-referenced test:

LAl g ks LA

This test measures how the performance of a particular test taker or
group of test takers compares with the performance of another test
taker or group of test takers whose scores are given as the norm.
U Ay ae il LA Ay vy (A Gidlay Gl a3 Gy (5 lral) JLERY)
Juadll

mPop quiz is a short test given to a class by a teacher, without prior
warning or announcement to make a rough check on students'’
progress and to keep students on their tons

5 gl g odldal) s 48 jaal 1) Gibes (90 Juaatl] ) alnall dady g L
el agagd e dd ma g LAAN Ladly daaiad

mTest is a procedure used to measure the ability, knowledge and
performance of learners.

Lal g yma dana B g g 32aa s 2 (9Sy 9 Ul A8 jra 988 iy o) o) JLARY)
pladl 4lgd ) (g g LA

mCharacteristics of good testm

1- Validity: 4dluadl)

It means that it measures what it is supposed to measure.
Al bl pda g L ul 130 Bala JLIAY) (685



mlall JLEAY) alicn

=Content validity: ¢ siaall §ua

It based on the extent to which a test measure the particular skills it
sets out to measure

dalh (a sibal) & gl o) ) jlgeall LAY (s g (puSay )

bl 9 agd sadaa aleall J8 (e papaat Al 54 Juall) cpa JLAAY Alic ¢ oS Ay
Ao A Al

Face validity: AW Guall

Is the extent to which a test is subjectively viewed as covering the
concept it purports to measure.

Mty ) aalial) gran ) La2S 5 g 3 i buan g ALLa)( JLEAY) JS& (uay o)
Ll

2- Reliable: <Ll

If it is taken again by the same students and the same conditions, it
will produce almost the same results. In this case it is said that the
test provides consistency in measuring the items being evaluated.

i gl QB 8 Ul udl o ) S ol i) Ll LAY g o) gh: SLIEAY) ol
O Juals A Lot 3 Baal) JLie ) Cpms 3AY) aa Jg¥) JLARY) Lgd Cu ) A Lgadtd
(alin) ald 8 LAl adly SLIAY) Alad) oda (B, ¢ JLEAY)

3- Practical: 4xdal)
It is easy to be conducted, easy to score without wasting too much
time or effort.

Jgall o) e gl) Aol ¢y gy dasauat g os) o) Jgwd) (e

4- Comprehensive: 4 gadl)
It covers all the items that have been taught or studied.

Agin) 3 9 Lgealind a3 () sl gal) pan ik ity Jal SLEAY) (685

5- Relevant: 4l
It measures reasonably well the achievement of the desired
objectives.



B39 pall Cilaay) zlady (385 ) Ahia JSA iy

6- Balanced: ¢l s

It tests linguistic as well as communicative competence and it reflects
the real command of the language. It tests also appropriateness and
accuracy.

Adilia) 53 BeAS) ) ABLGYL 4y gall) BeUAS (s Cuny ¢ 95 4d JLEAY) 05 O Y
. daidlal) g 43N Ly g

7- Appropriate in difficulty: 4 pall s giwa B daidlal)

It is neither too hard nor too easy. Questions should be progressive in
difficulty to reduce stress and tension

& gpall Y\szu‘gg.ul\gé%l.é OsSa V) aad) LAY Gilda) ga (e

Gallal) e gl g Jaidal) Sy (S Lo gt 5 sua (b A utia ALY () 585 &) Y

8- Clarity: zs<as
Questions and instructions should be clear. Pupils should know what

to do exactly.
havially dda o gllaal) La aldall G oy s daudal g ¢ S0 () &Y ALLY) g Cilagdactl)

9- Authentic: 4laY)

The language of the test should reflect everyday discourse.
A sal) cliolaal) uSali () ey Alual JLEAY) Aad ¢ 65 () Guny

10- Appropriate for time: < sl 4ilia
A good test should be appropriate in length for the allotted time.
LA daaal) @ ot Culia dd gl (5 60 () ean dual) LAY

11- Objective: 4 g gall

If it is marked by different teachers, the score will be the same.

Marking process should not be affected by the teacher’s personality.
e o ey (1 ganiaall Gl Laga L 85 Lgale Juas (3 Glldal) das
alral) dpaddy Sl Y Gy maaail)



12-Economical: sbai®y)

It makes the best use of the teacher’s limited time for preparing and
grading and it makes the best use of the pupil’s assigned time for
answering all items.

ey A aleall 3 ganal) cB glf Cpa Saliin) Juab) (ghay 431 galaid) SLAAY) ()6 Maly
A Al Aalill auadall B gl (e Bl Bl (ghag Adf LaS ¢ JLEAN Ciiadl) g
ralial) azan

CFD i
- > So—

> =
o> —
'_.==— % > . ‘
= = -—=[(04aiIS

checklists = = £ standards

Lesson Planning
g[ﬂ[]hl[! organizers rubrics
@ Lesson plan
Is a teacher's detailed description of the course of instruction or

"learning trajectory" for a lesson
ol alail) g G i) sl alzal) (o Juada Ciag (A ) dad

-The benefits of lesson planning

u.uJ.ﬁ\ hﬁhﬁ (e dailal

*Proper lesson plan will keep teachers organized and on track while
teaching

. ol S L) aal) jlaall o g Caalaal) sl te JadaS dualial) Guyal) ddad )
*Deciding what to teach, in what order, and for how much time are
the basic components of planning.

A Gatnal) B o) 0 9S aS 5 ) Gl S 098 ) S g o Ol g
CJaahaditl Aala) il sSall 038

= It allows the teacher to check the lesson for balance of content and
activities.

dlma Baol8 7yl alaall ay | A& g (g ginal) G 0316 By i) aleall
LBl Ll o Abic) agalany



€ Components of lesson plan:

:UAJ..\.“ ahi <l gSa ) u.auﬁ‘ ahas (et jala

€ Information about the learners (background).

Ol e cila glza

@ Objectives <ilw)

@ Procedure <alluly &isl aY)

€@ Aids il

@ The steps of lesson plan based on:

uiﬁ KT i u.uJ.ﬁ\ alai Q\Jhi

The Cognitive Academic Language Learning Approach => (CALLA)
4 jaal) dpayalsy dall) aled meia

- Which is an instructional model for second and foreign language
learners based on cognitive theory

Aaindi g AN Aadl) g Apialy) Clill) (pu pail Y Aty g i 7 gad tiad Apda jil) o8

A el 2 ) e

mPhases of CALLA
dua 4l sl Jal e

1- Preparation: Activate the students' background knowledge about
the topic and the strategy.

+ aadl) Ala ya

L3 Guall Jsa iUl ARy A8 jral) Jagdhi Ly ducly -

2- Presentation: Present the content of the lesson and the strategy
that will help the students learn the content and/or carry out a task

D paalil) o) Gl pad) Ada e

s iaall 138 agd to selud AN Al i) Laddicia (uall (5 giaa alzall i oy -
alga o alld Luall @S 131 dagall £13) 43y sk ag sl

3- Practice: During the practice phase, the students have the
opportunity to carry out the content-based task using the learning
strategy to help them accomplish it.



p Ooall) ) (Gaakatl) ;
ALia) | ghary o)) agia uilall g 3acld aaplac) Jia) (Gaadailly COUal) faw Ads yal) 038 b -
D (38a5 o agrisc bl alail) diadi) jiad aladiuly ¢ (3ac18l) ) gy g

4- Evaluation: Evaluate the students' learning of the content and the
effectiveness of the strategy.

