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The test questions on this DVD-ROM are from actual TOEFL iBT® tests. However, the screens and delivery
formats are not identical to the actual test. When you take the actual TOEFL iBT test, you may notice
some variations in how the questions are presented to you on screen.

Installation

Insertthe DVD-ROM into your computer. Go to the DVD drive and select the folder labeled Audio to copy
and save the audio tracks to your device for use in working through the book tests. To install the electronic
practice tests on a PC computer, select the file labeled Setup to be guided through a short series of screens.
At the end of the process, the program of electronic practice tests will be installed on your computer. On
a Mac® computer, the DVD-ROM will automatically display its contents. To install the computer practice
tests, drag the program icon to the Applications folder.

Main Menu

When you launch the program, this screen appears:

Official Guide to the TOEFL Test, 5th Edition

Practice Test 1

Practice Test2 | =

Practice Test 3

Practice Test 4

Taking TOEFL iBT® Practice Tests on Your Computer

From the Main Menu, choose Practice Test 1, 2, 3, or 4. Then select the test section you wish to take:
Reading, Listening, Speaking, or Writing. Note that you can take each section more than once.



When you open a test section, you will first see the instructions for that section. A timer on the screen
shows how many minutes and seconds you have left for that section. You can hide the timer if you find
it distracting.

If you must take a break during the test, select Main Menu at the top of the screen. This will take you
back to the main menu. When you are ready to resume, open the test section again, and select the
Continue button. Your work will not be lost, and you will begin exactly where you left off. The timer clock
will stop while you are on your break and will restart immediately when you resume the test. Try not to
take breaks too often, because on the actual test, the clock keeps running even if you leave the room on
a break.

Answering Questions

To answer the questions in the Reading and Listening sections, select the corresponding answer
oval or follow the instructions given. For some questions, you will need to select more than one
answer choice. After selecting your answer or answers, select Next to continue. For the Reading section,
you can move back to review your answer choice by selecting the Previous button.

For the Speaking section, you should record your response to each question into a recording device
after you hear the instruction telling you to begin speaking. Stop recording once the response time
expires.

For the Writing section, write your response to each question in the space provided in the time
allowed.

When all the questions in a section have been answered, select the Next button to complete the
section.

Playing Audio Tracks

In the Listening, Speaking, and Writing sections, you will listen to audio tracks. Audio controls are
available at the bottom of the screen. At the end of a track, select the Next button to start answering
questions.

Your Performance

On the Main Menu, select a section of any test you have taken. You will get information on the percentage
of questions answered correctly for the Reading and Listening sections only. Select the Review button.
For each question in the Reading and Listening sections, you will see the correct answer and the rationale
explaining why the answer is correct. For the Speaking section, you will see the important points for each
guestion, sample responses, and rater comments on the responses. Follow the instructions for listening
to sample responses. Use the important points, sample Speaking responses and rater comments to
evaluate your performance on the Speaking Section. For the Writing section, you will see the topic
notes, sample essays, and rater comments on the essays. Use the topic notes, sample essays, and rater
comments to evaluate your performance on the Writing section.

Working Through the Tests in the Book

You may choose to work with the tests printed in the book rather than with the tests on the DVD-ROM. If so,
you will still need to listen to the audio tracks. From your copied and saved Audio folder, you can select
the audio tracks by number as they are numbered in the book. As you work through the tests in the book,
you will be told when to play each audio track. Each time you need to play a track, you will see the fol-
lowing symbol: Q Click on the number of the track as instructed in the book.
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his Official Guide has been created to help English language learners

understand the TOEFL® test and prepare for it. By preparing for the test,

you will also be building the skills you need to succeed in an academic set-
ting and go anywhere in your career and in life.

Getting Started

Start your preparation for the TOEFL® test by reading the following important
information about the test, testing requirements, and your TOEFL scores.

Undergraduate, graduate, and postgraduate programs around the world
require students to demonstrate their ability to communicate in English as an
entrance requirement.

The TOEFL test gives test takers the opportunity to prove they can communi-
cate ideas effectively by simulating university classroom and student life commu-
nication. The language used in the test reflects real-life English language usage in
university lectures, classes, and laboratories. It is the same language professors
use when they discuss course work or concepts with students. It is the language
students use in study groups and everyday university situations, such as buying
books at the bookstore. The reading passages are from real textbooks and course
materials.

TOEFL® Scores Can Help You Go Anywhere

The TOEFL® test measures how well test takers use English, not just their knowl-
edge of the language. Because it is a valid and reliable test with unbiased, objec-
tive scoring, the TOEFL test confirms that a student has the English language
skills necessary to succeed in an academic setting.

That’s why it is the most highly regarded and widely accepted test in the
world. More than 10,000 colleges, universities, and agencies in 130 countries



accept TOEFL scores, so test takers have the flexibility to use their TOEFL test
scores worldwide. The TOEFL test is also the most accessible English-language
test. It is administered at secure, ETS (Educational Testing Service)-approved
test centers in 180 countries. More than 30 million people have taken the test
since it began in 1964.

Who Creates the TOEFL® Test?

ETS is the nonprofit educational organization that develops and administers the
TOEFL® test.

Who Is Required to Take the TOEFL® Test?

If your first or native language is not English, it is likely that the college or uni-
versity that you wish to attend will require you to take an English-language pro-
ficiency test. However, you should check with each institution to which you are
applying for admission.

How Is the TOEFL® Test Used in the Admissions Process?

Your test scores will be considered together with other information you supply to
the institution to determine if you have the appropriate academic and language
background to be admitted to a regular or modified program of study. Often,
your field of study and whether you are applying as a graduate or undergraduate
student will determine what TOEFL® scores you need.

Is There a Minimum Acceptable Score?

Each institution that uses TOEFL® scores sets its own minimum level of accept-
able performance. These minimums vary from one institution to another,
depending on factors such as the applicant’s field of study, the level of study
(undergraduate or graduate), whether the applicant will be a teaching assistant,
and whether the institution offers English as a Second Language support for its
students.

How to Use This Book/DVD Package

This book/DVD package gives you instruction, practice, and advice on strategies
for performing well on the TOEFL® test.

e Chapter 1 provides an overview of the test, information about test scores,
and an introduction to the on-screen appearance of the different parts of
the TOEFL iBT® test, along with general test-taking suggestions.

e Chapters 2, 3, 4, and 5 provide in-depth discussions of the kinds of ques-



tions that appear in each section of the test. Each chapter also includes
practice questions and explanations of correct answers so that you will
understand the actual communicative skills that are being tested in each
section.

e Chapters 6-9 provide four full-length actual TOEFL iBT tests that will give
you an idea of how you might perform on the actual test.

e Chapter 10 is the Writer's Handbook, a guide to help you write essays in
English. It covers grammar, usage, mechanics, style, and organization and
development. There is also a discussion of different types of essays, tips on
how to improve your essay by revising, editing, and proofreading, and a
glossary.

¢ The DVD packaged with this book provides on-screen versions of the full-
length actual tests from Chapters 6-9. It also includes numbered audio
tracks for all of the listening materials that accompany the practice ques-
tions in this book. For more information about how to use the DVD, see
the instruction page in the front of the book.

You can use this book to familiarize yourself with the appearance, length,
and format of the test. For additional practice and to experience the real test, go
to TOEFL® Practice Online at www.ets.org/toeflpractice. TOEFL® Practice Online
offers:

e areal TOEFL iBT test experience
* a variety of practice tests to help you prepare for test day
e performance feedback and scores with 24 hours on all four skills

TOEFL® Practice Online can help you become familiar with the way the test
is delivered and what it is like to answer the questions under timed conditions.
This Official Guide will help you understand the language skills you will need to
succeed on the test and in the classroom.

Use the practice tests in this book/DVD and from TOEFL® Practice Online to
determine which of your skills are the weakest. Then follow the advice in each
skill chapter to improve those skills. You should use other materials to supple-
ment the practice test questions in this book.

Because the TOEFL test is designed to assess the actual skills you will need to
be successful in your studies, the very best way to develop the skills being mea-
sured is to study in an English program that focuses on:

e communication using all four skills, especially speaking
¢ integrated skills (for example, listening/reading/speaking, listening/reading/
writing)

However, even students who are not enrolled in an English program should
practice the underlying skills that are assessed on the TOEFL test. In other words,
the best way to improve performance on the test is to improve your skills. Each
chapter of this book gives you explicit advice on how to connect your learning



activities to the kinds of questions you will be asked on the test. Perhaps you
want to improve your score on the Reading section. The best way to improve
your English reading skills is to read frequently and to read many different types
of texts in various subject areas (sciences, social sciences, arts, business, and oth-
ers). The Internet is one of the best resources for this, but any books, magazines,
or journals are very helpful as well. It is best to progress to reading texts that are
more academic in style, the kind that would be found in university courses.

In addition, you might try these activities:

e Scan the passages to find and highlight key facts (dates, numbers, terms)
and information.

¢ Increase vocabulary knowledge, perhaps by using flash cards.

e Rather than carefully reading each word and each sentence, practice
skimming a passage quickly to get a general impression of the main idea.

¢ Choose some unfamiliar words in the passage and guess the meanings
from the context (surrounding sentences).

e Select all the pronouns (he, him, they, them, and others) and identify which
nouns each one refers to in the passage.

e Practice making inferences and drawing conclusions based on what is
implied in the passage as a whole.

All About the TOEFL iBT® Test

The TOEFL iBT® test consists of four sections: Reading, Listening, Speaking, and
Writing. The entire test is about four hours long, and all sections are taken on the
same day.

Key Features

e The TOEFL iBT® test measures all four language skills that are important for
effective communication: speaking, listening, reading, and writing, empha-
sizing the test taker’s ability to use English effectively in academic settings.

¢ It reflects how language is really used with integrated tasks that combine
more than one skill, just as in real academic settings. The integrated ques-
tions ask test takers to:

o read, listen, and then speak in response to a question
o listen and then speak in response to a question
o read, listen, and then write in response to a question

e It represents the best practices in language learning and teaching. In the
past, English instruction focused on learning about the language (espe-



Format

cially grammar), and students could receive high scores on tests without
being able to communicate. Now teachers and learners understand the
importance of using English to communicate, and activities that integrate
language skills are popular in many English language programs.

e The TOEFL iBT® test is administered via the Internet at a secure network
of testing centers around the world.

¢ Instructions for answering questions are given with each section. There is
no computer tutorial.

e The test is not computer-adaptive. Each test taker receives items that
cover the full range of ability.

e Test takers can take notes throughout the entire test. At the end of testing,
all notes are collected and destroyed at the test center to ensure test
security.

e For the Speaking section, test takers wear noise-canceling headphones
and speak into a microphone. Responses are recorded digitally and sent
to ETS to be scored.

¢ Human raters, trained and certified by ETS, rate the Speaking responses.

¢ For the Writing section, test takers type their responses. The typed
responses are sent to ETS for scoring.

¢ Human raters, trained and certified by ETS, rate the Writing responses.
In addition to human scoring, automated scoring is used for the Writing
tasks.

e Scores are reported both online and by mail.

The following chart shows the possible number of questions and the timing
for each section. The time limit for each section varies according to the number
of questions. Every test contains additional questions in the Reading or Listening
section. These extra questions are being tested by ETS and do not count toward
the test taker’s score.

Test Format

Reading 3-4 passages, 12-14 questions each 60-80 minutes

Listening 4-6 lectures, 6 questions each 60-90 minutes
2-3 conversations, 5 questions each

BREAK 10 minutes

Speaking 6 tasks: 2 independent and 4 integrated 20 minutes

Writing 1 integrated task 20 minutes

1 independent task 30 minutes



Toolbar

The on-screen toolbar in each section allows you to navigate through the test
with ease. The following are examples of testing tools from the Listening and
Reading sections of the test. The section is always listed in the upper left-hand
corner of the toolbar.

This is what the toolbar looks like in the Listening section.

TOEFL Listening vorumi

Question 1H ol 17

¢ You will always know what question you are on and how much time is
remaining in the section. It is possible to hide the clock at any time by
clicking on Hide Time.

e Volume allows you to adjust the volume as you listen.

e Help allows you to get relevant help. When you use the Help feature, the
clock does not stop.

¢ Next allows you to proceed to the next question.

e Once you click on Next, you can confirm your answers by clicking on OK.

In the Listening section, you cannot see a question again once you click
on OK.

The toolbar for the Reading section has some important features.

TOEFL Reading F%V!:’W\ vorume

~

Question 1 of 12 Tucenar 001939

You can view the entire passage when answering questions. For some ques-
tions, you need to click on View Text to see the entire passage.

You can view all your answers by clicking on Review. This allows you to
return to any other question and change your answer. You can also see which
questions you have skipped and still need to answer.

In the Reading section you can also click on Back at any time to return to the
previous question.



% About the TOEFL iBT Test

Reading Section
Academic Reading Skills

The Reading section measures your ability to understand university-level aca-
demic texts and passages. In many academic settings around the world, students
are expected to read and understand information from textbooks and other
academic materials written in English. The following are three purposes for aca-
demic reading:

Reading to find information
e effectively skimming text for key facts and important information
¢ increasing reading fluency and rate

Basic comprehension

e understanding the general topic or main idea, major points, important
facts and details, vocabulary in context, and pronoun references!

e making inferences? about what is implied in a passage

Reading to learn

* recognizing the organization and purpose of a passage

¢ understanding relationships between ideas

e organizing information into a category chart or a summary in order to
recall major points and important details

¢ inferring how ideas throughout the passage connect

Description
Reading Section Format
Length of Each Passage Number of Passages and Questions Timing
Approximately 700 words 3-4 passages 60-80 minutes

12-14 questions per passage

Reading Passages

The TOEFL iBT® test uses reading passages from university-level textbooks that
introduce a discipline or topic. The excerpts are changed as little as possible so
the test can measure how well test takers can read academic material.

The passages cover a variety of subjects. You should not be concerned if you
are unfamiliar with a topic. The passage contains all the information needed to
answer the questions.

1. Pronoun references: The nouns that pronouns refer to in a passage
2. Make an inference: To comprehend an argument or an idea that is strongly suggested but not
explicitly stated in a passage



All passages are classified into three basic categories:

exposition3
argumentation®*
e historical

Often, passages present information about the topic from more than one per-
spective or point of view. This is something you should note as you read. Usu-
ally, you are asked at least one question that allows you to demonstrate that you
understood the general organization of the passage. Common organization types

that you should be able to recognize are:

classification
compare/contrast
cause/effect
problem/solution

You must read through or scroll to the end of each passage before receiving
questions on that passage. Once the questions appear, the passage appears on the
right side of the computer screen. The questions are on the left. (See the illustra-

tion that follows.)

In paragraph 1, the author explains the concept of energy expenditure
by

O identifying types of organisms that became extinct
O comparing the scientific concept to a familiar human experience
O arguing that most organisms conserve rather than expend energy

O describing the processes of growth, reproduction, and
metabolism

Paragraph 1 is marked with an arrow {=],

=) Growth, reproduction, and daily metabolism ail require an
organism to expend energy. The expenditure of energy is
essentially a process of budgeting, just as finances are budgeted. if
allof one’s money is spent on clothes, there may be none left to buy
food or go to the movies. Similarly, a plant or animal cannot
squander all its energy on growing a big body if none would be left
over forreproduction, for this is the surest way to extinction.

All organisms, therefore, allocate energy to growth,
reproduckion, maintenance, and storage. No choice is involved; this
allocation comes as part of the genetic package from the parenis.
Maintenance for a given body design of an organism is relatively
constant. Storage is important, but ulimately that energy will be
used for maintenance, reproduction, or growth. Therefore the
principal differences in energy allocation are likelyto be between
growth and reproduction.

Almost all of an organism'’s energy can be diverted to
reproduction, with very lithe allocated to building the body.
Organisms at this extreme are “opportunists.” At the other exireme
are " competitors,” almost all of whose resources are investedin
building a huge body, with a bare minimum allocated to
reproduction,

Dandelions are good examples of opportunists. Their
seedheads raised just high enough above the ground to catch the
wind, the plants are no bigger than they need be, their stems are
hollow, and all the rigidity comes from their water content. Thus, a
minimum investment has been made in the body that becomes a
platform for seed dispersal. These very short-lived plants
reproduce profifically, thatis to say they provide a constant rain of
seedin the neighborhood of parent ptants. A new plant will spring
up wherever a seed falls on a suitable soil surface, but because
they do not build big bodies, they cannot compete with other plants
for space, water, or sunlight. These plants are termed opportunists

3. Exposition: Material that provides an explanation of a topic

4. Argumentation: Material that presents a point of view about a topic and provides evidence to

support it



You do not need any special background knowledge to answer the questions
in the Reading section correctly, but the definition of difficult words or phrases
in the passage may be provided. If you click on a hyperlinked word, a definition
appears in the lower left part of the screen.

The 60 to 80 minutes allotted for this section include time for reading the
passages and answering the questions.

Reading Question Formats

There are four question formats in the Reading section:

® questions with four choices and a single correct answer in traditional
multiple-choice format

* multiple-choice questions with more than one answer (for example, two
correct answers out of four choices)

® questions with four choices and a single answer that ask test takers to
“insert a sentence” where it fits best in a passage

* “reading to learn” questions that have more than four choices and require
more than one answer

Features
Reading to Learn Questions

These questions test your ability to recognize how the passage is organized and
understand the relationships among facts and ideas in different parts of the
passage.

You are asked to sort information and place the text options provided into
a category chart or summary (see the examples on the next page). The summary
questions are worth up to 2 points each. The chart questions are worth up to 3
points. Partial credit is given in this question format.



Reading to Learn—Category Chart Question Example
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TOEFL Reading o ¥ n‘mtw\ VoLuMEY _"sz'\ sack ¥ et}
» L F

Question 12 of 12 wocame - 00! 17: 20

Directions: Select the appropriate phrases from the answer choices and match them to the type of organismto whichthey
relate. TWO of the answer choices will NOT be used. This question is worth 3 points.

Answer Choices Opportunists

Vary frequently the amount of energy they spend in body

maintenance .

Have mechanisms for protecting themselves from predation A

Succeed in locations where other organisms have been

removed
°

Have relatively short life spans

Invest energy in the growth of large, strong structures

Have populations that are unstable in response lo climate

conditions

Can rarely find suitable soil for reproduction Competitors
°
°

Reading to Learn—Prose Summary Question Example
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Question 12 of 12 woemwi. 003 17 : 20

Directions: An introductory sentence for a brief summary of the passage is provided below. Complete the summary by selecting $he THREE
answer choices that express the most important ideas in the passage. Some sentences do not belong in the summary because they express
ideas that are not presented in the passage or are minor ideas in the passage. This question is worth 2 points.

Scholars have wondered about the meaning of the subjects, location, and overpainting of Lascaux cave images.

Answer Choices

The paintings may have recorded information about animal migrations, ~ Unlike painters of the recently discovered paintings, other Lascaux
and may only have been usetul for one migration at a time. cave painters usually painted on rocks near cave entrances or in
open spaces outside the caves.

The human figures represented in the paintings appear to be less Some scholars believe that the paintings motivated hunters by
carefully shaped than those of animals. allowing them to picture a successfulhunt.

itis possible that the animals in the paintings were of mythical Scientific analysis suggests that paintings were sprayed onto the rock
significance to the tribe, and the paintings reflected an important walls with tubes made from animal bones.

spiritual practice.




Glossary Feature

You can click on some special-purpose words and phrases in the reading pas-
sages to view a definition or explanation of the term. In the example below, test
takers can click on the word “shamans” to view its definition.

According to paragraph 5, why do some scholars refer to a trance
state to help understand the cave paintings?

O To explain the state of consciousness the artists were in when
they painted their pictures

O To demonstrate the mythical significance of the strange
geometric shapes

O Toindicate that trance states were often associated with
activities that took place inside caves

O To give a possible reason for the strange appearance of the men
painted on the cave walls

Paragraph 5 is marked with an arrow [=$] .

shamans: holy people who act as healers and diviners

|
by arrows and spears. This opinion also attempts to solve the
overpainting by explaining that an animal's picture had no further
use after the hunt.
=) A third opinion takes psychological motivation much further into
the realm of tribal ceremonies and mystery. the belief that certain
animals assumed mythical significance as ancient ancestors or
protectors of a given ¥ibe or clan. Two types of images
substantiate this theory: the strange, indecipherable geometric
shapes that appear near some animals, and the few drawings of
men. Wherever men appear they are crudely drawn and their
bodies are elongated andrigid. Some men areina prone position
and some have bird or animal heads. Advocates for this opinion
point to reports from people who have experienced a trance state,
a highly suggestive state of low consciousness between waking
and sleeping. Uniformly, these people experienced
weightiessness and the sensation that their bodies were being
stretched lengthwise. Advocates also point to people who believe
that the forces of nature are inhabited by spirits, particularly
shamans who believe that an animal's spirit and energy is
transferred tothemwhile in a trance. One Lascaux narrative
picture, which shows a man with a birdlike head and a wounded
animal, would seem to lend credence to this third opinion, but there
is still much that remains unexplained. For example, where is the
proofthat the man in the picture is a shaman? He could as easily
be a hunter wearing a headmask. Many tribal hunters, including
some Native Americans, camouflaged themselves by wearing
animal heads and hides.

Perhaps so much time has passed that there will never be
satisfactory answers to the cave images, but their mystique only
adds to theirimportance. Certainly a great art exists, and by its
existencerevealsthat ancienthumanbeings were not without
intelligence, skill, and sensitivity.




Listening Section

Academic Listening Skills

The Listening section measures your ability to understand spoken English. In
academic settings, students must be able to listen to lectures and conversations.
Academic listening is typically done for one of the three following purposes:

Listening for basic comprehension

e comprehend the main idea, major points, and important details related to
the main idea (Comprehension of all details is not necessary.)

