Language assessment
General Testing Terminology

. Test and Quiz:

test is announced in advance and covers a specific unit of instruction,.
Classroom tests may be given every two or three weeks. Such tests may be
constructed to last the entire class period,;
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Quiz may be unannounced. Quiz is short. Frequent quizzes encourage
students to devote time regularly to their language study. the quiz enables the
teacher to acquaint students with types of items that will subsequently be used in
tests

E.qQ
pop’ quiza short test given to a class by a teacher, without prior warning or
announcement.
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2-Objective and subjective test items:

An objective.s s<s« item is one for which there is a specific correct
response; therefore, whether the item is scored by one teach or another,
whether is scored today or last week, it is always scored the same way
_e.g(Multiple-choice items & fill-in the blank).

A subjective = a3 e / =35 jtem is one that does not have a
single right answer (interview & short composition).

3- Speed and power tests:, On a speed test, - student works against
time (e.g translation).

Power test student is given sufficient time to finish the test.




. Formative and summative ( test):

The formative test is given during the course instruction; its purpose
Is to show which aspects of the chapter the student has mastered and
where remedial work is necessary. The formative test is normally
graded on a pass-fail basis, and students who fail are given the
opportunity to study and then take the test again
QJ\A.S.A‘

The summative test, is usually given at the end of a marking period
and measures the ‘sum’ total of the material covered.

.Norm-referenced and criterion-referenced tests:

The norm-referenced test compares a student’s performance against
the performance of other students (Curve). ¢l )& jleall o2a o il
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The criterion-referenced test indicates whether the student has met

predetermined objective or criteria.
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. Discrete-point and global testing:
Discrete-point tests measure whether or not the student has
mastered specific elements of the second language.
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Global language tests measure the student’s ability to understand
and use language in context. dalll agd Je Qllall 3 )08e iy Jald jLial
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.Pure vs. hybrid test items: On a pure test item, the student uses
only one skill. 18 32a) 55 jlea llall aladinl) oy &5 jLal

In hybrid test item, two or more skills are used.
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5. Pre-testing and post-testing: The pre-test is given prior to teaching
a course or a unit of instruction. It is similar in form and content of the
post-test that is given at the end of the course or the unit.

Types of tests

1- Proficiency tests :  selsh il

-

They give a general picture of a student’s knowledge and ability
(rather than measure progress). They are frequently used as
stages people have to reach if they want to be admitted to a
foreign university, get a job, or obtain some kind of certificate.
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Proficiency tests

highlight the students’ overall proficiency in a particular
skill e.g., reading comprehension or grammar. The proficiency
tests measure the students’ overall command in using English.
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2- Placement test s simall saad LS4

are designed to show how good a student’s English is in relation to a
previously agreed system of levels .Placing new students in the right
class in a school is facilitated with the use of placement tests. They
usually test grammar and vocabulary knowledge and assess students’
productive and receptive skills.
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3-Diagnostic tests: ivasiall &l jLsay)
diagnostic tests can be used to expose learners difficulties, gaps in
their knowledge, and skill deficiencies during a course. Thus, when we
know what the problems are, we can do something about them.
calaiall 48 jaa 3l aillg ¢ alaill L graa e CadSH Lgaladind (Ko andiZil) G HLARY)
o il a3 COSEAN & L Cayri Ladie 5 el sl By 50 DA QO lgal) (8 sacaill 4 ol
alad iy QSM\ ( dﬂ\)

4-Progress or achievement test (s JLial:
Achievement tests are used in most of the schools to measure the
quality of student learning in terms of its objectives. These tests are
designed to measure students’ achievement. They measure the students’
mastery of what they should have been taught. These tests are of two
types

1- Classroom tests or teacher-made tests

2- Standardized tests
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end of course tests

portfolio assessments

observation procedures for recording & assessing classroom
work/participation
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5-Aptitude tests <l sl <l jlaal

These tests predict probable success or failure in certain areas of

language study
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Defining Formative and Summative

Assessment Is defined to include all activities that teachers
and students undertake to get information that can be used
diagnostically to alter teaching and learning

Assessment encompasses teacher observation, classroom
discussion, and analysis of student work, including homework
tests, potfolio and self assessment .

Assessments become formative when the information is used
to adapt teaching and learning to meet student need

5 e glaall e J geanll (Ol g Cppaleall Ly g i) Aaii¥) JS 4l o ap@ill o jr
JPACSAUPIPR 5 | Y A RN et [P RVSNREN g o

Claad sl @lly A ey dllal) Jlae | Jdalai 5 sl 5all J sacadll di8lie ¢(ppaleall cillaale agiill Jady
LA il g (Sl Cile) 5 ) GadUal) dadae <ol HLEAY) 5 A jial)

alell 5 el CapSal e sleal 538 alasiud ok Laic @J)&ﬁ\ sy s
Ul dala 4l

Formative assessment is the diagnostic use of assessment
to provide feedback to teachers and students over the course of
Instruction,
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Formative assessment is an integral part of teaching and
learning. It does not contribute to the final mark given for the
module; instead it contributes to learning through providing
feedback
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Summative assessment, which generally takes place after a
period of instruction and requires making a judgment about the
learning that has occurred (e.g., by grading or scoring a test or

paper)..
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The formative assessement and feedback

The most helpful type of feedback on tests and homework
provides specific comments about errors encourages students to
focus their attention on the task rather than on getting the right
answer
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In addition to these classroom techniques, tests and homework
can be used formatively if teachers analyze where students are
In their learning and provide specific, focused feedback
regarding performance and ways to improve it




Types of feed back

1-Positive feedback Adulsn) daal y4u3as

2- negative feedbackaulu daal ) 43025

Examples of formative assessment :

Frequent short tests are better than infrequent long ones.