;i)

Joaad M) L) ) Al jiua) Alad s2a 9 (upl) (5 giaal ullhal) g Lgd i -
(ol agagd A g Jligu

5- Expansion: In this phase, the teacher helps students identify other
situations and tasks where they could use the learning strategy

: g sA)

(B atail) Aaiil i) aladied Ao agd a8 48 jual A alaal) soloy ¢ Ala yall oda (b -
Adlida alga g c¥la

€ The Elements of Lesson Plan

DA el pualic Aad o dud 8l i gal (Guks

mWarm up / Starter:

- An activity that a teacher uses at the beginning of a lesson to give
the class more energy

= Cpdadl) dds ya

Aoga S aglea g GOl oLl Gudad daat) 4l aleal) daddiiy o4) bl -

mlLead-in:

- A lead-in is a way to introduce the topic of a lesson

- The teacher may uses a story or pictures to lead the students into
the subject of the day

A e g panad alaling Jia aaa (o alial) WA Cre i Al dasiall -
LAl € s gal Ul 3 68T



mContent Or Skill:

=Content may be cognitive

[e.g. facts]

=affective

[e.g. attitudes]

*psychomotor

[e.g. motor skills]

D Bl gl (s giaall

SO A ) ¢ Cibga Jia Alaa g i gl ¢ (38T Jha B e CiA gD (oS (Saa -
L al) @ jlgall fia (ouad

=Skill may come in the form of: discussion , writing ...etc
, AdBla o) S (4685 ) (S -

*Inquiry skills

Such as problem-solving, experimenting, hypothesizing
Cooperative & competitive skills

AR a5 lge i i) (oall ) Jlga ) -

. Al g A glas g 5l

mLearning Activities:

Ex: lectures, practice drills, group activities, role play ,projects,
experiments, Listening to audiotapes, etc

p asladl) i)

) Bl g &l pualaall g ) g qual g o laill g el g &g jLéal) Jiad Jia -
. Amad) cdLawl)

mBasic Principles of Lesson Planning:
€ Coherence dulail)

-There has to be connection between the different activities in the
lesson. .

-Smooth transition is one of the pillars that ensures success of the
lesson plan during implementation in the classroom.



-An activity in a lesson builds on a previous one and prepares for the

next.

Lol A ARtiA) AddY) c Jlall dla 05 O o

L hial) B gadatl) ol G al) Aad 34T Flad ey o) g aga alead) JUELY)
A B ghadll ey g (Bl LS o (i pal) (B Tl Aainy

@ Variety g3
-To keep them interested and avoid monotony
Hall agaiad g (paiga DUl £ &y -

@ Challenge a3l

-The lesson that does not challenge is a lesson that does not motivate.
-No learning happens if the lesson doesn't present new items beyond
students' prior knowledge

Aaa s Gt g (GOl gaahy Y gl (oAl

oSl Aodd) 48 jral) lai Basan pualic Guall ady al 13) alad ) Gaay YO

@ Flexibility 439

Two dimensions :

-Ability to use a number of different techniques.

-Ability to change the plan if it shows inappropriacy to the classroom
real situation for any reason.

DOy Ad g pall -

 ANAA) LB (e S aladia) o §,AEN )

Y (ol 3 Juadll BBal) i ol LgtiagDla ade i pgli] 13) Aadd) it o 5 il

O G

& Balance )5

@The lesson is a mixture of a number of ingredients:

techniques, activities, contents. The successful teacher is the one who
is able to make balance between them.



i oA ga maldl) alaall g ¢ il giaall g Anddy) g ClLOE) Cra gmiie 8 ) -
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A il CilaaYle
mGoals, Aims and Objectives

®BAn aim is an expression of a long-term purpose, usually over the
course of one or more years.

A (g ¥ (il (B ) s3al) Jyghe ish (5 et -

m A goal is the outcome of a series of successfully completed

objectives, possibly measured over a series of days.
Aolliie sl gaa o Lpuld oSay ¢ AdaiSa Gilaaf Aluas -

® An objective is a measurable, observable behavior of less than a

day's duration.
h‘geﬁ&dﬁsuéﬁ&mwc wwd,\@d& -

Ay ;030 CilaaY)

® [nstructional objectives are statement that describe what the
learner will be able to do upon completion of the learning experience.
* It is also known as behavioral objective or learning objective

Al Cra elgiY) Ao 4y aLAN alatall (Say La il 5 Le -

cralaill Chagl) ol S phad) Chag) anly Liay)  jasie
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mTypes of teaching objectives ( Taxonomy of educational objectives)
t )2l GBI Y) £ il

1- Cognitive Objectives
dd aa Cila) -

2- Affective Domain
shblal) o) Ao gl Jlaall -
3- Psychomotor Domain

(Sl gf (S al) Jlaal) -
1- Cognitive Objectives :

- mental skills( knowledge) . “Bloom”

- This domain focuses on thinking skills .

- These are six level in the congitive domain , moving from the lowest
order processes to the highest.

A pa dylic & jlga -
JM‘Q\J\{.AUJ;JMH&AJS‘»'-



Y Y AN (s sl (e JERY) A ¢ il e A B rall Jlanall -

BLOOMS TAXONOMY

A Assessing theories; Comparison of ideas;
Evaluating outcomes; Solving; Judging;
EVALUATION Recommending; Rating
Using old concepts to create new ideas;
Design and Invention; Composing; Imagining; NT SIS
Inferring; Modifying; Predicting; Combining

Identifying and analyzing paotterns;

ANALYSIS Organisation of ideas;

recognizing trends

Using and applying knowledge:

Using problem solving methods; ;
Manipulating; Designing; Experimenting

Understanding; Translating;

Summarising; Demonstrating;
Discussing

Recall of information;

Discovery; Observation;
Listing; Locating; Naming

Cognitive Objectives levels:
*Bloom Taxonomy

- Knowledge

43 pal)
-Comprehension
agdl) 9} i)

- Application

daudail)

- Analysis
st

- Synthesis
S A

- Evaluation

A o811
"oy g8l " 53&“‘:\9;3":\5}4:3\"35é}d\d@d\é@w&éi-

Lpanlail] iAo oy Ciiatim

1- Knowledge 48 szl

Remembering or recalling information
Cila glrall plediad gl S35 -



mExamples:
list, identity, define, recall, memorize, repeat, record, name, recognize

2- Comprehension ag¢dl)

The ability to obtain meaning from information.

u.'\a.A.“ &), u-‘s 5_yadl) -

mExamples:

restate, locate, report, explain, express, discuss, describe, review,
infer, illustrate, interpret, represent, differentiate

3- Application (il

The ability to use information.

B djlaa (b dalad a3 La aladia e 3 a8 -

mExamples:

apply, develop, translate, choose, repair, produce, role play, select,
show, practice, use

4- Analysis Jalaill

The ability to break information into parts to understand it better
Juad] Jdy Lgagdl £ ) () laglaall (505 e 5,480 -

mExamples

analyze, examine, compare, investigate, discover, describe,
distinguish

5- Synthesis S Al

The ability to put materials together to create something new
Laa e dlagy Claglrall aa o 5,480 -

mExamples:

compose, produce, design, create, collect,combine,arrange

6- Evaluation a8l
The ability to check, judge, and critique materials

Al g asal) o 3 a8l -



Examples:
judge, assess, evaluate, measure, criticize, justify, prove

2- Affective Domain :
g.azu\ 9 (Al Jaal)

mAffective objectives typically target the awareness and growth in
attitudes , emotion, motivation and feelings.

® There are five levels in the affective domain, moving from the
lowest order processes to the highest.

. a8l gl g bl gadl g Bl gall B o o) Ciagind La Bale dpdlalad) CilaaY) -
) A G i il clbaad) (e JEES ¢ lalad) Jlaall & Cily g dad AU -
=Y

mAffective domain levels: “Krathowhl”

HIGHER
Valuing

Responding

Receiving

LOWER

m Receiving JLidiwy)

m Responding 4!

m Valuing asdil)

m Organization adadill

m Characterization i<l



Perception

| Cognitive domain

Taxonomy of /
educational Affective domain B Guided response
objectives

| Psychomotor ‘

; Mechanism
domain

Complex overt
response

Adaptation

§  Organization

www.drjayeshpatidar blagspotam 17 1,20ts 7

m Affective Domain “Krathowhl”

3- Psychomotor / Physical Domain :

Soaddll o) (S adl Jlaal

*manual skills.