Listening for pragmatic understanding®
e recognize a speaker’s attitude and degree of certainty
e recognize the function or purpose of a speaker’s statement

Connecting and synthesizing® information

e recognize the organization of information presented

e understand the relationships between ideas presented (for example, com-
pare/contrast, cause/effect, or steps in a process)

e make inferences’ and draw conclusions based on what is implied in the
material

e make connections among pieces of information in a conversation or
lecture

e recognize topic changes (for example, digressions® and aside statements®)
in lectures and conversations, and récognize introductions and conclu-
sions in lectures

Description

Listening material in the test includes academic lectures and long conversations in
which the speech sounds very natural. You can take notes on any listening material
throughout the entire test, and you may use your notes to answer the questions.

Listening Section Format

Listening Material Number of Questions Timing

4-6 lectures, each 3-5 minutes long, 6 questions per 60-90 minutes
about 500-750 words lecture

2-3 conversations, each about 3 minutes 5 questions per
long, about 12-25 exchanges conversation

5. Pragmatic understanding: To understand a speaker’s purpose, attitude, degree of certainty, etc.

6. Synthesize: To combine information from two or more parts of a lecture or conversation

7. Make an inference: To comprehend an argument or an idea that is strongly suggested but not
explicitly stated in a passage

8. Digressions: Side comments in which the speaker briefly moves away from the main topic and
then returns

9. Aside statements: Comments that are relevant to the main theme but interrupt the flow of infor-
mation or ideas (Example: “Pay attention now; this will be on the test.”)



Academic Lectures

The lectures in the TOEFL® test reflect the kind of listening and speaking that
occurs in the classroom. In some of the lectures, the professor does all or almost
all of the talking, with an occasional comment by a student. In other lectures,
the professor may engage the students in discussion by asking questions that
are answered by the students. The pictures that accompany the lecture help you
know whether one or several people will be speaking.

A Lecture Where the Professor Is the Only Speaker

A Lecture Where the Professor and the Students Both Speak



Conversations in an Academic Setting

The conversations on the TOEFL® test may take place during an office meeting
with a professor or teaching assistant, or during a service encounter with uni-
versity staff. The contents of the office conversations are generally academic in
nature or related to course requirements. Service encounters could involve
conversations about nonacademic university activities such as making a housing
payment, registering for a class, or requesting information at the library.

Pictures on the computer screen help you imagine the setting and the roles of the
speakers.

Conversation Example

TOEFL Llistening

00:29; 46

Listening Question Formats

After the listening material is played, you answer questions about it.
You both see and hear each question before you see the answer choices.

There are four question formats in the Listening section:

* traditional multiple-choice questions with four answer choices
and a single correct answer

* multiple-choice questions with more than one answer (for example,
two correct answers out of four choices or three answers out of
five choices)

® questions that require you to order events or steps in a process

® questions that require you to match objects or text to categories
in a chart or place check marks in a cell



Chart Question Example

TOEFL listening wtis Y oaea
? ’ o

00:28: 42

Question 12 of 17
In the lecture, the professor describes the steps in AHP. Indicate whether each of the following is a step in the process.

_ Cickinthe cofrect boxte:

Yes No

Establish the goal

Listalternative courses of action

Select key criteria and subcriteria

Make pairwise comparisons

Revise the goal based on choices

Features

Note taking is allowed. After testing, notes are collected and destroyed
before you leave the test center for test security purposes.

A multiple-choice question measures understanding of a speaker’s atti-
tude, degree of certainty, or purpose. These questions require you to listen
for voice tones and other cues and determine how speakers feel about the
topic they are discussing.

In some questions, a portion of the lecture or conversation is replayed. In
the replay format, you listen to part of the conversation or lecture again
and then answer a question.

ITOEFL listening

Listen again to part of the lecture.
Then answer the question.
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This is an example of a type of question that measures the comprehension of the
purpose of a speaker’s statement.

TOEFL Listening } vorumed i % NEXT
o < b

R4
Question 11 of 17 Tmocte 00 : 28 24

Why does the professor say this: O

O To sxpress uncertainty about the facts

O To criticize the company's decision

O To explain that the story is not trus

O To encourage students to express their opinions




 About the TOEFL iBT Test

Speaking Section
Academic Speaking Skills

Students should be able to speak English successfully in and outside the class-
room. The Speaking section measures your ability to speak effectively in academic
and campus settings.

In classrooms, students must:

respond to questions

participate in academic discussions with other students

synthesize and summarize what they have read in their textbooks and
heard in class

express their views on topics under discussion

Outside of the classroom, students must:

participate in casual conversations

express their opinions

communicate with people in such places as the bookstore, the library, and
the housing office

Description

The Speaking section is approximately 20 min-
utes long and includes six tasks.

The first two tasks are independent speaking

tasks on topics familiar to you. They ask you

to draw upon your own ideas, opinions, and

experiences when responding. However, you

can respond with any idea, opinion, or expe-

rience relevant to completing the task.

The remaining four tasks are integrated tasks

where you must use more than one skill

when responding. Two of the tasks require

you to read, listen, and then speak in response by relating the information
from the reading and listening material. The other two tasks require you to
listen and then speak in response. You can take notes and use those notes
when responding to the speaking tasks.

Like the other sections of the test, the Speaking section is delivered via the

Internet. For all speaking tasks, you use a headset with a microphone. Speak into
the microphone to record your responses. Responses are digitally recorded and
sent to ETS, where they are scored by certified raters.



Speaking Task Types
Task Type

1. Personal Preference

Task Description

This question asks the test taker to express and
defend a personal choice from a given category—

for example, important people, places, events, or
activities that the test taker enjoys.

Timing

Preparation time: 15 seconds
Response time: 45 seconds

2. Choice This question asks the test taker to make and Preparation time: 15 seconds
defend a personal choice between two Response time: 45 seconds
contrasting behaviors or courses of action.

Read/Listen/Speak
3. Campus Situation  Areading passage (80-110 words) presents a Preparation time: 30 seconds

Topic: Fit and Explain

campus-related issue.

A listening passage (60-80 seconds) comments
on the issue in the reading passage.

The question asks the test taker to summarize
the speaker’s opinion within the context of the
reading passage.

Response time: 60 seconds

4. Academic Course .
Topic: General/
Specific

A reading passage (80-110 words) broadly
defines a term, process, or idea from an
academic subject.

An excerpt from a lecture (60-90 seconds)
provides examples and specific information

to illustrate the term, process, or idea from the
reading passage.

The question asks the test taker to combine and
convey important information from the reading
passage and the lecture excerpt.

Listen/Speak

Preparation time: 30 seconds
Response time: 60 seconds

5. Campus Situation .
Topic: Problem/
Solution

The listening passage (60-90 seconds) is a
conversation about a student-related problem
and two possible solutions.

The question asks the test taker to demonstrate
an understanding of the problem and to express
an opinion about solving the problem.

Preparation time: 20 seconds
Response time: 60 seconds

6. Academic Course .
Topic: Summary

The listening passage is an excerpt from a

lecture (90—-120 seconds) that explains a term
or concept and gives concrete examples to
illustrate thatterm or concept.

The question asks the test taker to summarize
the lecture and demonstrate an understanding
of the relationship between the examples and
the overall topic.

Preparation time: 20 seconds
Response time: 60 seconds



Writing Section
Academic Writing Skills

In all academic situations where writing in English is required, students must be
able to present theirideas in a clear, well-organized manner. The Writing section
measures your ability to write in English in an academic setting.

e Often, students need to write a paper or an essay response about what
they are learning in their classes. This requires combining information
they have heard in class lectures with what they have read in textbooks or
other materials. This type of writing is referred to as integrated writing. In
this type of writing, students must:

o take notes on what they hear and read, and use them to organize infor-
mation before writing

o summarize, paraphrase, and cite information from the source material
accurately

o write about the ways the information they heard relates to the informa-
tion they read

For example, in an academic course, a student might be asked to compare
and contrast the points of view expressed by the professor in class with those
expressed by an author in the assigned reading material. The student must suc-
cessfully draw information from each source to explain the contrast.

e Students must also write essays that express and support their opinions.
In this type of writing, known as independent writing, students express an
opinion and support it based on their own knowledge and experience.

For example, students may be asked to write an essay about a controversial issue.
The students use past, personal experience to support their position.

In all types of writing, it is helpful for students to:

identify one main idea and some major points that support it

plan how to organize the essay (for example, with an outline)

develop the essay by using reasons, examples, and details

express information in an organized manner

use effective linking words (transitional phrases) to connect ideas and

help the reader understand the flow of ideas

use a range of grammar and vocabulary for effective expression

e use grammar and vocabulary accurately; use idiomatic expressions
appropriately

¢ follow the conventions of spelling, punctuation, and layout



Description

The total time for the Writing section is 50 minutes. Test takers write their
responses to two writing tasks (see the table below). Responses are typed into the
computer and sent to ETS, where they are scored by both certified raters and the
automated scoring system.

Writing Task Types
Task Type Task Description

Task 1 » Testtakers read a short text of about 250-300 words (reading time, 3 minutes)
Integrated Writing: on an academic topic.

Read/Listen/Write e Test takers may take notes on the reading passage.

* The reading passage disappears from the screen during the lecture that
follows. It reappears when test takers begin writing so they can refer to it
as they work.

¢ Test takers listen to a speaker discuss the same topic from a different
perspective. The listening passage is about 250-320 words long (listening
time, about 2 minutes).

* The listening passage provides additional information that relates to points
made in the reading passage. Test takers may take notes on the listening
passage.

* Test takers write a summary in connected English prose of important points
made in the listening passage, and explain how these relate to the key points
of the reading passage. Suggested response length is 150-225 words; however,
there is no penalty for writing more as long as itis in response to the task
presented.

¢ Response time: 20 minutes

Task 2 ¢ Test takers write an essay that states, explains, and supports their opinion
Independent Writing: on anissue. An effective essay will usually contain a minimum of 300 words;
Writing from Knowledge  however, test takers may write more if they wish.
and Experience ¢ Test takers must support their opinions or choices rather than simply list
personal preferences or choices.
* Typical essay questions begin with statements such as:

—Do you agree or disagree with the following statement? Use reasons and
specific details to support your answer.
—Some people believe X. Other people believe Y. Which of these two positions
do you prefer/agree with? Give reasons and specific details.
* Response time: 30 minutes




About Test Scores

Score Scales
The TOEFL iBT® test provides scores in four skill areas:
Reading 0-30
Listening 0-30
Speaking 0-30
Writing 0-30
Total Score 0-120

The total score is the sum of the four skill scores.

Rating of Speaking and Writing Responses
Speaking

Responses to all six Speaking tasks are digitally recorded and sent to ETS. The
responses from each test taker are scored by three to six different certified raters.
The response for each task is rated on a scale from 0 to 4 according to the rubrics
on pages 188-191. The sum of all six ratings is converted to a scaled score of

0 to 30.

Raters listen for the following features in test taker responses:

Delivery: How clear was the speech? Good responses are fluid and clear,
with good pronunciation, natural pacing, and natural-sounding intona-
tion patterns.

Language use: How effectively does the test taker use grammar and
vocabulary to convey ideas? Raters determine the test taker’s ability to
control both basic and more complex language structures, and use appro-
priate vocabulary.

Topic development: How fully do test takers answer the question and how
coherently do they present their ideas? How well did the test taker syn-
thesize and summarize the information in the integrated tasks? Good
responses generally use all or most of the time allowed, and the relation-
ship between ideas and the progression from one idea to the next are clear
and easy to follow.

It is important to note that raters do not expect test takers’ responses to be
perfect. Even high-scoring responses may contain occasional errors and minor

problems in any of the three areas described above.



Writing
Responses to all writing tasks also are sent to ETS. The responses are rated by
two certified raters and the automated scoring system on a scale of 0 to 5 accord-

ing to the rubrics on pages 201-202 and 210-211. The average of the scores on
the two writing tasks is converted to a scaled score of 0 to 30.

e The response to the integrated writing task is scored on the quality of
writing (organization, appropriate and precise use of grammar and vocab-
ulary) and the completeness and accuracy of the content.

e The independent writing essay is scored on the overall quality of the
writing: development, organization, and appropriate and precise use of
grammar and vocabulary.

It is important to note that the raters recognize that the responses are first
drafts. They do not expect test takers to produce a well-researched, comprehen-
sive essay. For that reason, test takers can earn a high score with a response that
contains some errors.

Score Reports

TOEFL® score reports provide valuable information about a test taker’s readiness
to participate and succeed in academic studies in an English-speaking environ-
ment. Score reports include:

e a score for each test section (skill)
e total score

Scores are reported online approximately 10 days after the test. Test takers
can view their scores online at no charge. Colleges, universities, and agencies
receive paper score reports if the test taker has selected them as score recipients.
(A paper copy of the score report is mailed to the test taker only upon request.)

Test taker score reports also include feedback on test taker performance. For
Reading and Listening, performance is described as high, medium, or low. For
Speaking and Writing, it is described as good, fair, limited, or weak. The feed-
back also describes what test takers in each score range typically know and can
do with the English language.

Score Requirements

Each institution sets its own requirements for TOEFL® scores. Test takers should
consult their target institutions to determine their specific TOEFL score require-
ments. A list of colleges, universities, and agencies that accept TOEFL scores
and a list of institutional score requirements reported to ETS can be obtained at
www.toeflgoanywhere.org.
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General Skill-Building Tips

The best way for English language learners to develop the skills measured by the
TOEFL? test is to enroll in an English language learning program that features:

e reading, listening, speaking, and writing skills, with an emphasis on
speaking

e an integrated skills approach (for example, instruction that builds skills in
listening/reading/speaking or listening/reading/writing)

In addition to the advice for improvement listed in the Appendix of this book,
ETS has created the following tips for test takers, but they also contain informa-
tion useful to teachers.

Reading Tips

English language learners can improve their English reading skills by reading
regularly, especially university textbooks or other materials that cover a variety
of subject areas (for example, sciences, social sciences, arts, business, and oth-
ers) and are written in an academic style. A wide variety of academic texts can be
found on the Internet as well as in magazines and journals.

Reading to Find Information

e Skim passages to find and highlight key facts (dates, numbers, terms) and
information.
® Practice frequently to increase reading rate and fluency.

Reading for Basic Comprehension

® Practice skimming a passage quickly to get a general impression of the
main idea.

e After skimming a passage, read it again more carefully and write down
the main idea(s), major points, and important facts.

¢ Choose some unfamiliar words in the passage and look them up in a dic-
tionary to determine their meaning.

Practice your English reading skills

with TOEFL® Practice Online at www.ets.org/toeflpractice and receive scores
within 24 hours to confirm you are ready for test day.



Reading to Learn

e Identify the passage type (for example, cause/effect, compare/con-
trast, classification, problem/solution, description, narration) and its
organization.

e Organize the information in the passage:

o Create an outline of the passage to distinguish between major and
minor points.

o If the passage categorizes information, create a chart and place the
information in appropriate categories.

On the TOEFL® test, test takers do not have to create such charts. Instead, a
chart with possible answer choices is provided for them, and they are required
to fill in the chart with the correct choices. Practicing these skills will help test
takers think about summarizing and categorizing the information they read.

Listening Tips

English language learners can improve their listening skills by listening
regularly to spoken English. Watching movies, television, and videos, and
listening to podcasts and radio broadcasts provide excellent opportunities to
build general listening skills. Listening to a variety of academic materials is
the best way to improve academic listening skills. Audiotapes, CDs, DVDs, and
podcasts of lectures and presentations are equally valuable and are available
at libraries, at bookstores, and on websites. Those with transcripts are partic-
ularly helpful. Some websites that are a good source of listening material are
www.npr.org, www.bbc.co.uk/radio or www.bbc.co.uk/learningenglish.

Listening for Basic Comprehension

¢ Increase vocabulary.

e Foran unfamiliar word, try to guess the general sense of the word’s meaning
based on the context in which it is used.

e Focus on the content and flow of spoken material. Do not be distracted by
the speaker’s style and delivery.

e Anticipate what a person is going to say as a way to stay focused.

e Stay active by asking yourself questions (for example, What main idea is
the professor communicating?).

e Listen for words or phrases that indicate a change in topic or a digression.



e Listen to a portion of a lecture or talk and create an outline of important
points. Do not try to write down every word that you hear. Do make a
note of “major points” and “important details.” When you are finished,
listen again to check, modify, or add to what you have written. Gradually
increase the amount of the lecture or talk you listen to and outline.

e Listen to an entire lecture or talk. Write a sentence that indicates the main
idea of what you heard. Listen again to check what you have written and
to write down key details.

Listening for Pragmatic Understanding

e Think about what each speaker hopes to accomplish when making an
assertion or asking a question. Is the speaker apologizing, complaining,
or making a suggestion? For example, if a speaker says “It’s cold in this
room,” is the speaker doing more than making a comment about room
temperature? Is that speaker suggesting that someone do something to
adjust the room temperature? If a speaker makes an assertion such as
“I'm sure you must have thoughts about that,” is the speaker indirectly
asking people to share their thoughts?

¢ Notice the speaker’s degree of certainty. How sure is the speaker about the
information? Does the speaker’s tone of voice indicate something about
his or her degree of certainty?

e Listen for aside statements.

e Watch a recorded TV or movie comedy. Pay careful attention to the way
stress and intonation patterns are used to convey meaning.
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Listening to Connect and Synthesize Ideas

e Think about how the lecture you're hearing is organized. Listen for the
signal words that indicate the introduction, major steps or ideas, exam-
ples, and the conclusion or summary.

¢ Identify the relationships between ideas. Possible relationships include:
cause/effect, compare/contrast, and steps in a process.

e Listen for words that show connections and relationships between ideas.

e Listen to recorded material and stop the recording at various points.
Predict what information or idea will be expressed next.

e Create an outline of the information discussed while listening or after
listening.

Practice your listening skills

with TOEFL® Practice Online at www.ets.org/toeflpractice and receive scores
within 24 hours to confirm you are ready for test day.

Speaking Tips

The best way to practice speaking is with native speakers of English. If you do
not live in an English-speaking country, finding native speakers of English might
be quite challenging. In some countries, there are English-speaking tutors or
assistants who help students with conversation skills and overall communication
skills. It is critical to find them and speak with them as often as possible. Another
way to practice speaking is by joining an English club whose members converse
in English about movies, music, and travel. If a club does not exist in your area,
start one and invite native speakers to help you get started.

Independent Speaking Tasks

e Make a list of topics that are familiar, and practice speaking about them.

e Describe a familiar place or recount a personal experience.

e Express an opinion by clearly stating your point of view and providing
clear and detailed reasons for your opinion.

e Make a recommendation and explain why it is the best way to proceed.

® Practice giving one-minute responses to topics.



Integrated Speaking Tasks

Find a textbook that includes questions about the material at the end of
chapters, and practice answering the questions orally.

Read a short article (100-200 words). Make an outline that includes only
the major points of the article. Use the outline to orally summarize the
information.

Find listening and reading material on the same topic covered by the
article. The material can contain similar or different views. (The Internet
and the library are good places to find information.) Take notes or create
outlines on the listening and reading material:

© Orally summarize the information in both the written and spoken
materials. Be sure to paraphrase using different words and grammati-
cal structures.

o Orally synthesize the material by combining the information from the
reading and listening materials and explaining how they relate.

o State an opinion about the ideas and information presented in the read-
ing and listening material and explain how they relate.

o If the reading and/or listening material describes a problem, suggest
and explain a solution to the problem.

All Speaking Tasks

Try to use one new vocabulary word or phrase each day.

Make a one-minute recording of a native speaker of English. (It can be
someone you know, or a recording from the Internet, TV, radio, etc.)
Replay the recording two times to get familiar with the speaker’s rhythm
and intonation. Then play the recording a third time, and try to speak
aloud along with the speaker. Even if you don’t pronounce all the words
correctly, this will help familiarize you with native speaker stress and
intonation patterns.

When practicing for the TOEFL® test using the tips above, take 15 seconds to
think about what you are going to say before you speak. Write down a few
key words and ideas, but do not attempt to write down exactly what you are
going to say. (Raters will be able to detect responses that are read and give
them a lower score.)

As you listen to English speakers, try to identify words and expressions
that help connect the speakers’ ideas. Then try to include these expres-
sions when you speak in order to introduce new information, to connect
ideas, and to mark important words or ideas. This helps listeners more
easily follow what you are saying. (For example, “on the one hand,” “what
that means is,” “one reason is,” another difference might be.”)



e Monitor your progress and ask an English teacher or tutor to evaluate
your speech using the appropriate Speaking rubrics. (See pages 188-191
for the rubrics.)

Practice your speaking skills

with TOEFL® Practice Online at www.ets.org/toeflpractice and receive scores
within 24 hours to confirm that you are ready for test day.

Wiriting Tips
Integrated Writing Tasks

¢ Find a textbook that includes questions about the material at the end of
chapters, and practice writing answers to the questions.

e Read an article that is about 300-400 words long. Make an outline that
includes the major points and important details of the article. Use the out-
line to write a summary of the information and ideas. Summaries should
be brief and clearly communicate only the major points and important
details. Be sure to paraphrase using different words and grammatical
structures.

e Find listening and reading material on a single topic on the Internet or
in the library. The material can provide similar or different views. Take
notes on the written and spoken portions, and do the following:

© Summarize the information and ideas in both the written and spoken
portions.

o Synthesize the information and discuss how the reading and listening
materials relate. Explain how the ideas expressed are similar, how one
idea expands upon another, or how the ideas are different or contradict
each other.



Paraphrasing

Paraphrasing involves restating something from the source material in one’s own
words. On the TOEFL® test, test takers receive a score of zero if all they do is
copy words from the reading passage. Practice paraphrasing words, phrases, sen-
tences, and entire paragraphs frequently using the following tips:

e Learn to find synonyms with ease. Pick 10 to 15 words or phrases in a
reading passage and quickly think of synonyms without looking them up
in a dictionary or thesaurus.

e Write a paraphrase of a reading passage using only your notes. If you
have not taken notes, write the paraphrase without looking at the original
text. Then check the paraphrase with the original passage to make sure
that it is factually accurate and that you have used different words and
grammatical structures.