New learning should be tested within about a week of first
exposure.

Be mindful of the quality of test items and work with other
teachers and outside sources to collect good ones.
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Summative assessment

The exam is part of the summative evaluation. The
summative assignment and exam is all part of the summative
evaluation,

Summative Assessments

are given periodically to determine at a particular point in time
what students know and do not know. Here are some examples
of summative assessments:

End-of-unit or chapter tests
End-of-term or semester exams




summative assessments are tools to help evaluate the
effectiveness school improvement goals or student placement in
specific programs.
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Characteristics Of A Good Test
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Validity:

A valid test Is measures what is ought to be testing. for
example a test of grammar become s invalid if it contains
difficult vocabulary

=—2-Reliability:

a test should provide consistency in measuring the item
being evaluated , in other words , if the same test is given twice
to the same pupils , it should produce almost the same results

OOl i e 3 pa HUERY) e Bl i ) e il 8 il LAY (58 o) cmy (A3 ) el

Types of Test ItemsLaay) < gé ¢ gl

1- Direct and indirect test items:
A test item is direct if it asks candidates to perform the communicative skill
which is being tested.
Indirect test items, , try to measure a student’s knowledge and ability by
getting at what lies beneath their receptive and productive skills.
These are often quicker to design, easier to mark, and produce greater scorer
reliability.




Writing and Marking Tests JLEaY! zuaual g 4,Ls

Writing Tests: Before designing a test and then giving it to a
group of students, there are a number of things we need to do:

1-Assess the test situation: Before we start to write the test, we
need to remind ourselves of the context in which the test takes
place. We have to decide how much time should be given to the
test-taking, when and where it will take place, and how much

time there is for marking.
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2 - Decide what to test: We have to list what we want to
Include in our test. This means taking a conscious decision to
Include or exclude skills such as reading comprehension or
speaking

L jliddi Al @) jlgal) daa

3-Balance the elements: If we are to include direct and
Indirect test items, we have to make a decision about how
many of each we should put in our test. Balancing elements
Involves estimating how long we want each section of the test
to take. _Lia¥) &l j38 o) yalie Gn o)l

4-Weight the scores: <Al sl 54 If we give two marks
for each our 10 Multiple Choices Questions (MCQs), but only
one mark for each of our 10 transformation grammar items, it
means that it is more important for students to do well in the
former than in the latter.




5-Making the test work: It is absolutely vital that we try out
Individual items (or whole tests on colleagues) and students a

like before administering them to real candidates.
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Teaching The Test LAY ()
When students are preparing for an exam,
Students can be prepared for future tests and exams in-a variety

of ways:

1-Training for test types:  JLia¥) Je oy il

"We can show the various test types and ask them what the items

IS testing so that they are clear about what is required. We can

help them to understand what the test or exam designer is

aiming for; by showing them the kind of marking scales that are

used,

2-Discussing general exam skills:: aslall Lia¥) ol jles dkdlia
Most students benefit from being reminded about general test

and exam skills,

3-Doing practice tests: L) au jlea

Students need a chance to practice taking the test or exam so

that they get a feel for the experience, .

4-Having fun:

Just because students need to practice certain test types does
not mean this has to be done in a boring or tense manner. There
are a number of ways of having fun with tests and exams.




Types of Test Items
Items
The questions on a test are called items.

1. Multiple-choice items:2a2ia (e HLAAY)

Multiple-choice test items are designed to elicit responses from
the students. ( This arrangement is called scorer reliability).

a. The item: In a multiple-choice item, the stem is the initial
part: either a partial sentence to be completed, a question, or
several statements leading to a question or incomplete phrase.

responses are called distracters <—uwisi- (s 55 and should be
worded that they seem attractive to the uninformed or poorly
informed student. If a distracter is obviously wrong that is never
selected

b. Passage items:

items that refer to a single ‘passage’: a paragraph, a poem, a
conversation, or a visual. The passage may printed in the test
booklet, recorded and played over a tape recorder, or projected
on a screen. The items that accompany a linguistic passage
evaluate how well the students understand what they have just
read or heard. Effective passage items should be so constructed
that an intelligent native speaker could not arrive at the correct
answer without having read or heard the passage.

c. Discrete ltems:.dadiall &l jadll

Discrete language items may also be developed around visual stimuli:
ss e el drawings e s I,
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, overhead transparencies <téliill and flash cards <télay,
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. Short-answer Objective items: A s sall 3 juadll Clila¥) & i
An objective test item is any item for which there is a single
predictable correct answer. Like multiple-choice items,. In
order to assure the objective nature of short-answer items, the
teacher must prepare a scoring system in advance.

.Communication items:. Although one can develop objective
items to evaluate listening and reading comprehension, tests of
oral and written self-expression elicit free responses that must
be scored subjectively.

If communication is one of the major goals of the foreign
language course, teachers must give the students the opportunity
to demonstrate their ability to communicate, even if such tests
are not totally objectives.