*The Psychomotor domain describes about obtaining the skills or
abilities to carry out physical tasks such as the skills of a nurse in
mechanical ventilator.

s @l e -

ahgs 2 8 ) ) g o Jpeand) Joa (S aadll) g) S pad) Jlanall cass -
(Slall (i) & dud jaae & g Jia Apda

mPsychomotor / Physical domain levels: “Simpson”
m Perception &Y

m Set il

m Guided response 44> 5 dlaiul

m Mechanism 4.l



V¥ Complex overt response
Balaa day pa dglai
mAdaptation —isill
mOrganization aaiill

CLASSROOM
MANAGERMENT

all 3)\4‘ [
mClassroom management : Refers to the wide variety of skills and
techniques that teachers use to keep students organized, orderly,
focused ,attentive, on task, and academically productive during a

class.
Ogalrall Lganding Al Q@ﬁﬂbﬂbl{.ﬂ\@k\gﬁahwd!@d\ 8d) s -

mClassroom Skill and Techniques :

Gestures

1- Gestures
<lslady) -



o/ ELICIT

2- Eliciting
Lalaiay) -

CIVING
INSTRUCTIONS

3- Giving instructions
Gilaaladl) elac) -

personalization

4- Personalize

uamadll) -

5- Language games
Apapladl) lat¥) -



1- Gesture:

A facial or body movement that communicates meaning , such as
smile, a frown, a shrug, a shake or nod of the head .

*Gestures often accompany verbal communication.

A 9 adSil) o) dabediy) Jia ra lgd 098 g amadl g) Aol AS o A Cilslady) -
(o2b ) o) Ak gally 3 LANS Ll )

Bl Jaa) g1l Gt LS clelad) -

D o Clslad) Jiaiim
*Giving Directions
sl Y slac)n
*Vocabulary

G jlall s gi-
*Practice

do jlaall-

2- Eliciting (elicitation)

Is term which describes a range of techniques which enable the
teacher to get learners to provide information rather than giving it to
them.

G538y Galaiall Jra e alaall GSad Al Qi) (0 de gana g2 LAY

g Lgilas ) (e Yy il glaall

mWhy is it used ?

=Eliciting helps to develop a learner-centered classroom and a
stimulating environment, while making learning memorable by linking
new and old information.
&SJ‘SM‘@‘&QJM‘&Q}S}&‘J@‘#}H&QL@Y‘JQLUJ:I-
Ragthlly Agaal) e glaall Ly A (1o

*The teacher can elicit ideas, feelings, meaning, situations,
associations and memories

Q1 Y Le g aa¥ly el g eldial) 5 oY) Jaldin alaal) glaioy -



mTools for eliciting
Ll < gaf
*the teacher provides stimulus using visuals or the board

Bogaadl MR (a9 Apipall ) gually Gy alzall -

"By using pictures, the teacher is able to elicit predictable responses in
a more interesting way and with less teacher-talk

-Learners should be encouraged to use their imagination and make
predictions about stories or dialogues.guesses or

paalll Jga Cilad g g Gilinadd o) ja) g agdld aladiu o Cpaleiall padd ol -
<l sadl )

mTips of eliciting

Jalaiiaay) calalds )

=Eliciting is a basic technique and should be used regularly

AL Aa)adind) Guag g (oeabes) SIS LT -

*Don't ask students to repeat incorrect answers

dabaldl) ey ) SS dadlil) cpa allat Y -

=Learners can elicit from each other, particularly during brainstorming

activities.
AN Chanl) A (e anl) aguany (e UL oUall (S -

mQuestioning: Is crucial to the way teachers manage the class, engage
students with content, encourage participation and increase
understanding. ) /

A<y (o giaally CdUal) &) JaY g chuall Cralaal) 3500y Lawla | ol ALl 7 b piny -
'?G'ﬂ‘ 33l iy Z\SJL«M\ &-\A—uuj“ i



mTypes of questions:

*Display questions: They often focus on the form or meaning of
language structures and items, and the teacher already knows the
answer.

* What does ..... mean?

* When do we use .....?

mDisplay questions have other objectives; e.g. pointing out that the
student has done something wrong:

- What are you doing, AHMAD?

The student feels that he is about to be in trouble for doing nothing.
Uad a1 28 ldal) o ) 3 LEY) Lgia o AT Cilaa) ALiul) 2 sl -

Uad o ) 4y iy Ua GlUalld ¢ daaf b Jadi 13l ¢ Al Lle (s

- Are you student?

The teacher directs the student's attention that his/her behavior is
not accepted

¢ Qllda &) Ja-

Jiha s ASsb (b llal) oLl alaal) 4a, -

*Referential questions:

These require the learner to provide information, give an opinion,
explain or clarify.

raasi 9 sl 510 aa Cilaglray aleal) &35 Ul fa et 2 ya )3 ALY -
* What do you think about .....?

* How do you .....?

mThe best referential questions are those that are ‘open-ended’ in
that they are broad, may have multiple answers, and require a higher
level of thinking from the learners.

Je ¢ Sia oMl (e llati g (diae cilla) ) dAasaua Bas Lt da gidal) ALY -
28 e



*Open-ended questions are ideal for developing skills such as
inferring, predicting, verifying and summarizing, as well as eliciting
more language.

mQuestions form:

- Yes/ No questions

* Questions

- Wh- questions

* Questions-tag or tag- questions

=Genuine questions:

aaat) Anuy)

The teacher really wants to know a certain answer; he elicits
information from students.

Gl (ha Al e glaa 5) bl Bty o aleall 3y -

Have you been to Alex, before?

¢ U8 e Sl @y A

3- Giving instructions:
mSome Guidelines for Giving Effectives Instructions:

*Think ahead what words and illustrations to use.
Lgaadiindin Al dpada gl Cila g ) g cilalsl) A S8

*Make sure to have all the students' attention before giving
instructions and before dividing them into groups or handing out
materials

Cile gana A aganadi J& g Cilaglail) ﬁw\dﬁgﬂﬂ\wogﬁiyﬁﬁ-
*Use repetition or paraphrase as well as the presentation of the

instruction in different modes.
dilisa plag) A el ¥ e I ABLGYL delual) Sale) g) i Sl addin) -



*Be brief in explanations especially if these contain a string of
directives

il 53l O dds Jo (5 giat Balal) CuilS 1Y) Lo guad  jLaidy) -

=Make an actual demonstration of the activity either with the full
class or with one student.
QJSSJ)Q&BJ\&NQM\@QJIS;UMMSJS,MJL@J&\&QdAr—\-
(Q818Y ) e Lidaa g dtad

*The formulations should be short, easy to understand and precise.

ABB g agdl) Al g B b fuall ()98 ¢ g -
4- Personalization yamaidl)

*To personalize language means to use it to refer to subjects that feel
personal

A d clalda) bl Al Gle g gal) ) 3 LESU Lgaladiing ad dall) (aadl.

*The goal of personalized learning is to ensure learners achieve their
potential by working in a collaborative learning environment

@ Jadl BA e agililsa) o Gpralatal) Jgan Glaaa ga alall) (auadd (e ciagl) -
A glat dgaylas diy

5- Language games: 4xasiail) cilaly)

"Interest is a key to success in the teaching process. Teaching can be
made attractive and

pleasant by introducing learning game teaching.

Al ddaall LB Zladl) FU. A dadal) -

Apaglal Glad] anafi A (e laan g Llda G980 O GSay il

*Playing games in the classroom introduces a bit of competition and
fun and a welcome change of pace during your lesson.