Independent Writing Tasks

e Make a list of familiar topics and practice writing about them.

e For each topic, state an opinion or a preference and then support it with
evidence.

e Practice planning and writing at least one essay for each topic. Be sure to
take 30 minutes to plan, write, and revise each essay.

¢ Think about and list all ideas related to a topic or task before writing. This
is also called “prewriting.”

¢ Identify one main idea and some major points to support that idea, and
plan how to communicate them (by creating, for example, an outline to
organize ideas).

e Create a focused thesis statement and use it to develop the ideas presented
in the essay.

e Develop the essay by using appropriate explanation and detail. However,
remember that reasons or examples expressed in completely memorized
language will not be considered to represent your own writing.

All Writing Tasks
¢ Increase vocabulary and knowledge of idiomatic speech so you can use it
appropriately.

e Learn grammatical structures so well that you can use them naturally
when writing.

e Learn the conventions of spelling, punctuation, and layout (for example,
paragraph creation).

¢ Express information in an organized manner, displaying unity of thought
and coherence.

e Use signal words and phrases, such as “on the one hand” or “in conclu-
sion,” to create a clear structure for your response.



e Asyou practice, ask yourself these questions:
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Did I complete the task?

Did I write clearly?

Did I make grammatical errors?

Did I use words correctly?

Did I organize my ideas clearly and coherently?
Did I use the time effectively?

e Monitor your own progress and ask an English teacher or tutor to evalu-
ate the writing by using the appropriate Writing rubrics. (See pages 201-
202 and 210-211 for the rubrics.)

Practice your writing skills

with TOEFL® Practice Online at www.ets.org/toeflpractice and receive scores
within 24 hours to confirm that you are ready for test day.

Teachers: It is a good idea for English programs to use the TOEFL® Speaking
and Writing rubrics (pages 188-191, 201-202, and 210-211) to measure ]
students’ abilities and evaluate their progress. This helps test takers build their
skills for the TOEFL test.



Test Preparation Tips from ETS

Once you have built your skills and practiced, you will be ready for the TOEFL®
test. Here are some good test-taking strategies recommended by ETS:

Carefully follow the directions in each section to avoid wasting time.

Click on Help to review the directions only when absolutely necessary
because the test clock will not stop when the Help function is being used.

Do not panic. Concentrate on the current question only, and do not think
about how you answered other questions. This is a habit that can be
learned through practice.

Avoid spending too much time on any one question. If you have given the
question some thought and you still do not know the answer, eliminate
as many answer choices as possible and then select the best remaining
choice. You can review your responses in the Reading section by clicking
on Review. However, it is best to do this only after all the questions have
been answered so you stay focused and save time.

Pace yourself so you have enough time to answer every question. Be aware
of the time limit for every section/task, and budget enough time for each
question/task so you do not have to rush at the end. You can hide the time
clock if you wish, but it is a good idea to check the clock periodically to
monitor progress. The clock will automatically alert you when 5 minutes
remain in the Listening and Reading sections, as well as in the indepen-
dent and integrated tasks in the Writing section.

&



Questions Frequently Asked by Test Takers
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Test Benefits

Why should | take the TOEFL® test?

No matter where in the world you want to study, the TOEFL® test can help you
get there. You will be eligible for admission to virtually any institution in the
world, including the top colleges and universities in the United States, Canada,
the United Kingdom, Australia, and New Zealand. See the Destination Search at
www.toeflgoanywhere.org.

The TOEFL test gives you more flexibility on when, where, and how often you
take the test, and more practice tools and feedback than any other English lan-
guage test in the world.

Test takers who are well prepared for the TOEFL test can feel confident that
they are also well prepared for academic success.

What makes the TOEFL® test better than other English language tests?
The TOEFLP® test assesses a test taker’s ability to integrate English skills and to
communicate about what he or she reads and hears. These are the skills you will
actually use in an academic classroom.

The test also measures speaking more fairly than other tests. Each Speaking
response is evaluated by three to six raters, which is more objective and reliable
than other tests that use only one interviewer from a local test site.

Who else benefits from the test?

Admissions officials and faculty at colleges and universities, as well as adminis-
trators of certification and licensing agencies, receive better information on an
applicant’s English communication skills.

Registration

How and when do I register for the test?

Online registration is the easiest method. You can also register by mail or by
phone. See www.ets.org/toefl for details. Registration is available three to four
months before the test date. Register early, as seats can fill up quickly.

Where and when can | take the TOEFL® test?

The test is given on fixed dates, more than 50 times a year, via the Internet at
secure test centers. The ETS testing network, with test centers in more than 180
countries, is the largest in the world. Go to www.ets.org/toefl for a list of loca-
tions and dates.



How much does the TOEFL® test cost?
The price of the test varies by country. Please check the TOEFL® website at
www.ets.org/toefl for the test fees in your country.

Test Preparation

Are sample questions available?

Yes. The TOEFL iBT® Interactive Sampler, on the TOEFL® website at www.ets.org
/toefl/ibt/prepare, provides free unlimited access to past questions from all four
sections of the test that you can download and use to practice as often as you
like. The Sampler includes interactive Reading and Listening questions, as well
as sample responses to Speaking and Writing questions. Other sample questions
can be accessed from the same website as well.

Can | take a practice test and get a score?

Yes. Practice tests can be purchased at TOEFL® Practice Online, at www.ets.org
/toeflpractice. This site features practice tests that include exclusive TOEFL iBT ®
practice questions covering all four skills: Reading, Listening, Speaking, and
Writing, with scoring provided by certified ETS raters.

Scores and Score Reports

How do I get my scores?

Scores are posted online approximately 10 days after the test date and then
mailed to the institutions you selected.

Included with your registration fees are:

¢ one online score report for you and one printed score report if requested
¢ up to four official score reports that ETS will send directly to the institu-
tions or agencies that you select before you take the test

Can | order additional score reports?

Yes. For a small fee, you can send score reports to as many institutions as you
choose. See www.ets.org/toefl for details.

How long are scores valid?
ETS will report scores for two years after the test date.

Will institutions accept scores from previous tests?
Check with each institution or agency directly.
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Test Delivery

What skills are tested on the TOEFL iBT® Test?
The test is given in English, has four sections on reading, listening, speaking, and
writing, and takes about four hours.

Section Time Limit Number of Questions
Reading 60-80 minutes 36-56

Listening 60-90 minutes 34-51

Break 10 minutes

Speaking 20 minutes 6 tasks

Writing 50 minutes 2 tasks

Can | take only one section of the test?
No. The entire test must be taken to receive a score.

Which computer keyboard is used?

The TOEFL iBT® test uses a standard English-language (QWERTY) computer
keyboard. It takes its name from the first six letters in the third row of the key-
board. If you haven'’t used this kind of keyboard before, practice on one before
test day to become familiar with it. In some countries, the common keyboard
used is configured to QWERTY, and a template is provided to each test taker to
help with locating the few keys that are in a different location.



each approximately 700 words long. There are 12 to 14 questions per

passage. You have from 60 to 80 minutes to answer all questions in
the section. In the Reading section, you may skip questions and come back to
them later, as long as you answer all the questions before time is up.

The TOEFL iBT® Reading section includes three or four reading passages,

Reading Passages

TOEFL iBT® reading passages are excerpts from college-level textbooks that
would be used in introductions to a discipline or topic. The excerpts are changed
as little as possible because the goal of the test is to assess how well test takers
can read the kind of writing that is used in an academic environment.

The passages cover a variety of subjects. Do not worry if you are unfamil-
iar with the topic of a passage. All the information needed to answer the ques-
tions is in the passage. All TOEFL® reading passages are classified into three
basic categories based on author purpose: (1) Exposition, (2) Argumentation, and
(3) Historical.

Often, passages will present information about the topic from more than
one perspective or point of view. This is something you should note as you read
because usually you will be asked at least one question that allows you to show
that you have understood the general organization of the passage. Common types
of organization you should be able to recognize are:

classification
comparison/contrast
cause/effect
problem/solution

TOEFL reading passages are approximately 700 words long, but the passages
used may vary somewhat in length. Some passages may be slightly longer than
700 words, and some may be slightly shorter.



Reading Questions

Reading questions cover Basic Information skills, Inferencing skills, and Reading
to Learn skills. There are 10 question types. The following chart summarizes the
categories and types of TOEFL iBT® Reading questions.

TOEFL® Reading Question Types

PN A~EWN =

Reading to Learn questions (1 per set
9. Prose Summary
10. Fill in a Table

The following sections will explain each of these question types. You will find
out how to recognize each type and see examples of each type with explanations.
You will also find tips that can help you answer each Reading question type.

Basic Information and Inferencing Questions

Type 1: Factual Information Questions

These questions ask you to identify factual information that is explicitly stated
in the passage. Factual Information questions can focus on facts, details, defini-
tions, or other information presented by the author. They ask you to identify
specific information that is typically mentioned only in part of the passage. They
generally do not ask about general themes that the passage as a whole discusses.
Often, the relevant information is in one or two sentences.

How to Recognize Factual Information Questions
Factual Information questions are often phrased in one of these ways:

According to the paragraph, which of the following is true of X?
The author’s description of X mentions which of the following?
According to the paragraph, X occurred because . . .

According to the paragraph, X did Y because . . .

According to the paragraph, why did X do Y?

The author’s description of X mentions which of the following?
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PASSAGE EXCERPT: “. . . Sculptures must, for example, be stable, which requires an
understanding of the properties of mass, weight distribution, and stress. Paintings must
have rigid stretchers so that the canvas will be taut, and the paint must not deteriorate,
crack, or discolor. These are problems that must be overcome by the artist because they
tend to intrude upon his or her conception of the work. For example, in the early Italian
Renaissance, bronze statues of horses with a raised foreleg usually had a cannonball
under that hoof. This was done because the cannonball was needed to support the
weight of the leg. In other words, the demands of the laws of physics, not the sculptor’s
aesthetic intentions, placed the ball there. That this device was a necessary structural
compromise is clear from the fact that the cannonball quickly disappeared when
sculptors learned how to strengthen the internal structure of a statue with iron braces
{iron being much strongerthan bronze)..."

According to paragraph 2, sculptors in the Italian Renaissance stopped using cannon-
balls in bronze statues of horses because

O they began using a material that made the statues weigh less
O they found a way to strengthen the statues internally

(O the aesthetic tastes of the public had changed over time

O the cannonballs added too much weight to the statues

The question tells you to look for the answer in the excerpted paragraph, which
in this case is paragraph 2. You do not need to skim the entire passage to find the
relevant information.

Choice 1 says that sculptors stopped putting cannonballs under the raised
legs of horses in statues because they learned how to make the statue weigh
less and not require support for the leg. The passage does not mention mak-
ing the statues weigh less; it says that sculptors learned a better way to support
the weight. Choice 3 says that the change occurred only because people’s taste
changed, meaning that the cannonballs were never structurally necessary. That
directly contradicts the passage. Choice 4 says that the cannonballs weakened the
structure of the statues. This choice also contradicts the passage. Choice 2 cor-
rectly identifies the reason the passage gives for the change: sculptors developed
a way to strengthen the statue from the inside, making the cannonballs physically
unnecessary.
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Type 2: Negative Factual Information Questions

These questions ask you to verify what information is true and what information
is NOT true or not included in the passage based on information that is explicitly
stated in the passage. To answer this kind of question, first locate the relevant
information in the passage. Then verify that three of the four answer choices are
true and that the remaining choice is false. Remember, for this type of question,
the correct answer is the one that is NOT true.

How to Recognize Negative Factual Information Questions
You can recognize negative fact questions because the word “NOT” or “EXCEPT”
appears in the question in capital letters.

¢ According to the passage, which of the following is NOT true of X?
e The author’s description of X mentions all of the following EXCEPT . ..

Tips for Negative Factual Information Questions

e Usually a Negative Factual Information question requires you to check
more of the passage than a Factual Information question. The three
choices that are mentioned in the passage may be spread across a para-
graph or several paragraphs.

e In Negative Factual Information questions, the correct answer either
directly contradicts one or more statements in the passage or is not
mentioned in the passage at all.

e After you finish a Negative Factual Information question, check your
answer to make sure you have accurately understood the task.

m PASSAGE EXCERPT: “The United States in the 1800s was full of practical, hardworking

people who did not consider the arts—from theater to painting—useful occupations.
In addition, the public’s attitude that European art was better than American art both
discouraged and infuriated American artists. In the early 1900s there was a strong
feeling among artists that the United States was long overdue in developing art that did
not reproduce Europeantraditions. Everybody agreed that the heart and soul of the new
country should be reflected in its art. But opinions differed about what this art would be
like and how it would develop.”

According to paragraph 1, all of the following were true of American art in the late
1800s and early 1900s EXCEPT:

O Most Americans thought art was unimportant.

O American art generally copied European styles and traditions.

O Most Americans considered American art inferior to European art.
O American art was very popular with European audiences.

Explanation

Sometimes in Negative Factual Information questions, it is necessary to check
the entire passage in order to make sure that your choice is not mentioned. How-
ever, in this example, the question is limited to one paragraph, so your answer
should be based just on the information in that paragraph. Choice 1 is a restate-
ment of the first sentence in the paragraph: since most Americans did not think
that the arts were useful occupations, they considered them unimportant. Choice
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2 makes the same point as the third sentence: “. . . the United States was long
overdue in developing art that did not reproduce European traditions,” which
means that up to this point in history, American art did reproduce European
traditions. Choice 3 is a restatement of the second sentence in the paragraph:
American artists were frustrated because of “the public’s attitude that European
art was better than American art. . . .” Choice 4 is not mentioned anywhere in the
paragraph. Because you are asked to identify the choice that is NOT mentioned
in the passage or that contradicts the passage, the correct answer is choice 4.

Type 3: Inference Questions

These questions measure your ability to comprehend an argument or an idea that
is strongly implied but not explicitly stated in the text. For example, if an effect
is cited in the passage, an Inference question might ask about its cause. If a com-
parison is made, an Inference question might ask for the basis of the comparison.
You should think about not only the explicit meaning of the author’s words but
also the logical implications of those words.

How to Recognize Inference Questions
Inference questions will usually include the word infer, suggest, or imply.

¢ Which of the following can be inferred about X?
e The author of the passage implies that X . . .
¢ Which of the following can be inferred from paragraph 1 about X?

PASSAGE EXCERPT: “. . . The nineteenth century brought with it a burst of new discov-
eries and inventions that revolutionized the candle industry and made lighting available
to all. In the early-to-mid-nineteenth century, a process was developed to refine tallow
(fat from animals) with alkali and sulfuric acid. The result was a product called stearin.
Stearin is harder and burns longer than unrefined tallow. This breakthrough meant that
it was possible to make tallow candles that would not produce the usual smoke and
rancid odor. Stearins were also derived from palm oils, so vegetable waxes as well as
animalfatscould be used to makecandles. .. “

Which of the following can be inferred from paragraph 1 about candles before the
nineteenth century?

O They did not smoke when they were burned.
O They produced a pleasant odor as they burned.
O They were not available to all.

O They contained sulfuric acid.



Explanation

In the first sentence from the excerpt the author says that “new discoveries and
inventions” made “lighting available to all.” The only kind of lighting discussed in
the passage is candles. If the new discoveries were important because they made
candles available to all, we can infer that before the discoveries, candles were not
available to everyone. Therefore choice 3 is an inference about candles we can
make from the passage. Choices 1 and 2 can be eliminated because they explicitly
contradict the passage (“the usual smoke” and “rancid odor”). Choice 4 can be
eliminated because sulfuric acid was first used to make stearin in the nineteenth
century, not before the nineteenth century.

Type 4: Rhetorical Purpose Questions

Rhetoric is the art of speaking or writing effectively. In Factual Information ques-
tions you are asked what information an author has presented. In Rhetorical
Purpose questions you are asked why the author has presented a particular piece
of information in a particular place or manner. Rhetorical Purpose questions
ask you to show that you understand the rhetorical function of a statement or
paragraph as it relates to the rest of the passage.

Sometimes you will be asked to identify how one paragraph relates to another.
For instance, the second paragraph may give examples to support a statement in
the first paragraph. The answer choices may be expressed in general terms (for
example, “a theory is explained and then illustrated”) or in terms that are specific
to the passage. (“The author explains the categories of adaptation to deserts by
mammals and then gives an example.”)

A Rhetorical Purpose question may also ask why the author quotes a certain
person or why the author mentions a particular piece of information (Example:
Why does the author mention “the ability to grasp a pencil”? Correct answer: It
is an example of a motor skill developed by children at 10 to 11 months of age.)

How to Recognize Rhetorical Purpose Questions
These are examples of the way Rhetorical Purpose questions are typically worded:
® The author discusses X in paragraph 2 in order to . . .

*  Why does the author mention X?
¢ The author uses X as an example of . . .



m PASSAGE EXCERPT: “. . . Sensitivity to physical laws is thus an important consideration
for the maker of applied-art objects. It is often taken for granted that this is also true for
the maker of fine-art objects. This assumption misses a significant difference between
the two disciplines. Fine-art objects are not constrained by the laws of physics in the
same way that applied-art objects are. Because their primary purpose is not functional,
they are only limited in terms of the materials used to make them. Sculptures must, for
example, be stable, which requires an understanding of the properties of mass, weight
distribution, and stress. Paintings must have rigid stretchers so that the canvas will be
taut, and the paint must not deteriorate, crack, or discolor. These are problems that must
be overcome by the artist because they tend to intrude upon his or her conception of
the work. For example, in the early Italian Renaissance, bronze statues of horses with
a raised foreleg usually had a cannonball under that hoof. This was done because the
cannonball was needed to support the weight of theleg...“

Why does the author discuss the “bronze statues of horses” created by artists in the
early Italian Renaissance?

O To provide an example of a problem related to the laws of physics that a fine art-
ist must overcome

O To argue that fine artists are unconcerned with the laws of physics

O To contrast the relative sophistication of modern artists in solving problems
related to the laws of physics

O To note an exceptional piece of art constructed without the aid of technology

Explanation
You should note that the sentence that first mentions “bronze statues of horses”
begins “For example . . .” The author is giving an example of something that

was introduced earlier in the paragraph. The paragraph overall contrasts how the
constraints of physical laws affect the fine arts differently from applied arts or
crafts. The fine artist is not concerned with making an object that is useful, so he
or she is less constrained than the applied artist. However, because even a fine-
arts object is made of some material, the artist must take into account the physi-
cal properties of the material. In the passage, the author uses the example of the
bronze statues of horses to discuss how artists had to include some support for
the raised foreleg of the horse because of the physical properties of the bronze.
So the correct answer is choice 1.

Type 5: Vocabulary Questions

These questions ask you to identify the meanings of individual words and phrases
as they are used in the reading passage (a word might have more than one mean-
ing, but in the reading passage, only one of those meanings is relevant). Vocabu-
lary that is tested actually occurs in the passage; there is no “list of words” that
must be tested. Usually a word or phrase is chosen to be tested as a vocabulary
question because understanding that word or phrase is important to understand-
ing a large or important part of the passage. On the TOEFL® test, some words
in the passage that are unusual, are technical, or have special meanings in the
context of the topic are defined for you. If you click on the hyperlinked word in



the passage, a definition will appear in a box. In this book, words of this type are
defined at the end of the passage. Naturally, words that are tested as vocabulary
questions are not defined for you.

Vocabulary questions are usually easy to identify. You will see one word or phrase
highlighted in the passage. You are then asked a question like any of the following:

The word “X” in the passage is closest in meaning to . . .
The phrase “X” in the passage is closest in meaning to . . .
In stating X, the author means that . . .

Remember that the question is not just asking the meaning of a word;
it is asking for the meaning as it is used in the passage. Do not choose
an answer just because it can be a correct meaning of the word; under-
stand which meaning the author is using in the passage.

Reread the sentence in the passage, substituting the word or phrase you
have chosen. Confirm that the sentence still makes sense in the context
of the whole passage.

PASSAGE EXCERPT: “In the animal world the task of moving about is fulfilled in many
ways. For some animals locomotion is accomplished by changes in body shape...”

The word “locomotion” in the passage is closest in meaning to

O evolution
O movement
O survival
O escape

Locomotion means “the ability to move from place to place.” In this example, it is
a way of restating the phrase “the task of moving” in the preceding sentence. So
the correct answer is choice 2.

PASSAGE EXCERPT: “Some poisonous snake bites need to be treated immediately or
the victim will suffer paralysis . .."”

In stating that the victim will “suffer paralysis” the author means that the victim will

O lose the ability to move
O become unconscious
O undergo shock

O feel great pain

In this example, both the words tested from the passage and the possible answers
are phrases. Paralysis means “the inability to move,” so if the poison from a snake
bite causes someone to “suffer paralysis,” that person will “lose the ability to
move.” The correct answer is choice 1.



Type 6: Reference Questions

These questions ask you to identify referential relationships between the words
in the passage. Often, the relationship is between a pronoun and its antecedent
(the word to which the pronoun refers). Sometimes other kinds of grammatical
reference are tested (like which or this).

How to Recognize Reference Questions

Reference questions look similar to vocabulary questions. In the passage, one
word or phrase is highlighted. Usually the word is a pronoun. Then you are asked:

¢ The word “X” in the passage refers to . . .

The four answer choices will be words or phrases from the passage. The high-
lighted word or phrase refers to only one of the choices.

Tips for Reference Questions
¢ If the Reference question is about a pronoun, make sure your answer
is the same number (singular or plural) and case (first person, second
person, third person) as the highlighted pronoun.
e Substitute your choice for the highlighted word or words in the sen-
tence. Does it violate any grammar rules? Does it make sense?

PASSAGE EXCERPT: “. . . These laws are universal in their application, regardless of cul-
tural beliefs, geography, or climate. if pots have no bottoms or have large openings in
their sides, they could hardly be considered containers in any traditional sense. Since
the laws of physics, not some arbitrary decision, have determined the general form of
applied-art objects, they follow basic patterns, so much so that functional forms can
vary only within certain limits ... ”

The word “they” in the passage refers to

O applied-art objects
O the laws of physics
O containers

O the sides of pots

Explanation
This is an example of a simple pronoun-referent question. The highlighted word
they refers to the phrase “applied-art objects,” which immediately precedes it, so
choice 1 is the correct answer.

Often, the grammatical referent for a pronoun will be separated from the pro-
noun. It may be located in a preceding clause or even in the preceding sentence.

PASSAGE EXCERPT: “. . . The first weekly newspaper in the colonies was the Boston
Gazette, established in 1719, the same year that marked the appearance of Philadel-
phia’s first newspaper, the American Mercury, where the young Benjamin Franklin
worked. By 1760 Boston had 4 newspapers and 5 other printing establishments; Phila-
delphia, 2 newspapers and 3 other presses; and New York, 3 newspapers. The distribu-
tion, if not the sale, of newspapers was assisted by the establishment of a postal service
in 1710, which had a network of some 65 offices by 1770, serving all 13 colonies . . .”

45



The word “which” in the passage refers to

O distribution
O sale

O newspaper
O postal service

Explanation

In this example, the highlighted word is a relative pronoun, the grammatical
subject of the relative clause “which had a network of some 65 offices . . .” The
relative clause is describing the postal service, so choice 4 is the correct answer.

PASSAGE EXCERPT: “. . . Roots anchor the plant in one of two ways or sometimes by a
combination of the two. The firstis by occupying a large volume of shallow soil around
the plant’s base with a fibrous root system, one consisting of many thin, profusely
branched roots. Since these kinds of roots grow relatively close to the soil surface, they
effectively control soil erosion. Grass roots are especially well suited to this purpose.
Fibrous roots capture water as it begins to percolate into the ground and so must draw
their mineral supplies from the surface soil before the nutrients are leached to lower
levels...”

O combining two root systems
O feeding the plant

O preventing soil erosion

O leaching nutrients

Explanation

In the example, the highlighted words are a phrase containing a demonstrative
adjective (this) and a noun (purpose). Because a fibrous root system can keep soil
in place, it can be used to stop erosion, and grass roots are a fibrous root system.
The sentence could be reworded as “Grass roots are especially well suited to pre-
venting soil erosion,” so choice 3 is the correct answer.

Type 7: Sentence Simplification Questions

In this type of question you are asked to choose a sentence that has the same
essential meaning as a sentence that occurs in the passage. Not every reading set
includes a Sentence Simplification question. There is never more than one in a set.

How to Recognize Sentence Simplification Questions

Sentence Simplification questions always look the same. A single sentence in the
passage is highlighted. You are then asked:

e  Which of the following best expresses the essential information in the
highlighted sentence? Incorrect answer choices change the meaning in
important ways or leave out essential information.



Which of the following best expresses the essential information in the highlighted
sentence? Incorrect answer choices change the meaning in important ways or leave
out essential information.

O Functional applied-art objects cannot vary much from the basic patterns deter-
mined by the laws of physics.

O The function of applied-art objects is determined by basic patterns in the laws of
physics.

O Since functional applied-art objects vary only within certain limits, arbitrary deci-
sions cannot have determined their general form.

O The general form of applied-art objects is limited by some arbitrary decision that

is not determined by the laws of physics.

Explanation

It is important to note that the question says that incorrect answers change the
original meaning of the sentence or leave out essential information. In this exam-
ple, choice 4 changes the meaning of the sentence to its opposite; it says that the
form of functional objects is arbitrary, when the highlighted sentence says that
the forms of functional objects are never arbitrary. Choice 2 also changes the
meaning. It says that the functions of applied-art objects are determined by phys-
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ical laws. The highlighted sentence says that the form of the object is determined
by physical laws but the function is determined by people. Choice 3 leaves out an
important idea from the highlighted sentence. Like the highlighted sentence, it
says that the form of functional objects is not arbitrary, but it does not say that it
is physical laws that determine basic form. Only choice 1 makes the same point
as the highlighted sentence and includes all the essential meaning.

In this type of question, vou are given a new sentence and are asked where in
the passage it would best fit. You need to understand the logic of the passage as
well as the grammatical connections (like pronoun references) between sentences.
Every set includes an Insert Text question. There is never more than one in a set.

Insert Text questions are easy to identifv when taking the TOEFL iBT® test. In
the passage vou will see four black squares. The squares are located at the begin-
nings or ends of sentences. Sometimes all four squares appear in one paragraph.
Sometimes they are spread across the end of one paragraph and the beginning of
another. You are then asked this question:

Look at the four squares [M] that indicate where the following sentence could be
added to the passage.

{You will see a sentence in bold.]

Where would the sentence best fit? Click on a square [B] to add the sentence to the
passage.

Your job is to click on one of the squares and insert the sentence in the text.
The following is an example of how this question displays on the TOEFL iBT test.

Look at the four squeares [} thet indicets where the following
sentence could be added to the passags.

Al threa of ther have sirengths and weaknesses, but
nene adequately answers all the questions the paintings . -
present. wsrs fnad sCily ovar a::}ews. chif ;

4 painiing's velue ended with the migration it pictured ]
Unfortanately, this explanation fails fo exgiain the hiddzn locgtions.
e ss the migraiions were celshrated with sscrat coremnonies. [l

ere would the seatence best M? Click on & square {8 10 add e
sentence to the passage




The Insert Text question is formatted differently in print versions of the test.
See below for an example of what the Insert Text question will look like in the
practice sets and tests of this book. Although the formatting is slightly different,
the task you must complete is the same: indicate where the sentence would best
fit in the passage.

PASSAGE EXCERPT: “Scholars offer three related but different opinions about this
puzzle. {1} One opinion is that the paintings were a record of the seasonal migrations
made by herds. {2) Because some paintings were made directly over others, obliterating
them, it is probable that a painting’s value ended with the migration it pictured.
(8) Unfortunately, this explanation fails to explain the hidden locations, unless the
migrations were celebrated with secret ceremonies. (4)"”

Directions: Look at the part of the passage that is displayed above. The numbers (1),
{2), (3), and (4) indicate where the following sentence could be added.

All three of them have strengths and weaknesses, but none adequately
answers all of the questions the paintings present.

Where would the sentence best fit?

Choice 1
Choice 2
Choice 3
Choice 4
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Explanation

In this example, choice 1 is the correct answer. The new sentence makes sense
only if it occurs in the first position, after the first sentence. In that place, “All
three of them” refers back to “three related but different opinions.” The informa-
tion in the sentence is a commentary on all three of the “opinions”; the opinions
are related, but none is a complete explanation. Logically, this evaluation of all
three opinions must come either as an introduction to the three opinions, or as
a conclusion about all three. Only the introductory position is available, because
the paragraph does not include all three opinions.

Reading to Learn Questions

There are two types of Reading to Learn questions: “Prose Summary” and “Fill
in a Table.” Reading to Learn questions require you to do more than the Basic
Information questions. As you have seen, the Basic Information questions focus
on your ability to understand or locate specific points in a passage at the sentence
level. The Reading to Learn questions also involve:

* recognizing the organization and purpose of the passage
organizing the information in the passage into a mental framework

e distinguishing major from minor ideas and essential from nonessential
information

¢ understanding rhetorical functions such as cause-effect relationships,
compare-contrast relationships, arguments, and the like

In other words, these questions require you to demonstrate an understanding
of the passage as a whole, not just specific information within it.

Reading to Learn questions require you to show that you are able not only
to comprehend individual points, but also to place the major ideas and support-
ing information from the passage into an organizational framework or structure
such as a prose summary or a table. By answering correctly, you will demon-
strate that you can recognize the major points of a text, how and why the text has
been organized, and the nature of the relationships within the text. Having an
organized mental representation of a text is critical to learning because it allows
you to remember important information from the text and apply it in new situ-
ations. If you have such a mental framework, you should be able to reconstruct
the major ideas and supporting information from the text. By doing so, you will
demonstrate a global understanding of the text as a whole. On the TOEFL test,
each reading passage will have one Reading to Learn question. It will be either a
Prose Summary or a Fill in a Table question, never both.

Type 9: Prose Summary Questions

These questions measure your ability to understand and recognize the major
ideas and the relative importance of information in a passage. You will be asked
to select the major ideas in the passage by distinguishing them from minor ideas
or ideas that are not in the passage. The correct answer choice will synthesize
major ideas in the passage. Because the correct answer represents a synthesis



of ideas, it will not match any particular sentence from the passage. To select
the correct answer, you will need to create a mental framework to organize and
remember major ideas and other important information. Understanding the rela-
tive importance of information in a passage is critical to this ability.

In a Prose Summary question, you will be given six answer choices and asked
to pick the three that express the most important ideas in the passage. Unlike the
Basic Information questions, each of which is worth just 1 point, a Prose Summary
question is worth 2 points. You can earn 0 to 2 points depending on how many
correct answers you choose. If you choose no correct answers or just one correct
answer, you will earn no points. If you choose two correct answers, you will earn 1
point. If you choose all three correct answers, you will earn 2 points. The order in
which you choose your answers does not matter for scoring purposes.

Because the Prose Summary question asks you to show an understanding of the
different parts of the passage, it is necessary to read the entire passage. Parts of the
following passage have already been used to illustrate other question types.

APPLIED ARTS AND FINE ARTS

Although we now tend to refer to the various crafts according to the materials used
to construct them—<clay, glass, wood, fiber, and metal—it was once common to think
of crafts in terms of function, which led to their being known as the “applied arts.”
Approaching crafts from the point of view of function, we can divide them into simple
categories: containers, shelters, and supports. There is no way around the fact that
containers, shelters, and supports must be functional. The applied arts are thus bound
by the laws of physics, which pertain to both the materials used in their making and
the substances and things to be contained, supported, and sheltered. These laws are
universal in their application, regardless of cultural beliefs, geography, or climate. If
a pot has no bottom or has large openings in its sides, it could hardly be considered
a container in any traditional sense. Since the laws of physics, not some arbitrary
decision, have determined the general form of applied-art objects, they follow basic
patterns, so much so that functional forms can vary only within certain limits. Build-
ings without roofs, for example, are unusual because they depart from the norm.
However, not all functional objects are exactly alike; that is why we recognize a Shang
Dynasty vase as being different from an Inca vase. What varies is not the basic form
but the incidental details that do not obstruct the object’s primary function.
Sensitivity to physical laws is thus an important consideration for the maker of
applied-art objects. It is often taken for granted that this is also true for the maker of
fine-art objects. This assumption misses a significant difference between the two dis-
ciplines. Fine-art objects are not constrained by the laws of physics in the same way
that applied-art objects are. Because their primary purpose is not functional, they are
only limited in terms of the materials used to make them. Sculptures must, for exam-
ple, be stable, which requires an understanding of the properties of mass, weight dis-
tribution, and stress. Paintings must have rigid stretchers so that the canvas will be
taut, and the paint must not deteriorate, crack, or discolor. These are problems that
must be overcome by the artist because they tend to intrude upon his or her con-
ception of the work. For example, in the early Italian Renaissance, bronze statues of



horses with a raised foreleg usually had a cannonball under that hoof. This was done
because the cannonball was needed to support the weight of the leg. In other words,
the demands of the laws of physics, not the sculptor’s aesthetic intentions, placed
the ball there. That this device was a necessary structural compromise is clear from
the fact that the cannonball quickly disappeared when sculptors learned how to
strengthen the internal structure of a statue with iron braces (iron being much stron-
ger than bronze).

Even though the fine arts in the twentieth century often treat materials in new
ways, the basic difference in attitude of artists in relation to their materials in the fine
arts and the applied arts remains relatively constant. It would therefore not be too
great an exaggeration to say that practitioners of the fine arts work to overcome the
limitations of their materials, whereas those engaged in the applied arts work in con-
cert with their materials.

An introductory sentence for a brief summary of the passage is provided below.
Complete the summary by selecting the THREE answer choices that express the
most important ideas in the passage. Some sentences do not belong in the summary
because they express ideas that are not presented in the passage or are minor ideas
in the passage. This question is worth 2 points.

This passage discusses fundamental differences between applied-art objects
and fine-art objects.

Answer Choices
1. Applied-art objects fulfill functions, 4. Renaissance sculptors learned to use
such as containing or sheltering, and iron braces to strengthen the internal
objects with the same function have structures of bronze statues.
similar characteristics because they 5. Inthe twentieth century, fine artists

are constrained by their purpose. and applied artists became more

2. Itis easy to recognize that Shang similar to one another in their atti-
Dynasty vases are different from Inca tudes toward their materials.
vases. 6. In all periods, fine artists tend to

3. Fine-art objects are not functional, so challenge the physical limitations of
they are limited only by the proper- their materials while applied artists
ties of the materials used. tend to cooperate with the physical

properties of their materials.
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Explanation
Correct Choices

Choice 1: Applied-art objects fulfill functions, such as containing or sheltering,
and objects with the same function have similar characteristics because they
are constrained by their purpose.

Explanation: As the introductory sentence states, the passage is mainly a contrast
of applied-art objects and fine-art objects. The main point of contrast is func-
tionality: applied-art objects are functional, whereas fine-art objects are not.
The first part of the passage explains the consequences of functionality for
the materials and “basic forms” of applied-art objects. The second part of the
passage explains the consequences of not being functional to the materials
and forms of fine-art objects. A good summary of the passage must include
the definition of “applied-art objects” and the major consequence (objects
with the same function will follow similar patterns), so choice 1 should be
included.

Choice 3: Fine-art objects are not functional, so they are limited only by the prop-
erties of the materials used.

Explanation: Because the passage contrasts applied-art objects and fine-art
objects, a good summary should include the basic difference. Including
choice 3 in the summary provides the basic contrast discussed in the passage:
applied art objects are functional; fine-art objects are not. Fine-art objects are
not as constrained as applied-art objects because they do not have to perform
a function.

Choice 6: In all periods, fine artists tend to challenge the physical limitations of
their materials, while applied artists tend to cooperate with the physical prop-
erties of their materials.

Explanation: The last paragraph of the passage presents a further consequence
of the basic contrast between applied-art objects and fine-art objects. This is
the difference between the attitude of fine artists toward their materials and
the attitude of applied artists toward their materials. A good summary will
include this last contrast.

Incorrect Choices

Choice 2: 1t is easy to recognize that Shang Dynasty vases are different from Inca
vases.

Explanation: Although this statement is true, it is not the main point of the first
paragraph or of the passage. In fact, it contrasts with the main point of the
paragraph: objects that have the same function are all similar. The last sen-
tence of the first paragraph says that the Shang Dynasty vase and the Inca
vase are different in “incidental details,” but the “basic form” is the same.
Including choice 2 in the summary misrepresents the passage.

Choice 4: Renaissance sculptors learned to use iron braces to strengthen the
internal structures of bronze statues.

Explanation: Choice 4 summarizes the information in sentences 9, 10, and 11 of
paragraph 2. Within the context of the passage, this information helps you
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understand the meaning of the limitations that materials can impose on fine
artists. However, remember that the directions say to choose the statements
that express the most important ideas in the passage. The example is less
important than the general statements of difference. If choice 4 is included,
then choice 1 or 3 or 6 would be left out, and the summary would be missing
an essential point of contrast between fine arts and applied arts.

Choice 5: In the twentieth century, fine artists and applied artists became more
similar to one another in their attitudes toward their materials.

Explanation: This choice should be excluded because it is not supported by the
passage. It is a misreading of paragraph 3, which says that the difference in
attitude between fine artists and applied artists has not changed. Obviously,
a choice that contradicts the information or argument in the passage should
not be part of your summary.

Type 10: Fill in a Table Questions

In this kind of question, you will be given a partially completed table based on
information in the passage. Your job is to complete the table by clicking on cor-
rect answer choices and dragging them to their correct locations in the table.

Fill in a Table questions measure your ability to conceptualize and organize
major ideas and other important information from across the passage and then
to place them in appropriate categories. This means that you must first recognize
and identify the major points from the passage and then place those points in
their proper context.

Just as for Prose Summary questions, the able reader will create a men-
tal framework to organize and remember major ideas and other important
information.

Doing so requires the ability to understand rhetorical functions such as cause-
effect relationships, compare-contrast relationships, arguments, and the like.

When building your mental framework, keep in mind that the major ideas in
the passage are the ones you would include if you were making a fairly high-level
outline of the passage. The correct answer choices are usually ideas that would
be included in a slightly more detailed outline. Minor details and examples are
generally not included in such an outline because they are used only to support
the more important, higher-level themes. The distinction between major ideas/
important information and less important information can also be thought of as
a distinction between essential and nonessential information.

Passages used with Fill in a Table questions have more than one focus of devel-
opment in that they include more than one point of view or perspective. Typical
passages have the following types of organization: compare/contrast, problem/
solution, cause/effect, alternative arguments (such as theories, hypotheses), and
the like.

Correct answers represent major ideas and important supporting information
in the passage. Generally these answers will not match specific phrases in the
passage. They are more likely to be abstract concepts based on passage informa-
tion or paraphrases of passage information. Correct answers will be easy to con-
firm by able readers who can remember or easily locate relevant text information.



Incorrect answers may include information about the topic that is not men-
tioned in the passage or that is not directly relevant to the classification categories
in the table. They may also be obviously incorrect generalizations or conclu-
sions based on what is stated in the passage. Be aware that incorrect answers
may include words and phrases that match or resemble words or phrases in the
passage.

Table Rules

Tables can have two or three columns/rows containing bullets representing five
correct answer choices.

There will always be more answer choices than there are correct answers.
Some answer choices will not be used.

An answer choice can be used only once in the table. If an answer choice
applies to more than one answer category, or to no category in a table, a row or
column labeled “both” or “neither” will be available in the table for placement of
that answer choice.

Scoring

To earn points, you must not only select correct answer choices, but also orga-
nize them correctly in the table. You may receive partial credit, depending on
how many correct answers you choose.

You can earn up to a total of 3 points, depending on how many correct
answers you select and correctly place. For zero, one, or two correct answers you
will receive no points. For three correct answers you will receive 1 point; for four
correct answers you will receive 2 points; and for all five correct answers you will
receive the entire 3 points. '

Note: The passage used for this example is the same one that was used above for the
Prose Summary example question. In an actual test, you will not receive both a Prose
Summary question and a Fill in a Table question about the same passage.

Directions: Complete the table below to summarize information about the two types
of art discussed in the passage. Match the appropriate statements to the types of art
with which they are associated. This question is worth 3 points.

TYPES OF ART STATEMENTS

The Applied Arts | Select3
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Statements

An object’s purpose is primarily aesthetic.

Objects serve a functional purpose.

The incidental details of objects do not vary.

Artists work to overcome the limitations of their materials.
The basic form of objects varies little across cultures.
Artists work in concert with their materials.

An object’s place of origin is difficult to determine.

Drag your answer choices to the spaces where they belong. (This question type fills
the computer screen. To see the passage, click on View Text.)

Correctly Completed Table

Directions: Complete the table below to summarize information about the two types
of art discussed in the passage. Match the appropriate statements to the types of art
with which they are associated. This question is worth 3 points.

TYPES OF ART STATEMENTS

e An object’s purpose is primarily aesthetic.
e Artists work to overcome the limitations of their
materials.

Explanation
Correct Choices

Choice 1: An object’s purpose is primarily aesthetic. (Fine Arts)

Explanation: This is an example of a correct answer that requires you to iden-
tify an abstract concept based on text information and paraphrases of text
information. In paragraph 2, sentence 5, the passage states that the primary
purpose of Fine Arts is not function. Then, in paragraph 2, sentence 11, the
passage mentions a situation in which a sculptor had to sacrifice an aesthetic
purpose due to the laws of physics. Putting these statements together, the
reader can infer that fine artists, such as sculptors, are primarily concerned
with aesthetics.

Choice 2: Objects serve a functional purpose. (Applied Arts)

Explanation: This is stated more directly than the previous correct answer. In
paragraph 1, sentences 1, 2, and 3 make it clear how important function is in
the applied arts. At the same time, paragraph 2 states that Fine Arts are not
concerned with function, so the only correct place for this statement is in the
Applied Arts category.



Choice 4: Artists work to overcome the limitations of their materials. (Fine Arts)

Explanation: This is stated explicitly in the last paragraph of the passage. In that
paragraph, it is made clear that this applies only to practitioners of the fine
arts.

Choice 5: The basic form of objects varies little across cultures. (Applied Arts)

Explanation: In paragraph 1, sentence 5, the passage states that certain laws of
physics are universal. Then in sentence 7, that idea is further developed with
the statement that functional forms can vary only within limits. From these
two sentences, you can conclude that because of the laws of physics and the
need for functionality, the basic forms of applied-art objects will vary little
across cultures.

Choice 6: Artists work in concert with their materials. (Applied Arts)

Explanation: This is stated explicitly in the last paragraph of the passage. In
that paragraph, it is made clear that this applies only to practitioners of the
applied arts.

Incorrect Choices

Choice 3: The incidental details of objects do not vary.

Explanation: This idea is explicitly refuted by the last sentence of paragraph 1 in
reference to the applied arts. That sentence (referring only to applied arts)
states that the incidental details of such objects do vary, so this answer can-
not be placed in the Applied Arts category. This subject is not discussed at
all in reference to fine-art objects, so it cannot be correctly placed in that
category either.

Choice 7: An object’s place of origin is difficult to determine.

Explanation: This answer choice is implicitly refuted in reference to applied arts
in the next-to-last sentence of paragraph 1. That sentence notes that both
Shang Dynasty and Inca vases are identifiable as such based upon differences
in detail. By inference, then, it seems that it is not difficult to determine an
applied-art object’s place of origin. Like the previous incorrect answer, this
idea is not discussed at all in reference to fine-art objects, so it cannot be cor-
rectly placed in that category either.



Now that you are familiar with the 10 question types that are used in the TOEFL®
Reading section, you are ready to sharpen your skills by working on whole reading
sets. In the following pages, you can practice on six reading sets created by ETS for
the TOEFL iBT® test. The question types are not labeled, but you should be able
to identify them and understand what you need to do to answer each correctly.
After each passage and question set you will find answers and explanations for
each question.