L) il (e £ o8 sing 9 7 all g Adlial) (e g (BIAG Gl eI Gaall) aladiic-
Lol

*When students focus on the game, they are much less shy about
using their English. )
A laiY) Aol agaladind Jla 8 Sk (8 08868y caalll Ao 938 Cndl) DUl

*A game can be an excellent way of revising vocabulary or question
forms and grammar, or even spelling.

slagll g 3o g8l g cula jial) daa pal 5 jliaa 48y la yuinde

=In big classes putting students into competing teams is a very good
strategy.
Baua Al yie yuiad 3 sl Cdghial) & dudlita 3 4 puag-

mWhen to use games?

0dzalail) Glal¥) aadind e

- Games are often used as short warm-up activities or when there is
some time left at the end of a lesson.

O9S Ladie (Al gl 8 o) B ymad plaa) Aadils (ol Ay A GilalY) aadiins -
L}i,\la C\EJ Sl

7Y STEPHEN
‘& KRASHEN
. e

mKrashen's Model

mThere is an important distinction made by linguists between
language acquisition and language learning.



Children acquire language through a subconscious process during
which they are unaware of grammatical rules. This is similar to the
way they acquire their first language.

DA Cpa A3l ) pniSy JURLYD Lgalas g Adll) luidiS) (s DA () 5 g3 ll) pulag -
W CramaiSy Al Ay phal) Audiy 138 Ay sadl) a0 ) LINA (0850 Y Ayt ¥ Dles
A9 agiad

mKrashen believes that there is no fundamental difference between
the way we acquire our first language and our subsequent languages.
He claims that humans have an innate ability that guides the language
learning process.

lalll 5 AoV U gy i€ N A% hal) (g R 9 (B8 g Y AT () S iy -
Asll) alad dland agga o Ay plad 3 08 agaal Hdull o) iy 5 AY)

mKrashen's theory of second language acquisition
AUl ARl b€y (il S Ay las

1- The Acquisition-Learning hypothesis
Aall) alai g oledis) dua .

2- The Natural Order hypothesis

bl Judeddl) 4l 8 -

3- The Monitor hypothesis

) yal) dyin b -

4- The Input hypothesis

EMAL dua 8 -

5- The Affective Filter hypothesis.

k) gal) dubiat dusa 8 -



e The Acquisition — Learning Distinction

Sub-conscious ,‘
e 7adls by environment
Acquisition - e -
Movies, radio)

SLA

onscious by
Learning - instructors -
Correct errors

1- dadll alad g ladiS) cp (38

o L) g) alid Saalina Jia Adaaall Al DA (e i Al g i Ailas 1qiluiiSY)
ds |

dall) ac) 8 48 jaa ) 5338 g aleall DA G ol Lo g dalas ; alacill

2- Natural Order Hypothesis :
The natural order hypothesis argues that the acquisition of
grammatical structures occurs in a predictable sequence.

3N (S amls Judad (B Siang 4y gail) quS) Y GlediS) f J g5 daplal) 4y ki) -
e

*English language learners pick up how to use the present tense (-ing),
as in “She likes swimming” before the possessive ‘s’, like in “Fumiko’s
swim cap is red.

Also, they acquire the grammatical structure of yes-no questions
before the grammatical structure of wh- questions.

Z\ﬂﬂd\gi#ﬁﬂ\dﬁ&)@\&g@@ing Ot CaS o ghatily dall) galatia -
"ol gSua gy dualdl) dalud Z\.a..é"@
wh . ALY 4 adl) 4l S8 Y o) and Abial 4y gadl) Apial) ¢ g€ -

3- The Monitor Hypothesis :
Bl yal) A 3



mMonitor : is the mental editor.
.L;-ﬁ’-“ oaall ga 1 Gl sl
mThe Monitor is a device that learners use to edit their language.

@-@-"\ﬂ‘_,-‘ﬁ dgﬁﬂoyhﬁd\%adﬁugs\ﬂﬁ&,ébd\-

mThere are three conditions for Monitor use :
B) yall e\éﬁu‘ih}ﬂ a3 aa g

1- Time: In order to think about and use conscious rules effectively, a
second language learner needs to have time.

() Al Aall) alatia liag (Jlad IS8 de) g a0 g8 aladiin g SEll) Ja) e sl -
Lcad gl

2- Focus on form: The performer must also be focused on form, or
thinking about correctness to get his message across in an
understandable way to the listener(s).

@FMMJ&J‘MM‘&QJSJSU‘H&)M\M\uiﬁ)'-jsﬂ‘-
_&A:\umﬂ MJ@.&A

3- Know the rule: This is very formidable requirement. If rules are not
known (learner does not know the rule), the Monitor will not be
helpful or used.

O ((Basal) i my Y alaiall) 3o g8 Cdjat Al 13) 100 aga o i 138 1320 8) 48 s -
L Aaladia) (e Y gl Tauda ¢ oS Y Bl Al

mThere are three types of Monitor users:
p bl yall paddiioial £ o) NG Alia

mMonitor over-users: Those are people who attempt to monitor all
the time and constantly checking their output.



sThe results:

+ They may speak hesitantly.

* No fluency.

speak b (ygisaty MM Aadi g ¢ cBgll J)gh ageadil Bl Cull) () galaial) aa -
hesitantly

mMonitor under-users: Those are people who have not learned, who
prefer not to use their monitor even if they have all the conditions
(time, focus on form, knowing rules.

sThe results:
- They are not influenced by error correction.
* They do not sound right/correct.

sUadY) pranaiy 09 Y g agual AN 48 pal) aladin) ade ¢ glady (pdl) ar -

mThe optimal Monitor users: Those are people who use the monitor
when it is appropriate and when it does not interfere with
communication.

aThe results:

- Better communicators.

*More accuracy.

gl 9 Juadl g8y 0 glaal g (pdl) ad Guualial) B gl A B ) ) gadiien () -
Aadl) aladia 8 JiS) 48

Learner is here

1 2 3. 11+l .. 24 25 26

The learner needs comprehensible input which is here,



4- The Comprehensible Input Hypothesis :

We acquire language in one way only: when we are exposed to input
(written or spoken language) that is comprehensible to us

9 Ay giCal) A5l AL (a2t Ladie A g Baal g Al ey A5l CanddSE Al -

L ggia-dd ghaiall "

Comprehensible input should be one step beyond the learners
current language ability, represented as i+1

daal g S@M&N\ 6 Shual) da gedal)l CORALY okl o Gy -
» Characteristics of input:

- Clear meaningful
(a < g daial g -

- Comprehensive
da ggda -

- Adequate

;\..\ul.'u -

Uall M) (5 glall Jidl
Aall AU (o glewall Jial j+1

5- The Affective Filter Hypothesis:

mThe learner's emotional state can act as a filter that impedes or
blocks input necessary for language acquisition.

La ) cOR Ll aid i gt ( gd ) dpdal B13) Adhalal) AN 9S5O (S -
dall) clusey

The filtering may occur because of anxiety, poor self-esteem or low
motivation.

a1l LBl Cuseny g) A 5aE5 & g g (BIAN) Cupan Lol e i) Caany 48 -

=If affective filter is high, it blocks comprehensible input
A ggdal) COALL aday g4 ¢ Ll ja Ahlal) zdipall S 1) -



=If affective filter is low, it allows more comprehensible input in
Lagd ST COA ey pramy A8 (Laddle dhlal) gdi jall oS 1) -

Learnt knowledge

Affective
filter (Monitoring)
Comprehensible | Language l J'
input —_— . — A . — Acquired —— Output
' cquisition knowledge
Device(LAD)

krashen's theory of second
language acquisition

AU ARtl) QludiSy (ol S 4 las

mFactors influencing L2 acquisition:
LG Aal) lus) o B figal) Jal gl

minternal factors
Adala Jal go

*Age

and) -
sPersonality
il -
*Motivation
Jal -
sExperience
PYES(
=Cognition

a3 pal) -

sNative language
dalay) dall) -
*Native language proficiency
dolay) dall) 5eliS -



mExternal factors
La A Jalge
sCurriculum

@4_'\.4\ -

*Instruction

cilaglailf -

oCulture and status
dSlSal) g ABLEEY -
*Motivation

sl -

sAccess to native speakers
Al cpalial (pfisaia 352 -
*Environment

dasaal) 4wl -

m|nternal factors:

Adila Jal e

mAge

ozl

sL2 acquisition is influenced by the age of the learner. Children, who

already have solid literacy skills in their own language, seem to be in
the best position to acquire a new language efficiently.

o2 3ol g AU 3 jlga 0 gd ay Cpdl) JUkY) alatiall pany AU AL dadl) caluis) -
Saaa Aad QLuiSY agla Juadl B ¢ 63 6Ss () agiial

mMotivated older learners can be very successful too, but usually
struggle to achieve native-speaker equivalent pronunciation and

intonation

Oy ale agisd (Ll (paali g jdadall L) ¢ galaial) (o< ) (Saall Ga-

bl dall) Giantal g glsa (ghai 1 ilay



mPersonality 4xaiidl
mKinds of personalities
sAn extroverted person
sAn introverted person
Q,J\Jhl\\g (gl adldi -

slntroverted or anxious learners usually make slower progress
particularly in the development of oral skills.

ARl ol jlgal) okl B Iaaad o (el ale (G ghaiall Cpalaiall -

sThey are less likely to take advantage of opportunities to speak, or to
seek out such opportunities
B Gaad a8 0900 -

siMore outgoing students will not worry about making mistakes. They
will take risks, and they will give themselves much more practice
o S G5 b g LAY | gaign O Gule Uil 3l -

mMotivation &l
"Intrinsic motivation has been found to correlate strongly with

educational achievement
craad) Jaanil) aa b gy Jag Al caaa g IR0 dadlal) -

aClearly, students who enjoy language learning and take pride in their
progress will do better than those who don't

Gl Cra Juad) Sy ¢ slarans agadily ()9 Ay g ARll) alsl B () galiaiy cpdll GO -
cO9 ARy (i Y

*Extrinsic motivation is also a significant factor
ad Jale La i) Ldinl)-



sESL students, for example, who need to learn English in order to take
a place at an American University or to communicate with a new
English friend are likely to make greater effort and thus greater
progress.

mExperience 5_All

mLearners who have acquired general knowledge and experience are
in a stronger position to develop a new

language than those who haven't

By 3:3.\93\53‘;\‘”35@&'4& dﬁygéa.nls By g 48 e | gandiS) () Cpralaialla
L Sy Al cpdl) (ha

mThe student, for example, who has already lived in different
countries and been exposed to various languages and cultures has a
stronger base for learning a further language than the student who
hasn't had such experiences

dalida olaly 3 Baws Gile o) callall -

b ‘533\ ‘,dl.hlfg.a Juad ‘gJi{;\ﬂ alaid 653 dasld llay Bagae ClBLES g cilall o g
B_uAl) St elliay

mCognition 43 aall
m|n general, it seems that students with greater cognitive abilities will
make the faster progress

o) JS (g skl S A yra il a8 () oSyl GO O J 9 ¢ ple JS -

mNative Language sy 4all)

mStudents who are learning a second language which is from the same
language family as their first language have, in general, a much easier
task than those who aren't

A Sl (eSS AW gl Alile (il (e A Al g il ARd ) galatly (udl) G-

mFor example, a Dutch child will learn English more quickly than a
Japanese child



il ik e gl Ay julad¥) alaiw gl g Jik ¢ JUal Jue S -

mNative language proficiency

dlal) dall) 5elds

mThe student's level of proficiency in the native language -Including
not only oral language and literacy, but also metalinguistc
development, training in formal and academic features of language
use, and knowledge of patterns and variations in genre and style-
affects acquisition of a second language

Bel il g ALK 48 e o Jah Jaidy Y- Al dall) & Cllal) 3ol (g giaia -
Al dad LSl o gy -Aalll 8 ekl Liay) Cpaualy Jp cplaiaa) y cuaal) g

mExternal Factors
A A Jal e

mCurriculum Z¢all
sFor ESL students in particular it is important that their educational
experience is appropriate for their needs and levels

b ghesa g agilaliay duuiie OUall dnalatl) 4y 2l 585 ¢ ageal) (e -

minstruction

Gilaaladl)

mClearly, some language teachers are better than others at providing
appropriate and effective learning experience for the students in their
classrooms. Their students will make faster progress.

b dall Allad g dsciia dpaslad 4y 2 aaai B ab (e Judad) Aall) alna lan -
£l JSA G gatiinu Ul eY R | hual)

mCulture and status

A<l g PEA

sThere is some evidence that students in situations where their own
culture has a lower status than that of the culture in which they are
learning, the language make slower progress



Al ¢ g galaipes 1) ABLEL (o (B0 LgiilSa agublES Lgud oy 085 ) L) gall B cadldal)-
(ol ()9S ALl

mMotivation 3l

mStudents who are given continuing, appropriate encouragement to
learn by their teachers and parents will generally be better than those
who aren't

il o 9Sam agil) g pgalra (o alaill uulia g Jual gia Jafad (¢ ghany () iUl -
coibia g Jual gha JS8 &g 38a Y Cpdll (e ale JSdy

mFor example, students from families that place little important on
language learning are likely to progress less quickly

®nstrumental Motivation

sRefers to motivation to acquire a language as means for attaining
instrumental goals such as :

mPassing an exam

mGetting a job

Jas o Jgpand) g LAY SLiaY Al oS dall) callaii ) ad) gal) -

m|ntegrative Motivation
sWhen learners wish to integrate themselves within the culture of the

second language group, and become a part of that society.
Ada 15 e ) gy g AUl dadl) adiaa 48UE JAls zlaaly) & Calatial) 42 -

mAccess to native speakers
Sl cpfiaaiall J g gl
*The opportunity to interact with native speakers both within and

outside of the classroom is a significant advantage
Al Auladl ey chall z A g JA lual Giaatia pa Jelil) da b -

mEnvironment
aa)



sThe environment in which these opportunities take place also affects
SLA. An environment which encourages the greatest amount of use of

the language is beneficial..
Saild il iy A ¢ Aall) e a8 ) aladia) e anuda AN Al

daa) ) Lisilim

® Feedback is the information that learners receive from their teacher
about their performance .

A Joa agaalra (e GOl Lgale Juasy Al claglaal) A daal ) 4ude) -

mkinds of feedback:

-daa) ) Ll g) gl

1- Content feedback
sl o 3855 daal ) 4,35 -
2- Form feedback

dapall Ao 38 55 daa) ;s -

mContent feedback:

sl o 38 5 daa) ; Ak

"It means the assessment of how good the assessment performance
was in the communicative activity,

*Focusing on their ability to perform the task rather than deal with
the correctness of their language used in the activity.

bl gl Jaldit) & bl g o ands -
ALEAN b g 4y gall) anpUad) maual (e Y algal) £13) o agi i e 5 ) -



m Form feedback

dipal) o 385 daal ) s

It deals with the linguistic accuracy of the students performance .
*The teacher will record the errors the students are making during the
activity and will give a feedback on their successful achievement as
well as discuss their errors and mistakes.

Ul ooy 4 galh) A8l aa Jalacii -
L oo clliadle anw g L) ol CdUal) Lgai Al pUaY) iy alaal) a gl
. adslhd] AdBlia ) ABLSYL o g 3l

m Principles for giving feedback:
*Balanced

453 st -

*Focused

538 4 =

*Helpful

pAild )l -

mPrinciples for giving feedback:

1- Feedback should be balanced so that there is comment on positive
aspects of a learner's work as well as areas he/she needs to improve.
o8 AN il gal) Ao slifiy (galad lgd (1989 ¢ A1 gla (ST ) g Axal 1) Agdast) -
) Cpeand ) zliad A cudl sad) o gadatl) ) ASLGYL A (S8 iUl Ly
A (o L ) shad callal) Lgaliag

2- Feedback should be focused so that the learner knows exactly
what the good points are and what the problems are

iy s Azl g 1 0 Ao qlldal) (3685 hn ¢ 838 pa dan) ) AR 0085 o e -
LRshly Ot ) zliad Al LA A Lag gy ald Al Basad) B ALe Jasally



3- Feedback should be helpful so that the learner knows what steps to
take to improve

dale cpdy Al < ghdl) Al alaial) Ciad ¢ Bauda daa Jl A3l ¢ oS5 o) Gun -
Cady ST RS

mEffective feedback needs to be :

* Clear:

Easy to understand
e@.ﬂ\ ;\lg.u gdadly -
- Well-timed
ey Lal) cud gl -
- Specific

dddaa (yesi () -

* Informative

Gila peall Jaad o) -

- Impersonal

Free from personal reactions

addl) gLy AU Y o -

- Validity and reliability
Gl g gaall -

- True representative
34 g 3aall -

chalad) A5 Y ) -



mMotivation is a force which makes a person to move or to behave in
a particular way. It’s a technique of encouraging somebody for
putting his best possible efforts for achieving the pre-set goal.

Upa 48 Gaiail dga o 9 2 Al gl & jad 1) B gB1) g Jadadl) -
 Sedadl) £ oilm

mExtrinsic motivation

Glie cuiat of BlASa Cand (al&S o4y adla 1 ) adlalf -
®|ntrinsic motivation

dpais 3B of A ) Ja) (e Bl £ 10Y dla 1 0N adlal) -

mAnother classification of motivation:

el A Ciea

* Integrative: Learners want to learn L2 for social purposes; to become
accepted, to integrate and identify with the target language

3 S dual i) (gl jay AEN Aadl) alad 8 G gy Gaalatiall sALLALSS ad) 50 -
aiaall 138 (e 18 3 | gaand

"Instrumental: Learners want to learn L2 to achieve a practical goal,
such as get a job



e Jsaalls oo cian gabatl 400N Al aled A oMl Gyt o) 50 -
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mHow to motivate language learners
There are many areas in which the teacher can influence learners
motivation:

mThe teacher:

alaal)

- Set a personal example with your own behavior.
* Try to behave naturally

- Be as sensitive and accepting as you can.
A3 s diag Y 0158 ) -

(b JSd sty o) -

GOl s ¥ giBa g (uad) R pa (58 O -

mThe classroom atmosphere:
* Create a pleasant calm .

* Bring in humor and laughers.
rciall JAa ol Al sl
Coall g dxiall (e g (B4 -

mThe tasks:

* Give clear instructions.

- point out the purpose and usefulness of every task.
ralgall

daudly jalg) sl -

algall (1o daga JS B8 9 o £ mdasi g -

mThe rapport:

Develop a good relationship with the learners.
-33%al)
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mSelf-confidence:

- Give positive feedback and praise.
- Accept mistakes.

il 485

gadal) e o) Jad 30 slacly -

gUady) (85 -

mAutonomy:

- Encourage creative and imaginative ideas.

- Encourage questions and contributions from students.
s AIDELLY)

Uall gal Ao lay) g ALAd) LY aalds -

:\.L\J.AYQ :\.AAML.\ &,\M‘ @Mﬁ -

mGoal/Target

Aim for learners or teacher:

- Set up several specific learning goals for the learners.
- Encourage learners to set goals.

- Do a needs analysis of the learners goals and needs.
JO KVA I P WS ]

sCmalzall g cBUall il

QM dddaa w alaal @’4\9 -

i) puda ob Dl aiand -

ldal) cilalaia) g clalia) Julas -

mCulture:

- Make learners familiar with the culture background of the language
they are learning.
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mThe 10 Educational Games 5 _<ad) cilal)

mGames and fun activities are a vital part of teaching English as a
foreign language. Whether you’re teaching adults or children.
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Games can be used to warm up the class before your lesson begins,
during the lesson to give students a break when you’re tackling a
tough subject, or at the end of class when you have a few minutes left
to kill.
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mThe top 10 games we think the students will love:

*Board Race

=Call My Bluff / Two Truths and A Lie
=Simon Says

s\Word Jumble Race

*Hangman

sPictionary

*The Mime



sHot Seat
*Where Shall | Go?
sWhat’s My Problem?

1- Board Race
grammar .<*Revising vocabulary
sAppropriate to all levels and ages
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2-Call My Bluff / Two Truths an A Lie

=*|lce-breaker

At Jals -

sSpeaking skills
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*Appropriate to all levels and ages but best with older groups

Bl Cile ganal) aa Juadi (Sl jlee¥ g il siaeal) arand duulia -
3- Simon Says

Vocabulary ¢=Listening comprehension
Aall) il jia ¢ S) 43 g lain)

sWarming up

slaall -

*winding down class

sAppreciate to young learners
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4- World Jumble Race



*Grammar, word order, Spelling,
writing skills.
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sAppropriate to all levels/ages
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5- Hangman

*Warming up
slaal) -

swinding down class
chall B ol dl) bkl Cidadl .

=Appreciate to young learners
Jbal) palatall dualia -

6- Pictionary

*Vocabulary
G ydal) -
sAll ages; best with young learners

Jeal) aalaiall pa i) oSl g ¢ e Y arand Lulia -
7- The Mime

*Vocabulary; Speaking
Giaaill ¢ dall) Cla jia B addid -
sAll ages; best with

young learners
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8- Hot Seat



*Vocabulary; Speaking and Listening
Gaadil) g £ laiul) -
sAll ages and levels
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9-Where Shall | Go?

*Prepositions

A diga -

sSpeaking and Listening
Gaadil) g £ laiul) -

*All ages and level
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m What’s My Problem?

*Speaking and Listening
Gaadl) g &LASM\J‘ .

sGiving Advice

daai sl -

*All ages and levels

il sianall g e gaand e -



s"YLLABus

DESIGN
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mDefinition of Syllabus

*The syllabus is defined as the documents that consist of topics or
portion covered in a particular subject.

olt is made available to the students by the teachers, either in hard
copy or electronic form to bring their attention towards the subject
and take their study seriously.
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=Syllabus is limited to particular subject of a particular class
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=Curriculum covers all the activities and arrangements made the
institution throughout the academic year to facilitate the learners and
the instructors.
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EGrammatical( Structural) Syllabus
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®Grammatical (Structural) Syllabus:
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*One that is organized around grammatical items.
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aStructural syllabus has most been associated with Grammar
Translation Method, Audiolingualism, Silent Way.
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Example of Structural Syllabus
Chapter 1 Verb Tense

1-1 The simple tenses

1-2 The progressive tenses



1-3 The perfect tense

1-4 The perfect progressive tense 1-5 Summary chart of verb tenses
1-6 Spelling of -ing and -ed forms

Chapter 2 Modal Auxiliaries and similar

expressions
Chapter 3 The Passive
Chapter 4 Gerunds and Infinitive

mLexical Syllabus

aazal) meliall

mLexical Syllabus:
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*One that identifies a target vocabulary to be taught.
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°It's based on vocabulary and lexis to create a lexical syllabus
G@.\Auﬂuuw\\guhﬂ\ubﬁ}-

-Students will learn new vocabulary in order to talk about different

topics.
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mFunctional/National Syllabus

(i o) meiall

®Functunal / National Syllabus

Al o) mgiall

*This type of syllabus contains a collection of the functions that are

performed when language is used.

alading e W ddi oy Al Caila gl (e de gana Ao mgdall (ra Bl 38 (5 gia -
JAatl)

(agreement, greeting, approval, prediction, requesting, directions,

apologizing, and so on).
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mExample

Function: Giving order

Can be done by, for example:

- Shut the door

* Let the ACon

* I'm having dinner at home (means: prepare for it)

* | need to go to the airport (means: tell the driver to take me there)
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mTopical/Content-based Syllabus
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mTopical / Content-based Syllabus

s siaal) g £ guagall Ao Al glall

=It's organized around themes or topics, such as health, food, clothing
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sThe primary purpose: to teach some extent content or information
using the language that the students are learning.
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*A content-based language teaching is concerned with information,
while task-based language teaching is concerned with communicative
and cognitive process.
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mTask-activity-based Syllabus
Aaiy) o) algall o alldl) zgiall

mTask-activity-based Syllabus
Aaiy) o) algall o alldl) zgial)

=Tasks should be relevant to the real world language needs of the
student.