In addition to practicing on these sets, here are some other suggestions for
improving the skills that will help you perform well on the Reading section:

The best way to improve reading skills is to read frequently and to read many
different types of texts in various subject areas (sciences, social sciences, arts,
business, and others). The Internet is one of the best resources for this, and of
course books, magazines, and journals are very helpful as well. Make sure to
regularly read texts that are academic in style, the kind that are used in university
courses.

Here are some suggestions for ways to build skills for the three reading pur-
poses covered by the TOEFL iBT test.

. Reading to find information

* Scan passages to find and highlight key facts (dates, numbers, terms) and
information.
e Practice this frequently to increase reading rate and fluency.

. Reading for basic comprehension

¢ Increase your vocabulary knowledge, perhaps by using flash cards.

e Rather than carefully reading each word and each sentence, practice
skimming a passage quickly to get a general impression of the main idea.

¢ Build up your ability to skim quickly and to identify the major points.

e After skimming a passage, read it again more carefully and write down
the main idea, major points, and important facts.

* Choose some unfamiliar words in a passage and guess the meaning from
the context (surrounding sentences).

e Select all the pronouns (ke, him, they, them, and others) and identify
which nouns they refer to in a passage.

e Practice making inferences and drawing conclusions based on what is
implied in the passage as a whole.



3. Reading to learn

Identify the passage type (classification, cause/effect, compare/contrast,

problem/solution, description, narration, and so on).

Do the following to organize the information in the passage:

o Create an outline of the passage to distinguish between major and
minor points.

o If the passage categorizes information, create a chart and place the
information in appropriate categories. (Remember: on the test, you do
not have to create such a chart. Instead, a chart with possible answer
choices is provided for you, and you must fill in the chart with the cor-
rect choices.) Practicing this skill will help you think about categorizing
information and be able to do so with ease.

o If the passage describes the steps in a process, create an outline of the
steps in their correct order.

Create a summary of the passage using the charts and outlines.

Paraphrase individual sentences in a passage, and then progress to para-

phrasing an entire paragraph. Note: the TOEFL iBT® Reading section

measures the ability to recognize paraphrases. The ability to paraphrase
is also important for the integrated tasks in the Writing and Speaking sec-
tions of the test.



THE ORIGINS OF CETACEANS

It should be obvious that cetaceans—whales, porpoises, and dolphins—are mam-
mals. They breathe through lungs, not through gills, and give birth to live young.
Their streamlined bodies, the absence of hind legs, and the presence of a fluke' and
blowhole? cannot disguise their affinities with land-dwelling mammals. However,
unlike the cases of sea otters and pinnipeds (seals, sea lions, and walruses, whose
limbs are functional both on land and at sea), it is not easy to envision what the first
whales looked like. Extinct but already fully marine cetaceans are known from the
fossil record. How was the gap between a walking mammal and a swimming whale
bridged? Missing until recently were fossils clearly intermediate, or transitional,
between land mammals and cetaceans.

Very exciting discoveries have finally allowed scientists to reconstruct the most
likely origins of cetaceans. In 1979, a team looking for fossils in northern Pakistan
found what proved to be the oldest fossil whale. The fossil was officially named Paki-
cetus in honor of the country where the discovery was made. Pakicetus was found
embedded in rocks formed from river deposits that were 52 million years old. The
river that formed these deposits was actually not far from an ancient ocean known as
the Tethys Sea.

The fossil consists of a complete skull of an archaeocyte, an extinct group of ances-
tors of modern cetaceans. Although limited to a skull, the Pakicetus fossil provides
precious details on the origins of cetaceans. The skull is cetacean-like but its jawbones
lack the enlarged space that is filled with fat or oil and used for receiving underwater
sound in modern whales. Pakicetus probably detected sound through the ear open-
ing as in land mammals. The skull also lacks a blowhole, another cetacean adaptation
for diving. Other features, however, show experts that Pakicetus is a transitional form
between a group of extinct flesh-eating mammals, the mesonychids, and cetaceans.
It has been suggested that Pakicetus fed on fish in shallow water and was not yet
adapted for life in the open ocean. It probably bred and gave birth on land.

Another major discovery was made in Egypt in 1989. Several skeletons of another
early whale, Basilosaurus, were found in sediments left by the Tethys Sea and now
exposed in the Sahara desert. This whale lived around 40 million years ago, 12 mil-
lion years after Pakicetus. Many incomplete skeletons were found but they included,
for the first time in an archaeocyte, a complete hind leg that features a foot with three
tiny toes. Such legs would have been far too small to have supported the 50-foot-long
Basilosaurus on land. Basilosaurus was undoubtedly a fully marine whale with pos-
sibly nonfunctional, or vestigial, hind legs.

An even more exciting find was reported in 1994, also from Pakistan. The now
extinct whale Ambulocetus natans (“the walking whale that swam”) lived in the Tethys
Sea 49 million years ago. It lived around 3 million years after Pakicetus but 9 million



years before Basilosaurus. The fossil luckily includes a good portion of the hind legs.
The legs were strong and ended in long feet very much like those of a modern pinni-
ped. The legs were certainly functional both on land and at sea. The whale retained a
tail and lacked a fluke, the major means of locomotion in modern cetaceans. The struc-
ture of the backbone shows, however, that Ambulocetus swam like modern whales by
moving the rear portion of its body up and down, even though a fluke was missing. The
large hind legs were used for propulsion in water. On land, where it probably bred and
gave birth, Ambulocetus may have moved around very much like a modern sea lion. It
was undoubtedly a whale that linked life on land with life at sea.

1. Fluke: The two parts that constitute the large triangular tail of a whale
2. Blowhole: A hole in the top of the head used for breathing

It should be obvious that cetaceans—whales, porpoises, and dolphins—are mam-
mals. They breathe through lungs, not through gills, and give birth to live young.
Their streamlined bodies, the absence of hind legs, and the presence of a fluke' and
blowhole? cannot disguise their affinities with land-dwelling mammals. However, un-
like the cases of sea otters and pinnipeds (seals, sea lions, and walruses, whose limbs
are functional both on land and at sea), it is not easy to envision what the first whales
looked like. Extinct but already fully marine cetaceans are known from the fossil re-
cord. How was the gap between a walking mammal and a swimming whale bridged?
Missing until recently were fossils clearly intermediate, or transitional, between land
mammals and cetaceans.

1. Fluke: The two parts that constitute the large triangular tail of a whale
2. Blowhole: A hole in the top of the head used for breathing

Directions: Mark your answer by filling in the oval next to your choice.

1. In paragraph 1, what does the author 2. Which of the following can be
say about the presence of a blow- inferred from paragraph 1 about
hole in cetaceans? early sea otters?

O Itclearly indicates that cetaceans are O It is not difficult to imagine what they
mammals. looked like.

O It cannot conceal the fact that ceta- O There were great numbers of them.
ceans are mammals. O They lived in the sea only.

O Itis the main difference between O They did not leave many fossil
cetaceans and land-dwelling mam- remains.

mals.
O It cannot yield clues about the ori-
gins of cetaceans.
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The fossil consists of a complete skull of an archaeocyte, an extinct group of ances-
tors of modern cetaceans. Although limited to a skull, the Pakicetus fossil provides
precious details on the origins of cetaceans. The skull is cetacean-like but its jawbones
lack the enlarged space that is filled with fat or oil and used for receiving underwater
sound in modern whales. Pakicetus probably detected sound through the ear open-
ing as in land mammals. The skull also lacks a blowhole, another cetacean adaptation
for diving. Other features, however, show experts that Pakicetus is a transitional form
between a group of extinct flesh-eating mammals, the mesonychids, and cetaceans.
It has been suggested that Pakicetus fed on fish in shallow water and was not yet
adapted for life in the open ocean. It probably bred and gave birth on land.

3. The word “precious” in the passage 5. The word “It” in the passage refers
is closest in meaning to to

O exact O Pakicetus

O scarce O fish

O valuable O life

O initial O ocean

4. Pakicetus and modern cetaceans
have similar

O hearing structures

O adaptations for diving

O skull shapes

O breeding locations

Another major discovery was made in Egypt in 1989. Several skeletons of another
early whale, Basilosaurus, were found in sediments left by the Tethys Sea and now
exposed in the Sahara desert. This whale lived around 40 million years ago, 12 mil-
lion years after Pakicetus. Many incomplete skeletons were found but they included,
for the first time in an archaeocyte, a complete hind leg that features a foot with three
tiny toes. Such legs would have been far too small to have supported the 50-foot-long
Basilosaurus on land. Basilosaurus was undoubtedly a fully marine whale with pos-
sibly nonfunctional, or vestigial, hind legs.

6. The word “exposed” in the passage 8. Itcan beinferred that Basilosaurus
is closest in meaning to bred and gave birth in which of the
O explained following locations?
O visible O Onland
O identified O Both on land and at sea
O located O In shallow water
_ O In a marine environment
7. The hind leg of Basilosaurus was
a significant find because it showed
that Basilosaurus
O lived later than Ambulocetus natans
O lived at the same time as Pakicetus
O was able to swim well
O could not have walked on land
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An even more exciting find was reported in 1994, also from Pakistan. The now extinct
whale Ambulocetus natans (“the walking whale that swam”) lived in the Tethys Sea
49 million years ago. It lived around 3 million years after Pakicetus but 9 million years
before Basilosaurus. The fossil luckily includes a good portion of the hind legs. The
legs were strong and ended in long feet very much like those of a modern pinniped.
The legs were certainly functional both on land and at sea. The whale retained a tail

9. Why does the author use the word 10. Which of the sentences below best

“luckily” in mentioning that the
Ambulocetus natans fossil included
hind legs?

Fossil legs of early whales are a rare
find.

The legs provided important infor-
mation about the evolution of ceta-
ceans.

The discovery allowed scientists to
reconstruct a complete skeleton of
the whale.

Until that time, only the front legs of
early whales had been discovered.
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expresses the essential information
in the highlighted sentence in the
passage? Incorrect choices change
the meaning in important ways or
leave out essential information.

Even though Ambulocetus swam by
moving its body up and down, it did
not have a backbone.

The backbone of Ambulocetus,
which allowed it to swim, provides
evidence of its missing fluke.
Although Ambulocetus had no fluke,
its backbone structure shows that it
swam like modern whales.

By moving the rear parts of their
bodies up and down, modern whales
swim in a different way from the way
Ambulocetus swam.

. The word “propulsion” in the pas-

sage is closest in meaning to
staying afloat

changing direction
decreasing weight

moving forward
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Extinct but already fully marine cetaceans are known from the fossil record. (1) How
was the gap between a walking mammal and a swimming whale bridged? {2} Missing
until recently were fossils clearly intermediate, or transitional, between land mam-
mals and cetaceans.

{3} Very exciting discoveries have finally allowed scientists to reconstruct the most

likely origins of cetaceans. (4} In 1979, a team looking for fossils in northern Pakistan
found what proved to be the oldest fossil whale.

12.

0000

Directions: Look at the part of the passage that is displayed above. The numbers
{1), {2), (3), and (4) indicate where the following sentence could be added.

This is a question that has puzzled scientists for ages.

Where would the sentence best fit?

Choice 1
Choice 2
Choice 3
Choice 4

. Directions: An introductory sentence for a brief summary of the passage is pro-

vided below. Complete the summary by selecting the THREE answer choices that
express the most important ideas in the passage. Some answer choices do not
belong in the summary because they express ideas that are not presented in the
passage or are minor ideas in the passage. This question is worth 2 points.

This passage discusses fossils that help to explain the likely origins of ceta-
ceans—whales, porpoises, and dolphins.

Answer Choices

Recent discoveries of fossils have 4. Pakicetus is the oldest fossil whale
helped to show the link between yet to be found.

land mammals and cetaceans. 5. Fossils thought to be transitional
The discovery of Ambulocetus natans forms between walking mammals
provided evidence for a whale that and swimming whales were found.
lived both on land and at sea. 6. Ambulocetus's hind legs were used
The skeleton of Basilosaurus was for propulsion in the water.

found in what had been the Tethys
Sea, an area rich in fossil evidence.



PRACTICE SET 1 ANSWERS AND EXPLANATIONS

1.

@ This is a Factual Information question asking for specific information that
can be found in paragraph 1. Choice 2 is the correct answer. It is essentially
a rephrasing of the statement in paragraph 1 that blowholes cannot disguise
cetaceans’ affinities with other mammals. The other three choices are refuted,
either directly or indirectly, by that paragraph.

@ This is an Inference question asking for information that can be inferred
from paragraph 1. Choice 1 is the correct answer because paragraph 1 says
that sea otters are unlike early mammals whose appearances are not easy to
imagine. By inference, then, the early appearance of sea otters must be easy
(or not difficult) to imagine.

@ This is a Vocabulary question. The word being tested is precious. It is high-
lighted in the passage. The correct answer is choice 3, “valuable.” Anything
that is precious is very important and therefore valuable.

@ This is a Factual Information question asking for specific information that
can be found in the passage. Choice 3 is the correct answer. Paragraph 3
describes the differences and similarities between Pakicetus and modern ceta-
ceans. Sentence 3 of that paragraph states that their skulls are similar. The
other three choices describe differences, not similarities.

@ This is a Reference question. The word being tested is It. That word is
highlighted in the passage. This is a simple pronoun-referent item. Choice 1,
“Pakicetus,” is the correct answer. The word It here refers to a creature that
probably bred and gave birth on land. Pakicetus is the only one of the choices
to which this could apply.

@ This is a Vocabulary question. The word being tested is exposed. It is high-
lighted in the passage. The correct answer is choice 2, “visible.” Exposed
means “uncovered.” A skeleton that is uncovered can be seen. Visible means
“can be seen.”

@ This is a Factual Information question asking for specific information that
can be found in the passage. Choice 4 is the correct answer because it is the
only detail about the skeleton of Basilosaurus mentioned in paragraph 4,
meaning that it is significant. Choice 1 is true, but it is not discussed in the
detail that choice 4 is, and does not represent the significance of the discov-
ery. Choice 3 is not mentioned, and choice 2 is not true.

O This is an Inference question asking for a conclusion that can be drawn
from the entire passage. Choice 4 is the correct answer based on the last sen-
tence of paragraph 4, which describes Basilosaurus as a fully marine whale.
That implies that everything it did, including breeding and giving birth, could
have been done only in a marine environment.



9. @ This is an Inference question asking for a conclusion that can be drawn
from the passage. Paragraph 5 explains that this discovery provided impor-
tant information to scientists that they might not have been able to obtain
without it. Therefore you can infer that the discovery was a “lucky” one. The
passage offers no support for the other choices. Therefore choice 2 is the cor-
rect answer.

10. @ This is a Sentence Simplification question. As with all of these questions, a
single sentence in the passage is highlighted:

The structure of the backbone shows, however, that Ambulocetus swam like mod-
ern whales by moving the rear portion of its body up and down, even though
a fluke was missing.

Choice 3 is the correct answer because it contains all of the essential infor-
mation in the highlighted sentence. Choice 1 is not true because Ambulocetus
did have a backbone. Choice 2 is not true because the sentence says that the
backbone showed how the Ambulocetus swam, not that it was missing a fluke.
Choice 4 is untrue because the sentence states that Ambulocetus and modern
whales swam in the same way.

11. @ This is a Vocabulary question. The word being tested is propulsion. It is
highlighted in the passage. Choice 4, “moving forward,” is the correct answer
because it means “the action of propelling.” The whale in the sentence used
its hind legs to push itself forward in the water.

12. @ This is an Insert Text question. You can see the four possible answer
choices in paragraphs 1 and 2.

Extinct but already fully marine cetaceans are known from the fossil record. {1) How
was the gap between a walking mammal and a swimming whale bridged? (2) Missing
until recently were fossils clearly intermediate, or transitional, between land mam-
mals and cetaceans.

(3) Very exciting discoveries have finally allowed scientists to reconstruct the
most likely origins of cetaceans. (4) In 1979, a team looking for fossils in northern Paki-
stan found what proved to be the oldest fossil whale.

The sentence provided is “This is a question that has puzzled scientists for
ages.” The correct place to insert it is at choice (2).

The sentence that precedes choice (2) is in the form of a rhetorical question,
and the inserted sentence explicitly provides a response to it. None of the
other sentences is a question, so the inserted sentence cannot logically follow
any one of them.



13. @ ©® O This is a Prose Summary question. It is completed correctly below.
The correct choices are 1, 2, and 5. Choices 3, 4, and 6 are therefore incorrect.

Directions: An introductory sentence for a brief summary of the passage is provided
below. Complete the summary by selecting the THREE answer choices that express
the most important ideas in the passage. Some answer choices do not belong in the
summary because they express ideas that are not presented in the passage or are
minor ideas in the passage. This question is worth 2 points.

This passage discusses fossils that help to explain the likely origins of ceta-
ceans—whales, porpoises, and dolphins.

Answer Choices

1. Recent discoveries of fossils have 4. Pakicetus is the oldest fossil whale
helped to show the link between yet to be found.
land mammals and cetaceans. 5. Fossils thought to be transitional

2. The discovery of Ambulocetus forms between walking mammals
natans provided evidence for a and swimming whales were found.
whale that lived both on land and 6. Ambulocetus's hind legs were used
at sea. for propulsion in the water.

3. The skeleton of Basilosaurus was
found in what had been the Tethys
Sea, an area rich in fossil evidence.



Correct Choices
Choice 1, “Recent discoveries of fossils have helped to show the link between
land mammals and cetaceans,” is correct because it represents the major idea
of the entire passage. The bulk of the passage consists of a discussion of the

major discoveries (Pakicetus, Basilosaurus, and Ambulocetus) that show this
link.

Choice 2, “The discovery of Ambulocetus natans provided evidence for a whale
that lived both on land and at sea,” is correct because it is one of the major
discoveries cited in the passage in support of the passage’s main point, that
land mammals and cetaceans are related.

Choice 5, “Fossils thought to be transitional forms between walking mammals
and swimming whales were found,” is correct because like choice 1, this is a
statement of the passage’s major theme as stated in paragraph 1: these fossils
were “clearly intermediate, or transitional, between land mammals and ceta-
ceans.” The remainder of the passage discusses these discoveries.

Incorrect Choices

Choice 3, “The skeleton of Basilosaurus was found in what had been the Tethys
Sea, an area rich in fossil evidence,” is true, but it is a minor detail and there-
fore incorrect.

Choice 4, “Pakicetus is the oldest fossil whale yet to be found,” is true, but it is a
minor detail and therefore incorrect.

Choice 6, “Ambulocetus’s hind legs were used for propulsion in the water,” is true,
but it is a minor detail and therefore incorrect.



Reading Section

DESERT FORMATION

The deserts, which already occupy approximately a fourth of the Earth’s land sur-
face, have in recent decades been increasing at an alarming pace. The expansion of
desertlike conditions into areas where they did not previously exist is called desertifi-
cation. It has been estimated that an additional one-fourth of the Earth’s land surface
is threatened by this process.

Desertification is accomplished primarily through the loss of stabilizing natural
vegetation and the subsequent accelerated erosion of the soil by wind and water. In
some cases the loose soil is blown completely away, leaving a stony surface. In other
cases, the finer particles may be removed, while the sand-sized particles are accumu-
lated to form mobile hills or ridges of sand.

Even in the areas that retain a soil cover, the reduction of vegetation typically
results in the loss of the soil’s ability to absorb substantial quantities of water. The
impact of raindrops on the loose soil tends to transfer fine clay particles into the tini-
est soil spaces, sealing them and producing a surface that allows very little water
penetration. Water absorption is greatly reduced, consequently runoff is increased,
resulting in accelerated erosion rates. The gradual drying of the soil caused by its
diminished ability to absorb water results in the further loss of vegetation, so that a
cycle of progressive surface deterioration is established.

In some regions, the increase in desert areas is occurring largely as the result of
a trend toward drier climatic conditions. Continued gradual global warming has pro-
duced an increase in aridity for some areas over the past few thousand years. The
process may be accelerated in subsequent decades if global warming resulting from
air pollution seriously increases.

There is little doubt, however, that desertification in most areas results primarily
from human activities rather than natural processes. The semiarid lands bordering the
deserts exist in a delicate ecological balance and are limited in their potential to adjust
to increased environmental pressures. Expanding populations are subjecting the land
to increasing pressures to provide them with food and fuel. In wet periods, the land
may be able to respond to these stresses. During the dry periods that are common
phenomena along the desert margins, though, the pressure on the land is often far in
excess of its diminished capacity, and desertification results.

Four specific activities have been identified as major contributors to the deserti-
fication process: overcultivation, overgrazing, firewood gathering, and overirrigation.
The cultivation of crops has expanded into progressively drier regions as population
densities have grown. These regions are especially likely to have periods of severe
dryness, so that crop failures are common. Since the raising of most crops necessi-
tates the prior removal of the natural vegetation, crop failures leave extensive tracts of
land devoid of a plant cover and susceptible to wind and water erosion.

The raising of livestock is a major economic activity in semiarid lands, where
grasses are generally the dominant type of natural vegetation. The consequences of
an excessive number of livestock grazing in an area are the reduction of the vegeta-
tion cover and the trampling and pulverization of the soil. This is usually followed by
the drying of the soil and accelerated erosion.
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Firewood is the chief fuel used for cooking and heating in many countries. The
increased pressures of expanding populations have led to the removal of woody
plants so that many cities and towns are surrounded by large areas completely lack-
ing in trees and shrubs. The increasing use of dried animal waste as a substitute fuel
has also hurt the soil because this valuable soil conditioner and source of plant nutri-
ents is no longer being returned to the land.

The final major human cause of desertification is soil salinization resulting from
overirrigation. Excess water from irrigation sinks down into the water table. If no
drainage system exists, the water table rises, bringing dissolved salts to the surface.
The water evaporates and the salts are left behind, creating a white crustal layer that
prevents air and water from reaching the underlying soil.