Ll 4nd) ) Aall) cilaliialy dba <l algall 0685 O o

olt's organized around activities, such as drawing maps, following
directions, following instructions.
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=Situational Syllabus (254! zgiall

=A situational syllabus contains a collection of real or imaginary
situations in which language occurs or is used . It usually involves
several participants who are engaged in some activities in a specific
setting.
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sThe primary purpose: to teach the language that in the situations.
i) ga DA (e Aall) anlaly b))

Ex:

- Textbook on English for travel

- At immigration counter

- At a bank

* On the telephone



* On the street

Theories for Language Acquisition

Behaviorist Theory

[nnateness Theory

Cognitive Theory
23l luds) by i

=Behaviorist Theory 4 sl 4 i)
sInnateness Theory 4 kill 4, il
=Cognitive Theory 4 sall 4, il
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*Formally founded by John B.Watson

sStudied how a certain stimuli led organisms to make responses
"Believed psychology was only an objective observation of behavior
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1. Behaviorism

= Russian Scientist “ Ivan Pavlov”
* Edward lee Thronedlike
= B.F Skinner

= Watson

mBehaviorist Theory 4 slud) 4 i)
"By B.F Skinner in 1957.

Key Points :
sFocus on environment and reject mind
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*Language learning is the process of habits formation that involves a

period of trial and error.
Uaid) g 4y i) (e B 48 Jadiy cclalall 0 oS5 Alac g dall) alas

o]t is the outcome of the stimulus-response and reinforcement
process.
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dia- Stimulus

4laiul- Response

Jejad- Reinforcement



*Child learns to associate certain sound with certain situations. And
use that associations when it becomes the part of his/her behavior.
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=Classical conditioning (Pavlov)
i glaly (Seadsl) o) i)

In classical conditioning, the response always comes after the
conditioned stimulus
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Conditioned stlmulus ==> response

*Operant Conditioning ( Skinner)
A Al da) 5y

In operant condition, behavior is based on past experiences that
either encourage us to repeat a certain behavior(reinforcement) or
discourage it (punishment)
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Reinforcement ( negative or positive) is associated with response.

Response==>reinforcement
Cigaa B33 L gaien A il MR cpe Lol ey Gidagla o 38 -
Ayl

Nativist

Theory

Noam Chomsky

mNativist Theory
ag ki) 4l
*Humans have an innate capacity to learn the rules of language
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sAccording to Chomsky, this innate ( input) knowledge is embodied in
a little black box of sorts, a language acquisition device (LAD)
(LAD) 4l ilusis) S\JQMLA‘;&Z\.JM\Z@M\ p3A i« Sewagdillidg o-

*All human beings have the ability that enables them to acquire
language. (a system of universal linguistic rules or Universal Grammar)
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‘CRITICAL PERIOD
HYPOTHESIS
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mThe critical period hypothesis: 4 _al) 5 jidl) 4, 8

*The ability to learn a native language develops between birth to
middle childhood ( 11-12) years

sChildren don't need specific language instruction, but they need
exposure to language.

=Language develops quickly and easily during critical age, without
intervention
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mCognitive Development Theory

Rl ghail) 4y i

*This theory focuses on how to store and retrieve information.
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= Focuses on how people think, understand, and know .
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* Focus on conscious thinking .

(=180 i) e Ly 38 5

= Language is seen as a rule formation

Basld it dall) 5 5 A jaal) 4y o).

* Learning is an internal process- short & long term memory
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mPiaget's Key Concepts
Ly ) Asaly asalia

1- Schemas

Glalad ol

2- Adaptation

dai) gall-

- Accommodation
- Assimilation

- Equilibration

3- Stages of Development
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»Assimilation: The process of taking in information into our previously

existing schemas
Ll 3 52 gal) Liillabadia ) cila glaal) 3] Aglas : cilainay)-



sAccommodation: Involves altering existing ideas or schemas as a

result of new information or new experiences.
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*Equilibration: balance between assimilation and accommodation
RSl g el C 031 g 45 gall-
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sSensorimotor

A4S pea-

sPre operational

Cilalad) (8la-

sConcrete Operational

o guna Clilas -

sFormal Operational
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Technigues
of Teaching

mTeaching Techniques w23l CiLss
*Procedures and processes that a teacher uses during instruction.
Lo Al oL alaal) Lgaddiiny Al cilalaad) g cilg) ) A-

UA:\JA:\J\ k,‘..,\jbm\ 9 Ql.:tﬁﬁl

4 88} J gl

(easanaill jusiil)o

g_"sﬁl\ alzillo

SladYU Jeldil)o

sl Jual gillo

i i) Jo jad) alail) ¢ gafo



Students prepare to
participate in class activities

-

mFlipped Classroom (Inverting your class)
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=Students prepare a topic at home so that the class the next day can
be devoted to answering any questions they have about the topic.
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®mDesign Thinking

*This technique is based on resolving real-life cases through group
analysis, brainstorming, innovation and creative ideas.
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mSelf-learning

= Curiosity is the main driver of learning.

= The purpose:

* To let students focus on exploring an area which interests them and
learn about it for themselves.
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= A common technique for exploring self-learning is the use of Mind

Maps.
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mGamification

= learning through play or ‘Gamification’ is a learning technique that
can be very effective at any age. It is also a very useful technique to
keep students motivated.
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= The best example of gamification is to create quizzes online.
) el Lad e L) e et Jeldil) Je JUia Juad-

=Students can enjoy the competition with peers while also having fun

and learning.
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mSocial Media

Sadal) Jual g3l Jilag

»Students today are always connected to their social network and so
will need little motivation to get them engaged with social media in
the classroom.
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®Free Online Learning Tools
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*The teachers can use it to encourage engagement, participation and
a sense of fun into the classroom.
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sTeachers can create an interactive and dynamic classroom
environment using, for example, online quizzes to test student’s
knowledge.
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Scaffolding

(Geols o) LAl

mScaffolding dxaslaill CyEL

*Refers to a variety of instructional techniques used to move students
progressively toward stronger understanding and, ultimately, greater
independence in the learning process.
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*One of the main goals of scaffolding is to reduce the negative
emotions and self-perceptions that students may experience when
they get frustrated, intimidated, or discouraged when attempting a
difficult task without the assistance, direction, or understanding they
need to complete it.
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= Teaching Aids dxaplaill Jilu gl

=Materials that the classroom teacher uses to help students
understand the concepts they introduce during their lesson
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®importance of Teaching aids:
el Jilea gl Apan)

*Motivation
..'i w“
sTeaching aids motivate the students so that they can learn better.
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=Clarification

s

sThrough teaching aids, the teacher clarifies the subject matter more
easily.
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= Classroom Live and active L cia
sTeaching aids make the classroom live and active.



*Avoids Dullness

Slalf i

sDecreases lazy attitudes of students.
L Ol (gl Jausl) (pa SRS

* Direct Experience
B _pdiluall 5 4uAld)
= Teaching aids provide direct experience to the student.