The extreme seriousness of desertification results from the vast areas of land and
the tremendous numbers of people affected, as well as from the great difficulty of
reversing or even slowing the process. Once the soil has been removed by erosion,
only the passage of centuries or millennia will enable new soil to form. In areas where
considerable soil still remains, though, a rigorously enforced program of land protec-
tion and cover-crop planting may make it possible to reverse the present deterioration
of the surface.

The deserts, which already occupy approximately a fourth of the Earth’s land sur-
face, have in recent decades been increasing at an alarming pace. The expansion of
desertlike conditions into areas where they did not previously exist is called deserti-
fication. It has been estimated that an additional one-fourth of the Earth’s land surface
is threatened by this process.

Directions: Mark your answer by filling in the oval next to your choice.
The word “threatened” in the passage is closest in meaning to

1.

O restricted
O endangered
O prevented
O rejected

Even in the areas that retain a soil cover, the reduction of vegetation typically results
in the loss of the soil’s ability to absorb substantial quantities of water. The impact
of raindrops on the loose soil tends to transfer fine clay particles into the tiniest soil
spaces, sealing them and producing a surface that allows very little water penetration.
Water absorption is greatly reduced, consequently runoff is increased, resulting in
accelerated erosion rates. The gradual drying of the soil caused by its diminished abil-
ity to absorb water results in the further loss of vegetation, so that a cycle of progres-
sive surface deterioration is established.

2. According to paragraph 3, the loss of natural vegetation has which of the follow-
ing consequences for soil?

Increased stony content

Reduced water absorption

Increased numbers of spaces in the soil
Reduced water runoff
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There is little doubt, however, that desertification in most areas results primarily from
human activities rather than natural processes. The semiarid lands bordering the
deserts exist in a delicate ecological balance and are limited in their potential to adjust
to increased environmental pressures. Expanding populations are subjecting the land
to increasing pressures to provide them with food and fuel. In wet periods, the land
may be able to respond to these stresses. During the dry periods that are common
phenomena along the desert margins, though, the pressure on the land is often far in
excess of its diminished capacity, and desertification results.

3. 4. According to paragraph 5, in dry
is closest in meaning to periods, border areas have difficulty
O fragile O adjusting to stresses created by set-
O predictable tlement
O complex O retaining their fertility after desertifi-
O valuable cation
O providing water for irrigating crops
O attracting populations in search of

food and fuel

Four specific activities have been identified as major contributors to the desertifica-
tion process: overcultivation, overgrazing, firewood gathering, and overirrigation. The
cultivation of crops has expanded into progressively drier regions as population den-
sities have grown. These regions are especially likely to have periods of severe dry-
ness, so that crop failures are common. Since the raising of most crops necessitates
the prior removal of the natural vegetation, crop failures leave extensive tracts of land
devoid of a plant cover and susceptible to wind and water erosion.

o
e

The phrase “devoid of” in the pas-
sage is closest in meaning to

(@) O consisting of
O impressively O hidden by
O objectively O except for
O increasingly O lacking in

6. According to paragraph 6, which

of the following is often associated
with raising crops?

Lack of proper irrigation techniques
Failure to plant crops suited to the
particular area

Removal of the original vegetation
Excessive use of dried animal waste

00 0O



The final major human cause of desertification is soii salinization resulting from over-
irrigation. Excess water from irrigation sinks down into the water table. If no drainage
system exists, the water table rises, bringing dissolved salts to the surface. The water
evaporates and the salts are left behind, creating a white crustal layer that prevents air

and water from reaching the underlying soil.

8. According to paragraph 9, the 9. All of the following are mentioned
ground’s absorption of excess water in the passage as contributing to
is a factor in desertification because desertification EXCEPT
it can O soil erosion

O interfere with the irrigation of land O global warming

O limit the evaporation of water O insufficient irrigation

O require more absorption of air by O the raising of livestock
the soil

O bring salts to the surface

surface.

10. Which of the sentences below best 11. It can be inferred from the passage
expresses the essential information that the author most likely believes
in the highlighted sentence in the which of the following about the
passage? Incorrect choices change future of desertification?
the meaning in important ways or O Governments will act quickly to con-
leave out essential information. trol further desertification.

O Desertification is a significant prob- O The factors influencing desertifica-
lem because it is so hard to reverse tion occur in cycles and will change
and affects large areas of land and in the future.
great numbers of people. O Desertification will continue to

O Slowing down the process of deserti- increase.
fication is difficult because of popu- O Desertification will soon occur in all
lation growth that has spread over areas of the world.
large areas of land.

O The spread of deserts is considered
a very serious problem that can be
solved only if large numbers of peo-
ple in various countries are involved
in the effort.

O Desertification is extremely hard

to reverse unless the population is
reduced in the vast areas affected.



(1) The raising of livestock is a major economic activity in semiarid lands, where
grasses are generally the dominant type of natural vegetation. {2} The consequences
of an excessive number of livestock grazing in an area are the reduction of the vegeta-
tion cover and the trampling and pulverization of the soil. {3} This is usually followed
by the drying of the soil and accelerated erosion. (4}

12. Directions: Look at the part of the passage that is displayed above. The numbers
(1), (2), (3), and (4) indicate where the following sentence could be added.

This economic reliance on livestock in certain regions makes large tracte of
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land susceptible to overgrazing.

Where would the sentence best fit?

Choice 1
Choice 2
Choice 3
Choice 4

. Directions: An introductory sentence for a brief summary of the passage is pro-

vided below. Complete the summary by selecting the THREE answer choices that
express the most important ideas in the passage. Some answer choices do not
belong in the summary because they express ideas that are not presented in the
passage or are minor ideas in the passage. This question is worth 2 points.

Many factors have contributed to the great increase in desertification in

recent decades.

the need for firewood for fuel have
reduced grasses and trees, leaving
the land unprotected and vulnerable.

Answer Choices

1. Growing human populations and the 4. Extensive irrigation with poor drain-
agricultural demands that come with age brings salt to the surface of the
such growth have upset the ecologi- soil, a process that reduces water
cal balance in some areas and led to and air absorption.
the spread of deserts. 5. Animal dung enriches the soil by

2 As periods of severe dryness have providing nutrients for plant growth.
become more common, failures of 6. Grasses are generally the dominant
a number of different crops have type of natural vegetation in semi-
increased. arid lands.

3. Excessive numbers of cattle and



PRACTICE SET 2 ANSWERS AND EXPLANATIONS
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@© This is a Vocabulary question. The word being tested is threatened. It is
highlighted in the passage. To threaten is to speak or act as if you will cause
harm to someone or something. The object of the threat is in danger of being
hurt, so the correct answer is choice 2, “endangered.”

© This is a Factual Information question asking for specific information that
can be found in paragraph 3. The correct answer is choice 2, “reduced water
absorption.” The paragraph explicitly states that the reduction of vegetation
greatly reduces water absorption. Choice 4, “reduced water runoff,” explicitly
contradicts the paragraph, so it is incorrect. The “spaces in the soil” are men-
tioned in another context: the paragraph does not say that they increase, so
choice 3 is incorrect. The paragraph does not mention choice 1.

© This is a Vocabulary question. The word being tested is delicate. It is high-
lighted in the passage. The correct answer is choice 1, “fragile,” meaning
“easily broken.” Delicate has the same meaning as fragile.

© This is a Factual Information question asking for specific information that
can be found in paragraph 5. The correct answer is choice 1: border areas
have difficulty “adjusting to stresses created by settlement.” The paragraph
says that “expanding populations,” or settlement, subject border areas to
“pressures,” or stress, that the land may not “be able to respond to.” Choice 2
is incorrect because the paragraph does not discuss “fertility” after desertifi-
cation. Choice 3 is also incorrect because “irrigation” is not mentioned here.
The paragraph mentions “increasing populations” but not the difficulty of
“attracting populations,” so choice 4 is incorrect.

O This is a Vocabulary question. The word being tested is progressively. It
is highlighted in the passage. The correct answer is choice 4, “increasingly.”
Progressively as it is used here means “more,” and “more” of something means
that it is increasing.

© This is a Factual Information question asking for specific information that
can be found in paragraph 6. The correct answer is choice 3, “removal of
the original vegetation.” Sentence 4 of this paragraph says that “the raising
of most crops necessitates the prior removal of the natural vegetation,” an
explicit statement of answer choice 3. Choice 1, “lack of proper irrigation tech-
niques,” is incorrect because the paragraph mentions only “overirrigation”
as a cause of desertification. No irrigation “techniques” are discussed.
Choices 2 and 4, failure to plant suitable crops and use of animal waste, are
not discussed.

O This is a Vocabulary question. A phrase is being tested here, and all of the
answer choices are phrases. The phrase is “devoid of.” It is highlighted in
the passage. “Devoid of” means “without,” so the correct answer is choice 4,
“lacking in.” If you lack something, that means you are without that thing.



8.

10.

11.
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O This is a Factual Information question asking for specific information that
can be found in paragraph 9. The correct answer is choice 4, “bring salts to
the surface.” The paragraph says that the final human cause of desertifica-
tion is salinization resulting from overirrigation. The paragraph goes on to
say that the overirrigation causes the water table to rise, bringing salts to the
surface. There is no mention of the process as “interfering” with or “limiting”
irrigation, or of the “amount of air” the soil is required to absorb, so choices
1, 2, and 3 are all incorrect.

@ This is a Negative Factual Information question asking for specific informa-
tion that can be found in the passage. Choice 3, “insufficient irrigation,” is the
correct answer. Choice 1, “soil erosion,” is explicitly mentioned in paragraph 2
as one of the primary causes of desertification, so it is not the correct answer.
Choice 2, “global warming,” is mentioned as a cause of desertification in
paragraph 4, so it is incorrect. Choice 4, “the raising of livestock,” is described
in paragraph 7 as another cause of desertification, so it is incorrect. The
passage includes excessive irrigation as a cause of desertification, but not its
opposite, insufficient irrigation, so that is the correct answer.

@ This is a Sentence Simplification question. As with all of these questions, a
single sentence in the passage is highlighted:

The correct answer is choice 1. That choice contains all of the essential
information in the highlighted sentence and does not change its meaning. The
only substantive difference between choice 1 and the tested sentence is the
order in which the information is presented. Two clauses in the highlighted
sentence, “the great difficulty of reversing . . . the process” and “the tremen-
dous numbers of people affected,” have simply been reversed; no meaning has
been changed, and no information has been removed. Choices 2, 3, and 4 are
all incorrect because they change the meaning of the highlighted sentence.

@ This is an Inference question asking for an inference that can be supported
by the passage. The correct answer is choice 3; the passage suggests that the
author believes “Desertification will continue to increase.” The last para-
graph of the passage says that slowing or reversing the erosion process will
be very difficult, but that it may occur in those areas that are not too affected
already if rigorously enforced anti-erosion processes are implemented. Taken
together, this suggests that the author is not confident this will happen; there-
fore it can be inferred that the author thinks erosion will continue. The pas-
sage provides no basis for inferring choices 1, 2, or 4.



12.

@© This is an Insert Text question. You can see the four possible answer
choices in paragraph 7.

{1) The raising of livestock is a major economic activity in semiarid lands, where
grasses are generally the dominant type of natural vegetation. (2) The consequences
of an excessive number of livestock grazing in an area are the reduction of the vegeta-
tion cover and the trampling and pulverization of the soil. {3) This is usually followed
by the drying of the soil and accelerated erosion. (4)

13.

The sentence provided, “This economic reliance on livestock in certain
regions makes large tracts of land susceptible to overgrazing,” is best inserted
at choice {2). The inserted sentence refers explicitly to relying on “livestock in
certain regions.” Those regions are the ones described in the sentence preced-
ing choice {2), which states that raising livestock is “a major economic activ-
ity in semiarid lands.” The inserted sentence then explains that this reliance
“makes large tracts of land susceptible to overgrazing.” The sentence that
follows choice (2) goes on to say that “The consequences of an excessive num-
ber of livestock grazing in an area are . . .” Thus the inserted sentence con-
tains references to both the sentence before choice {2} and the sentence after
choice (2). This is not true of any of the other possible insert points, so choice
{2) is correct.

@ © O This is a Prose Summary question. It is completed correctly below.
The correct choices are 1, 3, and 4. Choices 2, 5, and 6 are therefore incorrect.

Directions: An introductory sentence for a brief summary of the passage is provided
below. Complete the summary by selecting the THREE answer choices that express
the most important ideas in the passage. Some answer choices do not belong in the
summary because they express ideas that are not presented in the passage or are
minor ideas in the passage. This question is worth 2 points.

Many factors have contributed to the great increase in desertification in
recent decades.



Answer Choices

1. Growing human populations and the 4. Extensive irrigation with poor drain-

agricultural demands that come with age brings salt to the surface of the
such growth have upset the ecologi- soil, a process that reduces water
cal balance in some areas and led to and air absorption.
the spread of deserts. 5. Animal dung enriches the soil by

2 As periods of severe dryness have providing nutrients for plant growth.
become more common, failures of 6. Grasses are generally the dominant
a number of different crops have type of natural vegetation in semi-
increased. arid lands.

3. Excessive numbers of cattle and
the need for firewood for fuel have
reduced grasses and trees, leaving
the land unprotected and vulnerable.

Correct Choices
Choice 1, “Growing human populations and the agricultural demands that come
with such growth have upset the ecological balance in some areas and led to
the spread of deserts,” is correct because it is a recurring theme in the pas-
sage, one of the main ideas. Paragraphs 5, 6, 7, and 9 all provide details in
support of this statement.

Choice 3, “Excessive numbers of cattle and the need for firewood for fuel have
reduced grasses and trees, leaving the land unprotected and vulnerable,” is
correct because these are two of the human activities that are major causes of
desertification. The causes of desertification is the main theme of the passage.
Paragraphs 6, 7, and 8 are devoted to describing how these activities contrib-
ute to desertification.

Choice 4, “Extensive irrigation with poor drainage brings salt to the surface of
the soil, a process that reduces water and air absorption,” is correct because
it is another of the human activities that are a major cause of desertifica-
tion, the main theme of the passage. Paragraph 6 mentions this first, then
all of paragraph 9 is devoted to describing how this activity contributes to
desertification.

Incorrect Choices
Choice 2, “As periods of severe dryness have become more common, failures of
a number of different crops have increased,” is incorrect because it is a sup-
porting detail, not a main idea of the passage.

Choice 5, “Animal dung enriches the soil by providing nutrients for plant growth,”
is incorrect because it is contradicted by paragraph 8 of the passage.

Choice 6, “Grasses are generally the dominant type of natural vegetation in semi-
arid lands,” is incorrect because it is a minor detail, mentioned once in pass-
ing in paragraph 7.



PRACTICE SET 3

EARLY CINEMA

The cinema did not emerge as a form of mass consumption until its technology
evolved from the initial “peepshow” format to the point where images were pro-
jected on a screen in a darkened theater. In the peepshow format, a film was viewed
through a small opening in a machine that was created for that purpose. Thomas
Edison’s peepshow device, the Kinetoscope, was introduced to the public in 1894. It
was designed for use in Kinetoscope parlors, or arcades, which contained only a few
individual machines and permitted only one customer to view a short, 50-foot film
at any one time. The first Kinetoscope parlors contained five machines. For the price
of 25 cents (or 5 cents per machine), customers moved from machine to machine to
watch five different films (or, in the case of famous prizefights, successive rounds of
a single fight).

These Kinetoscope arcades were modeled on phonograph parlors, which had
proven successful for Edison several years earlier. In the phonograph parlors, custom-
ers listened to recordings through individual ear tubes, moving from one machine
to the next to hear different recorded speeches or pieces of music. The Kinetoscope
parlors functioned in a similar way. Edison was more interested in the sale of Kineto-
scopes (for roughly $1,000 apiece) to these parlors than in the films that would be run
in them (which cost approximately $10 to $15 each). He refused to develop projection
technology, reasoning that if he made and sold projectors, then exhibitors would pur-
chase only one machine—a projector—from him instead of several.

Exhibitors, however, wanted to maximize their profits, which they could do more
readily by projecting a handful of films to hundreds of customers at a time (rather
than one at a time) and by charging 25 to 50 cents admission. About a year after the
opening of the first Kinetoscope parlor in 1894, showmen such as Louis and Auguste
Lumiére, Thomas Armat and Charles Francis Jenkins, and Orville and Woodville
Latham (with the assistance of Edison’s former assistant, William Dickson) perfected
projection devices. These early projection devices were used in vaudeville theaters,
legitimate theaters, local town halls, makeshift storefront theaters, fairgrounds, and
amusement parks to show films to a mass audience.

With the advent of projection in 1895--1896, motion pictures became the ultimate
form of mass consumption. Previously, large audiences had viewed spectacles at the
theater, where vaudeville, popular dramas, musical and minstrel shows, classical
plays, lectures, and slide-and-lantern shows had been presented to several hundred
spectators at a time. But the movies differed significantly from these other forms of
entertainment, which depended on either live performance or (in the case of the slide-
and-lantern shows) the active involvement of a master of ceremonies who assembled
the final program.

Although early exhibitors regularly accompanied movies with live acts, the sub-
stance of the movies themselves is mass-produced, prerecorded material that can
easily be reproduced by theaters with little or no active participation by the exhibitor.
Even though early exhibitors shaped their film programs by mixing films and other
entertainments together in whichever way they thought would be most attractive to



audiences or by accompanying them with lectures, their creative control remained
limited. What audiences came to see was the technological marvel of the movies; the
lifelike reproduction of the commonplace motion of trains, of waves striking the shore,
and of people walking in the street; and the magic made possible by trick photogra-
phy and the manipulation of the camera.

With the advent of projection, the viewer’s relationship with the image was no
longer private, as it had been with earlier peepshow devices such as the Kinetoscope
and the Mutoscope, which was a similar machine that reproduced motion by means
of successive images on individual photographic cards instead of on strips of cellu-
loid. It suddenly became public—an experience that the viewer shared with dozens,
scores, and even hundreds of others. At the same time, the image that the spectator
looked at expanded from the minuscule peepshow dimensions of 1 or 2 inches (in
height) to the life-size proportions of 6 or 9 feet.

The cinema did not emerge as a form of mass consumption until its technology
evolved from the initial “peepshow” format to the point where images were pro-
jected on a screen in a darkened theater. In the peepshow format, a film was viewed
through a small opening in a machine that was created for that purpose. Thomas
Edison’s peepshow device, the Kinetoscope, was introduced to the public in 1894. It
was designed for use in Kinetoscope parlors, or arcades, which contained only a few
individual machines and permitted only one customer to view a short, 50-foot film
at any one time. The first Kinetoscope parlors contained five machines. For the price
of 25 cents (or 5 cents per machine), customers moved from machine to machine to
watch five different films (or, in the case of famous prizefights, successive rounds of
a single fight).

Directions: Mark your answer by filling in the oval next to your choice.

1. According to paragraph 1, all of the following were true of viewing films in
Kinetoscope parlors EXCEPT:

O Oneindividual at a time viewed a film.

O Customers could view one film after another.

O Prizefights were the most popular subjects for films.
O Each film was short.
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These Kinetoscope arcades were modeled on phonograph parlors, which had proven
successful for Edison several years earlier. In the phonograph parlors, customers
listened to recordings through individual ear tubes, moving from one machine to the
next to hear different recorded speeches or pieces of music. The Kinetoscope parlors
functioned in a similar way. Edison was more interested in the sale of Kinetoscopes
(for roughly $1,000 apiece) to these parlors than in the films that would be run in
them (which cost approximately $10 to $15 each). He refused to develop projection
technology, reasoning that if he made and sold projectors, then exhibitors would
purchase only one machine—a projector—from him instead of several.

g

The author discusses phonograph
parlors in paragraph 2 in order to

explain Edison’s financial success
describe the model used to design
Kinetoscope parlors

contrast their popularity to that of
Kinetoscope parlors

illustrate how much more techno-
logically advanced Kinetoscope
parlors were

0O 0 00

Which of the sentences below best
expresses the essential information
in the highlighted sentence in the
passage? Incorrect answer choices
change the meaning in impor-

tant ways or leave out essential
information.

Edison was more interested in devel-
oping a variety of machines than in
developing a technology based on
only one.

Edisonrefused to work on projection
technology because he did not think
exhibitors would replace their pro-
jectors with newer machines.

Edison did not want to develop pro-
jection technology because it limited
the number of machines he could
sell.

Edison would not develop projection
technology unless exhibitors agreed
to purchase more than one projector
from him.



Exhibitors, however, wanted to maximize their profits, which they could do more
readily by projecting a handful of films to hundreds of customers at a time (rather
than one at a time) and by charging 25 to 50 cents admission. About a year after the
opening of the first Kinetoscope parlor in 1894, showmen such as Louis and Auguste
Lumiere, Thomas Armat and Charles Francis Jenkins, and Orville and Woodville
Latham (with the assistance of Edison’s former assistant, William Dickson) perfected
projection devices. These early projection devices were used in vaudeville theaters,
legitimate theaters, local town halls, makeshift storefront theaters, fairgrounds, and
amusement parks to show films to a mass audience.

4. The word “readily” in the passageis 5. The word “assistance” in the pas-
closest in meaning to sage is closest in meaning to

O frequently O criticism

O easily O leadership

O intelligently O help

O obviously O approval

With the advent of projection in 1895-1896, motion pictures became the ultimate
form of mass consumption. Previously, large audiences had viewed spectacles at the
theater, where vaudeville, popular dramas, musical and minstrel shows, classical
plays, lectures, and slide-and-lantern shows had been presented to several hundred
spectators at a time. But the movies differed significantly from these other forms of
entertainment, which depended on either live performance or (in the case of the slide-
and-lantern shows) the active involvement of a master of ceremonies who assembled
the final program.

6. According to paragraph 4, how did the early movies differ from previous
spectacles that were presented to large audiences?

O They were a more expensive form of entertainment.
O They were viewed by larger audiences.

O They were more educational.

O They did not require live entertainers.



Although early exhibitors regularly accompanied movies with live acts, the substance
of the movies themselves is mass-produced, prerecorded material that can easily be
reproduced by theaters with little or no active participation by the exhibitor. Even
though early exhibitors shaped their film programs by mixing films and other enter-
tainments together in whichever way they thought would be most attractive to audi-
ences or by accompanying them with lectures, their creative control remained limited.
What audiences came to see was the technological marvel of the movies; the lifelike
reproduction of the commonplace motion of trains, of waves striking the shore, and of
people walking in the street; and the magic made possible by trick photography and
the manipulation of the camera.

7. According to paragraph 5, what role did early exhibitors play in the presentation
of movies in theaters?

O They decided how to combine various components of the film program.

O They advised filmmakers on appropriate movie content.

O They often took part in the live-action performances.

O They produced and prerecorded the material that was shown in the theaters.

With the advent of projection, the viewer’s relationship with the image was no longer
private, as it had been with earlier peepshow devices such as the Kinetoscope and the
Mutoscope, which was a similar machine that reproduced motion by means of suc-
cessive images on individual photographic cards instead of on strips of celluloid. It
suddenly became public—an experience that the viewer shared with dozens, scores,
and even hundreds of others. At the same time, the image that the spectator looked at

expanded from the minuscule peepshow dimensions of 1 or 2 inches (in height) to the
life-size proportions of 6 or 9 feet.

8. Which of the following is mentioned 10. According to paragraph 6, the

in paragraph 6 as one of the ways images seen by viewers in the
the Mutoscope differed from the earlier peepshows, compared with
Kinetoscope? the images projected on the screen,
O Sound and motion were simultane- were relatively
ously produced in the Mutoscope. O smallin size
O More than one person could view O inexpensive to create
the images at the same time withthe O unfocused
Mutoscope. O limited in subject matter
O The Mutoscope was a less sophis-
ticated earlier prototype of the 11. The word “expanded” in the pas-
Kinetoscope. sage is closest in meaning to

O A different type of material was used
to produce the images used in the
Mutoscope.

was enlarged
was improved
was varied
was rejected

0000

The word “#t” in the passage refers to

the advent of projection

the viewer's relationship with the
image

a similar machine

celluloid

00 0O0~*
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{1) Exhibitors, however, wanted to maximize their profits, which they could do more
readily by projecting a handful of films to hundreds of customers at a time (rather than
one at a time) and by charging 25 to 50 cents admission. {2) About a year after the
opening of the first Kinetoscope parlor in 1894, showmen such as Louis and Auguste
Lumiére, Thomas Armat and Charles Francis Jenkins, and Orville and Woodville
Latham (with the assistance of Edison’s former assistant, William Dickson) perfected
projection devices. {3) These early projection devices were used in vaudeville the-
aters, legitimate theaters, local town halls, makeshift storefront theaters, fairgrounds,
and amusement parks to show films to a mass audience. (4)

12.

0000

Directions: Look at the part of the passage that is displayed above. The numbers
(1), (2), {3}, and {4) indicate where the following sentence could be added.

When this widespread use of projection technology began to hurt his Kineto-
scope business, Edison acquired a projector developed by Armat and intro-
duced it as “Edison’s latest marvel, the Vitascope.”

Where would the sentence best fit?

Choice 1
Choice 2
Choice 3
Choice 4

. Directions: An introductory sentence for a brief summary of the passage is pro-

vided below. Complete the summary by selecting the THREE answer choices that
express the most important ideas in the passage. Some answer choices do not
belong in the summary because they express ideas that are not presented in the
passage or are minor ideas in the passage. This question is worth 2 points.

The technology for modern cinema evolved at the end of the nineteenth
century.

Answer Choices
Kinetoscope parlors for viewing 4. Slide-and-lantern shows had been
films were modeled on phonograph presented to audiences of hundreds
parlors. of spectators.
Thomas Edison’s design of the 5. The development of projection tech-
Kinetoscope inspired the develop- nology made it possible to project
ment of large-screen projection. images on a large screen.
Early cinema allowed individuals to 6. Once film images could be projected,
use special machines to view films the cinema became a form of mass
privately. consumption.



PRACTICE SET 3 ANSWERS AND EXPLANATIONS

1. @ This is a Negative Factual Information question asking for specific infor-
mation that can be found in paragraph 1. Choice 3 is the correct answer.
The paragraph does mention that one viewer at a time could view the films
(choice 1), that films could be viewed one after another (choice 2), and that
films were short (choice 4). Prizefights are mentioned as one subject of these
short films, but not necessarily the most popular one.

2. @ This is a Rhetorical Purpose question. It asks why the author mentions
“phonograph parlors” in paragraph 2. The correct answer is choice 2. The
author is explaining why Edison designed his arcades like phonograph par-
lors; that design had been successful for him in the past. The paragraph does
not mention the phonograph parlors to explain Edison’s financial success, so
choice 1 is incorrect. The paragraph does not directly discuss the situations
described in choices 3 and 4, so those answers too are incorrect.

3. @ This is a Sentence Simplification question. As with all of these questions, a
single sentence in the passage is highlighted:

The correct answer is choice 3. That choice contains all of the essential
ideas in the highlighted sentence. It is also the only choice that does not
change the meaning of the sentence. Choice 1 says that Edison was more
interested in developing a variety of machines, which is not true. Choice 2
says that the reason Edison refused to work on projection technology was
that exhibitors would never replace the projectors. That also is not true; the
highlighted sentence implies that he refused to do this because he wanted
exhibitors to buy several Kinetoscope machines at a time instead of a single
projector. Choice 4 says that Edison refused to develop projection technology
unless exhibitors agreed to purchase more than one projector from him. The
highlighted sentence actually says that Edison had already reasoned or con-
cluded that exhibitors would not buy more than one, so choice 4 is a change
in essential meaning.

4. @ This is a Vocabulary question. The word being tested is readily. It is high-
lighted in the passage. Readily means “easily,” so choice 2 is the correct
answer. The other choices do not fit in the context of the sentence.

5. @ This is a Vocabulary question. The word being tested is assistance. It is
highlighted in the passage. An assistant is a person who helps a leader, so
choice 3, “help,” is the correct answer.

6. @O This is a Factual Information question asking for specific information that
can be found in paragraph 4. The correct answer is choice 4. Early movies
were different from previous spectacles because they did not require live
actors. The paragraph states (emphasis added):



“But the movies differed significantly from these other forms of entertainment, which
depended on either live performance or (in the case of the slide-and-lantern shows)
the active involvement of a master of ceremonies who assembled the final program.”

So the fact that previous spectacles depended on live performances is
explicitly stated as one of the ways (but not the only way) that those earlier
entertainments differed from movies. The other answer choices are not men-
tioned in the paragraph.

@ This is a Factual Information question asking for specific information that
can be found in paragraph 5. The correct answer is choice 1, “They decided
how to combine various components of the film program,” because that idea
is stated explicitly in the paragraph:

“Early exhibitors shaped their film programs by mixing films and other entertain-
ments together.”

"

The other choices, while possibly true, are not explicitly mentioned in the
paragraph as being among the exhibitors’ roles.

O This is a Factual Information question asking for specific information that
can be found in paragraph 6. The correct answer is choice 4, “A different
type of material was used to produce the images used in the Mutoscope.” The
paragraph says that these machines were very similar but that they differed
in one particular way:

. the Mutoscope, which was a similar machine that reproduced motion by means

of successive images on individual photographic cards instead of on strips of cellu-
loid.”

9.

10.

11.

@© This is a Reference question. The word being tested is Iz. That word is high-
lighted in the passage. Choice 2, “the viewer’s relationship with the image,” is
the correct answer. This is a simple pronoun-referent item. The sentence says
that “It” suddenly became “public,” which implies that whatever “It” is, it was
formerly private. The paragraph says that “the viewer’s relationship with the
image was no longer private,” so that relationship is the “It” referred to here.

@ This is a Factual Information question asking for specific information that
can be found in paragraph 6. The correct answer is choice 1. The paragraph
says that the images expanded from an inch or two to life-size proportions,
so “small in size” must be correct. The paragraph does not mention the other
choices.

@ This is a Vocabulary question. The word being tested is expanded. It is
highlighted in the passage. Choice 1, “was enlarged,” is the correct answer. If
something expanded, it grew or got bigger. Enlarged also means “grew or got
bigger.”



12. @ This is an Insert Text question. You can see the four possible answer
choices in paragraph 3.

(1) Exhibitors, however, wanted to maximize their profits, which they could do more
readily by projecting a handful of films to hundreds of customers at a time (rather
than one at a time) and by charging 25 to 50 cents admission. {2) About a year after
the opening of the first Kinetoscope parlor in 1894, showmen such as Louis and
Auguste Lumiére, Thomas Armat and Charles Francis Jenkins, and Orville and Wood-
ville Latham (with the assistance of Edison’s former assistant, William Dickson) per-
fected projection devices. (3) These early projection devices were used in vaudeville
theaters, legitimate theaters, local town halls, makeshift storefront theaters, fair-
grounds, and amusement parks to show films to a mass audience. {(4)

The inserted sentence fits best at choice (4) because it represents the final
result of the general use of projectors. After projectors became popular, Edi-
son lost money, and although he had previously refused to develop projection
technology, now he was forced to do so. To place the sentence anyplace else
would interrupt the logical narrative sequence of the events described. None
of the sentences in this paragraph can logically follow the inserted sentence,
so choices (1), (2), and {3} are all incorrect.

13. @ © O This is a Prose Summary question. It is completed correctly below.
The correct choices are 3, 5, and 6. Choices 1, 2, and 4 are therefore incorrect.

Directions: An introductory sentence for a brief summary of the passage is provided
below. Complete the summary by selecting the THREE answer choices that express
the most important ideas in the passage. Some answer choices do not belong in the
summary because they express ideas that are not presented in the passage or are
minor ideas in the passage. This question is worth 2 points.

The technology for modern cinema evolved at the end of the nineteenth
century.

consumption.



Answer Choices

1. Kinetoscope parlors for viewing 4. Slide-and-lantern shows had been
films were modeled on phonograph presented to audiences of hundreds
parlors. of spectators.

2. Thomas Edison’s design of the 5. The development of projection tech-
Kinetoscope inspired the develop- nology made it possible to project
ment of large-screen projection. images on a large screen.

3. Early cinema allowed individuals to 6. Once film images could be projected,
use special machines to view films the cinema became a form of mass
privately. consumption.

Correct Choices
Choice 3, “Early cinema allowed individuals to use special machines to view
films privately,” is correct because it represents one of the chief differences
between Kinetoscope and projection viewing. This idea is discussed at several
places in the passage. It is mentioned in paragraphs 1, 3, 4, and 6. Thus it is a
basic, recurring theme of the passage and, as such, a “major idea.”

Choice 5, “The development of projection technology made it possible to pro-
ject images on a large screen,” is correct because this is a major idea that is
treated in paragraphs 3, 4, 5, and 6. This development was essentially the rea-
son that the cinema did “emerge as a form of mass consumption.”

Choice 6, “Once film images could be projected, the cinema became a form of
mass consumption,” is correct because it represents the primary theme of
the passage. It is explicitly stated in the passage’s opening sentence; then the
remainder of the passage describes that evolution.

Incorrect Choices
Choice 1, “Kinetoscope parlors for viewing films were modeled on phonograph
parlors,” is incorrect because, while true, it is a minor detail. The Kinetoscope
parlors are described in paragraph 2, but the fact that they were modeled on
phonograph parlors is not central to the “evolution” of cinema.

Choice 2, “Thomas Edison'’s design of the Kinetoscope inspired the development
of large-screen projection,” is incorrect because it is not clear that it is true,
based on the passage. While it may be inferred from paragraph 3 that the
Kinetoscope inspired the development of large-screen projection, it seems
more likely that the pursuit of greater profits is what really inspired large-
screen-projection development. Since this answer is not clearly supported in
the passage, it cannot be considered a “main idea” and is incorrect.

Choice 4, “Slide-and-lantern shows had been presented to audiences of hundreds
of spectators,” is incorrect because it is a minor detail, mentioned only once
in paragraph 4 as part of a larger list of theatrical spectacles.



AGGRESSION

When one animal attacks another, it engages in the most obvious example of aggres-
sive behavior. Psychologists have adopted several approaches to understanding
aggressive behavior in people.

The Biological Approach. Numerous biological structures and chemicals appear to
be involved in aggression. One is the hypothalamus, a region of the brain. In response
to certain stimuli, many animals show instinctive aggressive reactions. The hypo-
thalamus appears to be involved in this inborn reaction pattern: electrical stimula-
tion of part of the hypothalamus triggers stereotypical aggressive behaviors in many
animals. In people, however, whose brains are more complex, other brain structures
apparently moderate possible instincts.

An offshoot of the biological approach called sociobiology suggests that aggres-
sion is natural and even desirable for people. Sociobiology views much social behav-
ior, including aggressive behavior, as genetically determined. Consider Darwin's
theory of evolution. Darwin held that many more individuals are produced than can
find food and survive into adulthood. A struggle for survival follows. Those individu-
als who possess characteristics that provide them with an advantage in the struggle
for existence are more likely to survive and contribute their genes to the next genera-
tion. In many species, such characteristics include aggressiveness. Because aggres-
sive individuals are more likely to survive and reproduce, whatever genes are linked
to aggressive behavior are more likely to be transmitted to subsequent generations.

The sociobiological view has been attacked on numerous grounds. One is that
people’s capacity to outwit other species, not their aggressiveness, appears to be the
dominant factor in human survival. Another is that there is too much variation among
people to believe that they are dominated by, or at the mercy of, aggressive impulses.

The Psychodynamic Approach. Theorists adopting the psychodynamic approach
hold that inner conflicts are crucial for understanding human behavior, including
aggression. Sigmund Freud, for example, believed that aggressive impulses are
inevitable reactions to the frustrations of daily life. Children normally desire to vent
aggressive impulses on other people, including their parents, because even the most
attentive parents cannot gratify all of their demands immediately. Yet children, also
fearing their parents’ punishment and the loss of parental love, come to repress
most aggressive impulses. The Freudian perspective, in a sense, sees us as “steam
engines.” By holding in rather than venting “steam,” we set the stage for future explo-
sions. Pent-up aggressive impulses demand outlets. They may be expressed toward
parents in indirect ways such as destroying furniture, or they may be expressed
toward strangers later in life.

According to psychodynamic theory, the best ways to prevent harmful aggres-
sion may be to encourage less harmful aggression. In the steam-engine analogy, ver-
bal aggression may vent some of the aggressive steam. So might cheering on one’s
favorite sports team. Psychoanalysts, therapists adopting a psychodynamic approach,
refer to the venting of aggressive impulses as “catharsis.”? Catharsis is theorized to be
a safety valve. But research findings on the usefulness of catharsis are mixed. Some



studies suggest that catharsis leads to reductions in tension and a lowered likelihood
of future aggression. Other studies, however, suggest that letting some steam escape
actually encourages more aggression later on.

The Cognitive Approach. Cognitive psychologists assert that our behavior is influ-
enced by our values, by the ways in which we interpret our situations, and by choice.
For example, people who believe that aggression is necessary and justified—as dur-
ing wartime—are likely to act aggressively, whereas people who believe that a partic-
ular war or act of aggression is unjust, or who think that aggression is never justified,
are less likely to behave aggressively.

One cognitive theory suggests that aggravating and painful events trigger
unpleasant feelings. These feelings, in turn, can lead to aggressive action, but not
automatically. Cognitive factors intervene. People decide whether they will act aggres-
sively or not on the basis of factors such as their experiences with aggression and
their interpretation of other people’s motives. Supporting evidence comes from
research showing that aggressive people often distort other people’s motives. For
example, they assume that other people mean them harm when they do not.

1. Catharsis: In psychodynamic theory, the purging of strong emotions or the relieving of tensions

The Biological Approach. Numerous biological structures and chemicals appear to be
involved in aggression. One is the hypothalamus, a region of the brain. In response
to certain stimuli, many animals show instinctive aggressive reactions. The hypo-
thalamus appears to be involved in this inborn reaction pattern: electrical stimula-
tion of part of the hypothalamus triggers stereotypical aggressive behaviors in many
animals. In people, however, whose brains are more complex, other brain structures
apparently moderate possible instincts.

Directions: Mark your answer by filling in the oval next to your choice.

1. According to paragraph 2, what evidence indicates that aggression in animals is
related to the hypothalamus?

O Some aggressive animal species have a highly developed hypothalamus.

O Electrical stimulation of the hypothalamus delays animals’ inborn reaction pat-
terns.

O Animals behaving aggressively show increased activity in the hypothalamus.
O Animals who lack a hypothalamus display few aggressive tendencies.

An offshoot of the biological approach called sociobiology suggests that aggression
is natural and even desirable for people. Sociobiology views much social behavior,
including aggressive behavior, as genetically determined. Consider Darwin’s theory
of evolution. Darwin held that many more individuals are produced than can find food
and survive into adulthood. A struggle for survival follows. Those individuals who
possess characteristics that provide them with an advantage in the struggle for exis-
tence are more likely to survive and contribute their genes to the next generation. In
many species, such characteristics include aggressiveness. Because aggressive indi-
viduals are more likely to survive and reproduce, whatever genes are linked to aggres-
sive behavior are more likely to be transmitted to subsequent generations.
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According to Darwin’s theory of evolution, members of a species are forced to
struggle for survival because

not all individuals are skilled in finding food

individuals try to defend their young against attackers

many more individuals are born than can survive until the age of reproduction
individuals with certain genes are more likely to reach adulthood
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The Psychodynamic Approach. Theorists adopting the psychodynamic approach hold
that inner conflicts are crucial for understanding human behavior, including aggres-
sion. Sigmund Freud, for example, believed that aggressive impulses are ines
reactions to the frustrations of daily life. Children normally desire to vent aggresswe
impulses on other people, including their parents, because even the most attentive
parents cannot gratify all of their demands immediately. Yet children, also fearing
their parents’ punishment and the loss of parental love, come to repress most aggres-
sive impulses. The Freudian perspective, in a sense, sees us as “steam engines.” By
holding in rather than venting “steam,” we set the stage for future explosions. Pent-up
aggressive impulses demand outlets. They may be expressed toward parents in in-

direct ways such as destroying furniture, or they may be expressed toward strangers
later in life.

3. The word “inevitable” in the passage 6. According to paragraph 5, Freud

is closest in meamng to believed that children experience
O unavoidable conflict between a desire to vent
O regrettable aggression on their parents and
O controllable O afrustration that their parents do not
O unsuitable give them everything they want

- O afear that their parents will punish

4. The word “gratify” in the passage is them and stop loving them

closest in meaning to O a desire to take care of their parents
O identify O adesire to vent aggression on other
O modify family members
O satisfy -
O simplify 7. Freud describes people as “steam

s iN Order to make the point

5. The word “they” in the passage that people

refers to O deliberately build up their aggres-
O future explosions sion to make themselves stronger
O pent-up aggressive impulses O usually release aggression in explo-
O outlets sive ways
O indirect ways O must vent their aggression to pre-

vent it from building up
O typically lose their aggression if they

do not express it



One cognitive theory suggests that aggravating and painful events trigger unpleasant
feelings. These feelings, in turn, can lead to aggressive action, but not automatically.
Cognitive factors intervene. People decide whether they will act aggressively or not
on the basis of factors such as their experiences with aggression and their interpre-
tation of other people’s motives. Supporting evidence comes from research show-
ing that aggressive people often distort other people’s motives. For example, they
assume that other people mean them harm when they do not.

Which of the sentences below best 9. According to the cognitive approach
expresses the essential information described in paragraphs 7 and 8, all
in the highlighted sentence in the of the following may influence the
passage? Incorrect answer choices decision whether to act aggressively
change the meaning in impor- EXCEPT a person’s

tant ways or leave out essential O moral values

information. O previous experiences with

People who believe that they are aggression

fighting a just war act aggressively O instinct to avoid aggression

while those who believe that they O beliefs about other people’s

are fighting an unjust war do not. intentions

People who believe that aggression

is necessary and justified are more

likely to act aggressively than those closest in meaning to

who believe differently. O mistrust

People who normally do not believe O misinterpret

that aggression is necessary and O criticize

justified may act aggressively during O resent

wartime.

People who believe that aggression
is necessary and justified do not
necessarily act aggressively during
wartime.



The Psychodynamic Approach. Theorists adopting the psychodynamic approach hold
that inner conflicts are crucial for understanding human behavior, including aggres-
sion. Sigmund Freud, for example, believed that aggressive impulses are inevitable
reactions to the frustrations of daily life. Children normally desire to vent aggressive
impulses on other people, including their parents, because even the most attentive
parents cannot gratify all of their demands immediately. {1) Yet children, also fearing
their parents’ punishment and the loss of parental love, come to repress most aggres-
sive impulses. {2) The Freudian perspective, in a sense, sees us as “steam engines.”
(3) By holding in rather than venting “steam,” we set the stage for future explosions.
(4) Pent-up aggressive impulses demand outlets. They may be expressed toward par-
ents in indirect ways such as destroying furniture, or they may be expressed toward
strangers later in life.

11. Directions: Look at the part of the passage that is displayed above. The numbers
(1), (2), (3}, and (4) indicate where the following sentence could be added.

According to Freud, however, impulses that have been repressed continue to
exist and demand expression.

Where would the sentence best fit?

Choice 1
Choice 2
Choice 3
Choice 4
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12. Directions: Complete the table below by matching five of the six answer choices
with the approach to aggression that they exemplify. This question is worth 3
points.

Approach to Understanding Aggression Associated Claims

Biological Approach °

Psychodynamic Approach °

Cognitive Approach °

Answer Choices

1. Aggressive impulses toward people 4. The need to express aggressive

are sometimes expressed in indirect impulses declines with age.