B Classification of Teaching Aids
Aol (Jilou gl) s

* Visual aids

& pay Jilua g-

= Audio aids

:\,.R.Au d:tl..u\g-

» Audio-Visual aids

A paay s Jilea g-

= Activity aids

Lol Yl g-

= Visual aids: Any instructional device that can be seen, but not heard.
) s A0, A8 Ly Al (819 ¢ Ay (S (oaslad g sl el (il 11
@\ﬂ clbala ca,y'l*ﬁ\ eju)l\ 43J‘9,\~J\

* Audio aids: Any instructional device that can be heard but not seen.
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» Audio-Visual aids: Any instructional device that can be heard as well
as seen.
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= Activity aids: Induces direct participation of students and teachers to
get first hand knowledge .
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Positive interdependence:
Students work as cohesive
groups to achieve shared
learning objectives

Promotive interaction:
Students assist and interact
with each other to solve

Individual accountability:
Students do their best work,
share ideas and help group

probieos function efficiently
Interpersonal and social skills: Group processing:
students work together, trust each By reflecting on the learning
other and resolve conflicts process the effectiveness of
constructively to achieve a contribution of the members in the
common goal group improves

B Cooperative learning involves students working in small groupsto
complete tasks or projects.
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®Principle of cooperative learning
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mTypes of Cooperative Learning

(s glal) aladl) ¢ g

*Formal cooperative learning

e |t is structured, facilitated, and monitored by the educator
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sTypes of formal cooperative learning strategies include:
* The jigsaw technique

- Assignments that involve group problems-solving

* Laboratory or experiments assignments

- Peer review work (e.g. editing writing assignments).
Lpana ) (A glail) alail) cilaa) i g1 gif
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* Informal cooperative learning
- It incorporates group learning through small groups.
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sThese groups are often temporary and can change from lesson to
lesson (very much unlike formal learning where 2 students may be lab
partners throughout the entire semester)
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mThink-pair-share &_ti-z ¢ ;- sé
*Teacher poses a question, and ask students to think about its answer.
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slnstruct students to pair off and take turns explaining their answers
to each other.
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=It provides opportunities for students to:

- participate

- learn from others

- make connection

g3 3 g Jluall Jas g id) (o aladl) g AS Lall; (a8 idall 3 g5
) i (hglad alad el i) ¢ & L o) 5 S

= Cognitive Organizers (2 sall aaiil)

=Cognitive organizers (also known as key visuals or graphic organizers)
are formats for organizing information and ideas graphically or
visually.

a9 (il IS ) S g e glaall a8 analial A (A jaal) adaiil)-

s\When can we use cognitive organizer?
Pre-reading

Pre-writing

Note-taking

Summarizing
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mSamples of Cognitive Organizers:
*T-charts



Thalia-

s\VVenn diagrams
Cd Jadadia-

*Mind Maps

A MY Jasf A0
sConcepts maps
asdlial) o) A
*Flowchart
() Jaladal).
sK-W-L chart
K-W-LeAbll s -

T- Chart

mT-chart

It is used to

sCompare and contrast two or more items

K8 gl C paie G Ad R A GO ae Ly

»Separate information into groups

Cile gana B Cila glaal) 45 a0

*Help students organize their knowledge and ideas
_aAJISéLg eg_"‘l.a‘gh.n M gﬁ OUall ae Lud.



A Similar B
Different Different

®mVenn diagram

=Compares and Contracts information about two or more object

,concept or idea.
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®Mind maps are based on radial hierarchies and tree structure
denoting relationships with a central covering concept.
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m|t shows relationships among pieces of the whole.
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sUsed to generate, visualize, structure, and classify ideas, and as an
aid to studying and organizing information.
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*Mind maps differ from concept maps in that mind maps focus on
only one word or idea, whereas concept maps connect multiple words
or ideas
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mRepresents relationships between concepts.
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oIt represents ideas and information as boxes or circles, which it
connects with labeled arrows in a downward-branching hierarchical

structure.
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A Basic Flowchart

4 Action —» End
Yes *
Start T Step " Decision
No

A Action ™ End

mFlowchart

*A flowchart is a visual representation of the sequence of steps and
decisions needed to perform a process.
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K—W—L chart

K v L
(List what you (List questions
already know about about what you
the topic.) want to know

about the topic.)

rmati
learned.)

mK-W-L chart
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mInstructional strategies Techniques teachers use to help students
become independent strategic learners
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"These strategies become learning strategies when students
independently select the appropriate ones and use them effectively to
accomplish tasks or meet goals.

Sl Jiiaa JSdy M) A Ladie dpaled i) i) bt S 038 grual.
Y adat of algal) Slady Jlad JS LS gasiiiny g Auadl A

Instructional strategies can:

=Motivate students and help them focus attention
s0rganize information for understanding and remembering
*Monitor and assess learning.
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® |nstructional strategies include:

=Critical thinking
é.ﬁﬂ\ asdnl).
*Brainstorming
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sCooperative learning

g."\glaﬂ\ @hﬂ\-

=Group discussion
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sPortfolio development
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"Role-playing

)l

sCognitive organizers;

* T-charts

* Venn diagrams

- Mind Maps

- Concept mapping

* Flowchart

* K-W-L chart
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*E-Learning :

- Blended Learning

- Distance Learning

- Asynchronous Learning
* Synchronous Learning

o) adadl) g el Jial) anlatl) cany o anleil) ¢ gadal) addadl) ; Jady g (A g RSN aladl).

() Fa

mCritical thinking
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*The process of actively and skillfully conceptualizing, applying,
analyzing, synthesizing, and evaluating information to reach an
answer or conclusion.
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mThe Skills We Need for Critical Thinking
(il J...\Séﬂ‘ <l jlga

iaasall-

i)

Julasily.

Y-

A 911

Ol

:\AJLAM £)9 La-

®|n critical thinking we need to be able to:

*Think about a topic or issue in an objective and critical way.
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sldentify the different arguments there are in relation to a particular
issue.
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*Evaluate a point of view to determine how strong or valid it is.
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sRecognize any weaknesses or negative points that there are in the
evidence or argument.
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sProvide structured reasoning and support for an argument that we
wish to make.
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® Brainstorming
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*Brainstorming is an effective technique for generating lists of ideas
and by which a group attempts to find a solution for a specific
problem.
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oIt provides teachers and students with an overview of what students
know and/or think about a specific topic.
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m Cooperative learning involves students working in small groups to
complete tasks or projects.
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sSuccess is based on the performance of the group rather than on the
performance of individual students.
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mGroup Discussions
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*Group discussions help students learn to articulate their views and
respond to opinions that differ from their own
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sGroup discussions may involve the whole class or a small group
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*Participating in group discussions helps students consider other
people’s perspectives and develop effective problem solving skills
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JSLiall Ja 8 Allad <) jlga s ghaig

mPortfolio
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mPortfolio Development
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*Portfolios are a chance for students to gather, organize and illustrate
examples of their learning and accomplishments.
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=It is the process of creating, collecting, reflecting on and selecting
work samples that engages students in continuous reflection and self-
assessment
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mRole-playing
e ad
*Role-playing provides students with opportunities to explore and

practice new communication skills in a safe environment.
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oIt Is spontaneous acting without costumes or scripts.
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sThe most important part of role-play is the follow-up discussions.
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mE- Learning
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mE-learning definition: The use of the Internet and related
technologies for the development, distribution and enhancement of
learning resources.
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= E-learning includes numerous types of media that deliver



text, audio, images, and animation, and includes technology
applications and processes such as audio or video tape, satellite TV,
CD-ROM, and computer-based

learning, as well as local intranet/extranet and web-based learning.
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mBlended learning is an education program that combines online
digital media with traditional classroom methods
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M Distance Learning

mgphw\

*Distance learning is defined as 'any form of teaching and learning in
which the teacher and learner are not in the same place at the same
time'
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mAsynchronous Learning is the idea that students learn the same
material at different times and locations.
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mSynchronous Learning

Students learn at the same time by activities such as lecture or virtual
classrooms.
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