\LLh A8 5. Acting aggressively is the result of
2. Aggressiveness is often useful a choice influenced by a person’s

for individuals in the struggle for values and beliefs.

survival. 6. Repressing aggressive impulses can

3. Aggressive behavior may involve a result in aggressive behavior.
misunderstanding of other people’s
intentions.



PRACTICE SET 4 ANSWERS AND EXPLANATIONS

1. @ This is a Factual Information question asking for specific information
that can be found in paragraph 2. The correct answer is choice 3. The ques-
tion asks specifically for evidence that “indicates that aggression in ani-
mals is related to the hypothalamus.” Answer choice 1 is not supported by
the passage. It does not discuss more and less aggressive species or relative
development of the hypothalamus. Answer choice 2 contradicts the passage.
Electrical stimulation of the hypothalamus causes the instinctive reaction
of aggression; it does not delay it. Answer choice 4 is incorrect because
the passage does not cite as evidence, or even mention, the removal of the
hypothalamus.

2. © This is a Factual Information question asking for specific information that
can be found in the passage. The correct answer is choice 3, “many more indi-
viduals are born than can survive until the age of reproduction.” This answer
choice is essentially a paraphrase of paragraph 3, sentence 4: “Darwin held
that many more individuals are produced than can find food and survive into
adulthood.” Choices 1 and 2 are not mentioned at all. Choice 4 may be true,
but it is not stated in the passage as a fact; an inference is needed to support it.

3. @ This is a Vocabulary question. The word being tested is inevitable. It is
highlighted in the passage. The correct answer is choice 1, “unavoidable.” If
something is inevitable, that means that it will occur no matter what; in other
words, it is unavoidable.

4. @ This is a Vocabulary question. The word being tested is gratify. It is high-
lighted in the passage. The correct answer is choice 3, “satisfy.” If a person’s
desires are gratified, those desires are fulfilled. Thus the person is satisfied.

5. @ This is a Reference question. The word being tested is they. It is highlighted
in the passage. The correct answer is choice 2, “pent-up aggressive impulses.”
This is a simple pronoun-referent item. The word they here refers to some-
thing that “may be expressed toward strangers later in life.” This is the “out-
let” toward which the “aggressive impulses” mentioned may be directed.

6. @ This is a Factual Information question asking for specific information that
can be found in paragraph 5. The correct answer is choice 2, “a fear that
their parents will punish them and stop loving them.” The question asks what
causes the conflict between the desire to vent aggression and children’s fears.
The answer is found in paragraph 5 in the sentence that reads, “Yet children,
also fearing their parents’ punishment and the loss of parental love, come to
repress most aggressive impulses.” Answer choice 2 is the only choice that
correctly identifies the cause of the conflict created by repressing aggression
in children.

7. @ This is a Rhetorical Purpose question. It asks you why the author mentions
that Freud described people as “steam engines” in the passage. The phrase
being tested is highlighted in the passage. The correct answer is choice 3,



“must vent their aggression to prevent it from building up.” Steam engines
will explode if their steam builds up indefinitely. The same is true of people,
as choice 3 indicates. The other choices are not necessarily true of both peo-
ple and steam engines, so they are incorrect.

@ This is a Sentence Simplification question. As with all of these questions, a
single sentence in the passage is highlighted:

The correct answer is choice 2. It contains all of the essential information
in the highlighted sentence. The highlighted sentence compares people who
believe particular acts of aggression are necessary and those who do not, in
terms of their relative likelihood to act aggressively under certain conditions.
This is precisely what choice 2 says: “People who believe that aggression is
necessary and justified are more likely to act aggressively than those who
believe differently.” It compares the behavior of one type of person with that
of another type of person. Nothing essential has been left out, and the mean-
ing has not been changed.

Choice 1 changes the meaning of the sentence; it says categorically that
“those [people] who believe that they are fighting an unjust war do not [act
aggressively].” The highlighted sentence merely says that such people are “less
likely” to act aggressively, not that they never will; this changes the meaning.

Choice 3 says, “People who normally do not believe that aggression is nec-
essary and justified may act aggressively during wartime.” This is incorrect
because it leaves out critical information: it does not mention people who do
believe aggression is necessary. This choice does not make the same compari-
son as the highlighted sentence.

Choice 4, “People who believe that aggression is necessary and justified do
not necessarily act aggressively during wartime,” also changes the meaning
of the sentence by leaving out essential information. In this choice, no men-
tion is made of people who do not believe aggression is necessary. This choice
does not make the same comparison as the highlighted sentence.

© This is a Negative Factual Information question asking for specific infor-
mation that can be found in paragraphs 7 and 8. Choice 3 is the correct
answer.

Choice 1, “moral values,” is explicitly mentioned as one of the influences
on aggressive behavior, so it is incorrect. Choices 2 (“previous experiences”)
and 4 (“beliefs about other people”) are both explicitly mentioned in this
context. The sentence in paragraph 8 says, “People decide whether they will
act aggressively or not on the basis of factors such as their experiences with
aggression and their interpretation of other people’s motives.” Choice 3, the
“instinct to avoid aggression,” is not mentioned, so it is the correct answer
here.
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10. @ This is a Vocabulary question. The word being tested is distorz. It is high-
lighted in the passage. The correct answer is choice 2, “misinterpret.” To dis-
tort other people’s motives is to twist them, or view them incorrectly and
thereby not understand them properly. Something that is not understood
properly is misinterpreted.

11. @ This is an Insert Text question. You can see the four possible answer
choices in paragraph 5.

The Psychodynamic Approach. Theorists adopting the psychodynamic approach hold
that inner conflicts are crucial for understanding human behavior, including aggres-
sion. Sigmund Freud, for example, believed that aggressive impulses are inevitable
reactions to the frustrations of daily life. Children normally desire to vent aggressive
impulses on other people, including their parents, because even the most attentive
parents cannot gratify all of their demands immediately. {#) Yet children, also fear-
ing their parents’ punishment and the loss of parental love, come to repress most
aggressive impulses. {2) The Freudian perspective, in a sense, sees us as “steam en-
gines.” {3) By holding in rather than venting “steam,” we set the stage for future ex-
plosions. {4} Pent-up aggressive impulses demand outlets. They may be expressed
toward parents in indirect ways such as destroying furniture, or they may be ex-
pressed toward strangers later in life.

The sentence provided, “According to Freud, however, impulses that have
been repressed continue to exist and demand expression,” is best inserted at
choice (2).

Choice {2) is correct because the sentence being inserted is a connective
sentence, connecting the idea of childhood repression in the preceding sen-
tence to the “Freudian perspective” in the sentence that follows. The use of
the word however in this sentence indicates that an idea already introduced
(the repression of children’s aggressive impulses) is being modified. Here, the
inserted sentence tells us that Freud thought that even though these impulses
are repressed, they continue to exist. This serves as a connection to the next
sentence and the “Freudian perspective.” Inserting the sentence at choice
{1} would place the modification (“however, impulses . . . continue to exist”)
before the idea that it modifies (repression of impulses). This makes no logi-
cal sense. Inserting the sentence at choice {8) would move the modifying sen-
tence away from its logical position immediately following the idea that it
modifies (repression of impulses). Placing the insert sentence at choice (4)
moves the sentence farther from its logical antecedent and with no connec-
tion to the sentence that follows it.

12. This is a Fill in a Table question. It is completed correctly below. Choice 2 is
the correct answer for the “Biological Approach” row. Choices 1 and 6 are the
correct answers for the “Psychodynamic Approach” row. Choices 3 and 5 are
the correct answers for the “Cognitive Approach” row. Choice 4 should not be
used in any row.



Directions: Complete the table below by matching five of the six answer choices with
the approach to aggression that they exemplify. This question is worth 3 points.

Approach to Understanding Aggression Associated Claims

Biological Approach e Aggressiveness is often useful for
individuals in the struggle for survival.
Psychodynamic Approach e Aggressive impulses toward people are

sometimes expressed in indirect ways.

® Repressing aggressive impulses can
result in aggressive behavior.

Cognitive Approach e Aggressive behavior may involve a

misunderstanding of other people’s
intentions.

e Acting aggressively is the result of a
choice influenced by a person’s values
and beliefs.

Answer Choices

1. Aggressive impulses toward people 4. The need to express aggressive

are sometimes expressed in indirect impulses declines with age.

WA A5 5. Acting aggressively is the result of
2. Aggressiveness is often useful a choice influenced by a person’s

for individuals in the struggle for values and beliefs.

survival. 6. Repressing aggressive impulses can
3. Aggressive behavior may involve a result in aggressive behavior.

misunderstanding of other people’s

intentions.

Correct Choices

Choice 1: “Aggressive impulses toward people are sometimes expressed in indi-
rect ways” belongs in the “Psychodynamic Approach” row based on para-
graph 5. That paragraph, in explaining the psychodynamic approach, states,
“Pent-up aggressive impulses demand outlets. They may be expressed toward
parents in indirect ways such as destroying furniture . . .”

Choice 2: “Aggressiveness is often useful for individuals in the struggle for sur-
vival” belongs in the “Biological Approach” row because, as stated in para-
graph 3, “An offshoot of the biological approach called sociobiology suggests
that aggression is natural and even desirable for people.” The remainder of
that paragraph explains the ways in which aggressive behavior can be useful
in the struggle for survival. Neither of the other approaches discusses this
idea, so this answer choice belongs here.



Choice 3: “Aggressive behavior may involve a misunderstanding of other people’s
intentions” belongs in the “Cognitive Approach” row based on paragraph 8.
The theme of that paragraph is that people decide to be aggressive (or not)
largely based upon their interpretations of other people’s motives. It goes
on to say that these interpretations may be “distorted,” or misunderstood.
Accordingly, this answer choice belongs in this row.

Choice 5: “Acting aggressively is the result of a choice influenced by a person’s
values and beliefs” belongs in the “Cognitive Approach” row based on para-
graph 7, which states, “Cognitive psychologists assert that our behavior is
influenced by our values, by the ways in which we interpret our situations,
and by choice.” Thus this is an important aspect of the cognitive approach.

Choice 6: “Repressing aggressive impulses can result in aggressive behavior”
belongs in the “Psychodynamic Approach” row based on paragraphs 5 and 6.
Both of those paragraphs explicitly make this point in the section of the pas-
sage on the psychodynamic approach.

Incorrect Choice
Choice 4: “The need to express aggressive impulses declines with age” is not men-
tioned in connection with any of the approaches to aggression discussed in
the passage, so it should not be used.
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ARTISANS AND INDUSTRIALIZATION

Before 1815 manufacturing in the United States had been done in homes or shops by
skilled artisans. As master craftworkers, they imparted the knowledge of their trades
to apprentices and journeymen. In addition, women often worked in their homes
part-time, making finished articles from raw material supplied by merchant capital-
ists. After 1815 this older form of manufacturing began to give way to factories with
machinery tended by unskilled or semiskilled laborers. Cheap transportation net-
works, the rise of cities, and the availability of capital and credit all stimulated the shift
to factory production.

The creation of a labor force that was accustomed to working in factories did
not occur easily. Before the rise of the factory, artisans had worked within the home.
Apprentices were considered part of the family, and masters were responsible not
only for teaching their apprentices a trade but also for providing them some educa-
tion and for supervising their moral behavior. Journeymen knew that if they perfected
their skill, they could become respected master artisans with their own shops. Also,
skilled artisans did not work by the clock, at a steady pace, but rather in bursts of
intense labor alternating with more leisurely time.

The factory changed that. Goods produced by factories were not as finished or
elegant as those done by hand, and pride in craftsmanship gave way to the pres-
sure to increase rates of productivity. The new methods of doing business involved
a new and stricter sense of time. Factory life necessitated a more regimented sched-
ule, where work began at the sound of a bell and workers kept machines going at
a constant pace. At the same time, workers were required to discard old habits, for
industrialism demanded a worker who was alert, dependable, and self-disciplined.
Absenteeism and lateness hurt productivity and, since work was specialized, dis-
rupted the regular factory routine. Industrialization not only produced a fundamental
change in the way work was organized; it transformed the very nature of work.

The first generation to experience these changes did not adopt the new attitudes
easily. The factory clock became the symbol of the new work rules. One mill worker
who finally quit complained revealingly about “obedience to the ding-dong of the
bell—just as though we are so many living machines.” With the loss of personal
freedom also came the loss of standing in the community. Unlike artisan workshops
in which apprentices worked closely with the masters supervising them, factories
sharply separated workers from management. Few workers rose through the ranks to
supervisory positions, and even fewer could achieve the artisan’s dream of setting up
one’s own business. Even well-paid workers sensed their decline in status.

In this newly emerging economic order, workers sometimes organized to protect
their rights and traditional ways of life. Craftworkers such as carpenters, printers, and
tailors formed unions, and in 1834 individual unions came together in the National
Trades’ Union. The labor movement gathered some momentum in the decade before
the Panic of 1837, but in the depression that followed, labor’s strength collapsed. Dur-
ing hard times, few workers were willing to strike' or engage in collective action. And
skilled craftworkers, who spearheaded the union movement, did not feel a particularly



strong bond with semiskilled factory workers and unskilled laborers. More than a
decade of agitation did finally bring a workday shortened to 10 hours to most indus-
tries by the 1850s, and the courts also recognized workers’ right to strike, but these
gains had little immediate impact.

Workers were united in resenting the industrial system and their loss of status, but
they were divided by ethnic and racial antagonisms, gender, conflicting religious per-
spectives, occupational differences, political party loyalties, and disagreements over
tactics. For them, the factory and industrialism were not agents of opportunity but
reminders of their loss of independence and a measure of control over their lives. As
United States society became more specialized and differentiated, greater extremes of
wealth began to appear. And as the new markets created fortunes for the few, the fac-
tory system lowered the wages of workers by dividing labor into smaller, less skilled
tasks.

1. Strike: A stopping of work that is organized by workers

Before 1815 manufacturing in the United States had been done in homes or shops by
skilled artisans. As master craftworkers, they imparted the knowledge of their trades
to apprentices and journeymen. In addition, women often worked in their homes
part-time, making finished articles from raw material supplied by merchant capital-
ists. After 1815 this older form of manufacturing began to give way to factories with
machinery tended by unskilled or semiskilled laborers. Cheap transportation net-
works, the rise of cities, and the availability of capital and credit all stimulated the shift
to factory production.

Directions: Mark your answer by filling in'the oval next to your choice.

1. Which of the following can be inferred from the passage about articles
manufactured before 18157?

They were primarily produced by women.

They were generally produced in shops rather than in homes.

They were produced with more concern for quality than for speed of production.
They were produced mostly in large cities with extensive transportation
networks.
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W IIPIOD>IDY

The creation of a labor force that was accustomed to working in factories did not occur
easily. Before the rise of the factory, artisans had worked within the home. Appren-
tices were considered part of the family, and masters were responsible not only for
teaching their apprentices a trade but also for providing them some education and for
supervising their moral behavior. Journeymen knew that if they perfected their skill,
they could become respected master artisans with their own shops. Also, skilled arti-
sans did not work by the clock, at a steady pace, but rather in bursts of intense labor
alternating with more leisurely time.

)

Which of the sentences below best expresses the essential information in the
highlighted sentence in the passage? Incorrect answer choices change the mean-
ing in important ways or leave out essential information.

Masters demanded moral behavior from apprentices but often treated them
irresponsibly.

The responsibilities of the master to the apprentice went beyond the teaching
of a trade.

Masters preferred to maintain the trade within the family by supervising and
educating the younger family members.

Masters who trained members of their own family as apprentices demanded
excellence from them.

O 0 0 O

The factory changed that. Goods produced by factories were not as finished or ele-
gant as those done by hand, and pride in craftsmanship gave way to the pressure to
increase rates of productivity. The new methods of doing business involved a new and
stricter sense of time. Factory life necessitated a more regimented schedule, where
work began at the sound of a bell and workers kept machines going at a constant
pace. At the same time, workers were required to discard old habits, for industrialism
demanded a worker who was alert, dependable, and self-disciplined. Absenteeism
and lateness hurt productivity and, since work was specialized, disrupted the regular
factory routine. Industrialization not only produced a fundamental change in the way
work was organized; it transformed the very nature of work.

3. The word “disrupted” in the passage is closest in meaning to
O prolonged

O established

O followed

O upset



The first generation to experience these changes did not adopt the new attitudes eas-
ily. The factory clock became the symbol of the new work rules. One mill worker who
finally quit complained revealingly about “obedience to the ding-dong of the bell—
just as though we are so many living machines.” With the loss of personal freedom
also came the loss of standing in the community. Unlike artisan workshops in which
apprentices worked closely with the masters supervising them, factories sharply sepa-
rated workers from management. Few workers rose through the ranks to supervisory
positions, and even fewer could achieve the artisan’s dream of setting up one’s own
business. Even well-paid workers sensed their decline in status.

4. |n paragraph 4, the author includes 5. All of the following are mentioned in
the quotation from a mill worker in paragraph 4 as consequences of the
order to new system for workers EXCEPT a

O support the idea that it was difficult loss of
for workers to adjust to working in O freedom
factories O status in the community

O show that workers sometimes quit O opportunities for advancement
because of the loud noise made by O contact among workers who were

factory machinery not managers
O argue that clocks did not have a use-

ful function in factories
O emphasize that factories were most

successful when workers revealed

their complaints

In this newly emerging economic order, workers sometimes organized to protect
their rights and traditional ways of life. Craftworkers such as carpenters, printers, and
tailors formed unions, and in 1834 individual unions came together in the National
Trades’ Union. The labor movement gathered some momentum in the decade before
the Panic of 1837, but in the depression that followed, labor’s strength collapsed. Dur-
ing hard times, few workers were willing to strike or engage in collective action. And
skilled craftworkers, who spearheaded the union movement, did not feel a particu-
larly strong bond with semiskilled factory workers and unskilled laborers. More than
a decade of agitation did finally bring a workday shortened to 10 hours to most indus-
tries by the 1850s, and the courts also recognized workers’ right to strike, but these
gains had littleimmediate impact.

6. The phrase “gathere(’ 1
tum” in the passage is closest in sage is closest in meaning to
meaning to O led

O made progress O accepted

O became active O changed

O caused changes O resisted

O combined forces
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8. Which of the following statements about the labor movement of the 1800s is sup-
ported by paragraph 5?

O It was successful during times of economic crisis.

O Its primary purpose was to benefit unskilled laborers

O It was slow to improve conditions for workers.

O It helped workers of all skill levels form a strong bond with each other.

Workers were united in resenting the industrial system and their loss of status, but

United States society became more specialized and differentiated, greater extremes of
wealth began to appear. And as the new markets created fortunes for the few, the fac-
tory system lowered the wages of workers by dividing labor into smaller, less skilled
tasks.

9. 10. The word “them” in the passage
refers to
O workers
O encouraged workers to demand O political party loyalties
higher wages O disagreements over tactics
O created divisions among workers O agents of opportunity
O caused work to become more spe-
cialized
O increased workers’ resentment of the

industrial system

Before 1815 manufacturing in the United States had been done in homes or shops by
skilled artisans. {1) As master craftworkers, they imparted the knowledge of their trades
to apprentices and journeymen. (2) In addition, women often worked in their homes
part-time, making finished articles from raw material supplied by merchant capitalists.
{3) After 1815 this older form of manufacturing began to give way to factories with
machinery tended by unskilled or semiskilled laborers. {4) Cheap transportation net-
works, the rise of cities, and the availability of capital and credit all stimulated the shift
to factory production.

11. Directions: Look at the part of the passage that is displayed above. The numbers
(1), (2), (3), and (4) indicate where the following sentence could be added.

This new form of manufacturing depended on the movement of goods to
distant locations and a centralized source of laborers.

Where would the sentence best fit?

Choice 1
Choice 2
Choice 3
Choice 4

0000



12. Directions: Complete the table below by indicating which of the answer choices
describe characteristics of the period before 1815 and which describe characteris-
tics of the 1815-1850 period. This question is worth 3 points.

Before 1815 1815-1850

[} (]
[ ] (]
[ ]
Answer Choices
1. A united, highly successful labor 5. Emphasis was placed on following
movement took shape. schedules.
2. Workers took pride in their work- 6. Workers went through an extensive
manship. period of training.
3. The income gap between the rich 7. Few workers expected to own their
and the poor increased greatly. own businesses.

4. ' Transportation networks began to
decline.

PRACTICE SET 5 ANSWERS AND EXPLANATIONS

1. @ This is an Inference question asking for an inference that can be supported
by the passage. The correct answer is choice 3, “They were produced with
more concern for quality than for speed of production.”

A number of statements throughout the passage support choice 3. Para-
graph 1 states, “Before 1815 manufacturing in the United States had been
done in homes or shops by skilled artisans . . . After 1815 this older form
of manufacturing began to give way to factories with machinery tended by
unskilled or semiskilled laborers.”

Paragraph 2 states, “Before the rise of the factory . . . skilled artisans did
not work by the clock, at a steady pace, but rather in bursts of intense labor
alternating with more leisurely time.”

Paragraph 3 states, “The factory changed that. Goods produced by factories
were not as finished or elegant as those done by hand, and pride in crafts-
manship gave way to the pressure to increase rates of productivity.”

Taken together, these three statements, about production rates, the rise of
factories after 1815, and the decline of craftsmanship after 1815, support the
inference that before 1815, the emphasis had been on quality rather than on
speed of production. Answer choices 1, 2, and 4 are all contradicted by the
passage.



2. @ This is a Sentence Simplification question. As with all of these questions, a

6.

single sentence in the passage is highlighted:

The correct answer is choice 2. Choice 2 contains all of the essential infor-
mation in the highlighted sentence. The highlighted sentence explains why
(part of the family) and how (education, moral behavior) a master’s responsi-
bility went beyond teaching a trade. The essential information is the fact that
the master’s responsibility went beyond teaching a trade. Therefore choice 2
contains all that is essential without changing the meaning of the highlighted
sentence.

Choice 1 changes the meaning of the highlighted sentence by stating that
masters often treated apprentices irresponsibly.

Choice 3 contradicts the essential meaning of the highlighted sentence. The
fact that “Apprentices were considered part of the family” suggests that they
were not actual family members.

Choice 4, like choice 3, changes the meaning of the highlighted sentence by
discussing family members as apprentices.

O This is a Vocabulary question. The word being tested is disrupted. It is
highlighted in the passage. The correct answer is choice 4, “upset.” The word
upset here is used in the context of “hurting productivity.” When something is
hurt or damaged, it is “upset.”

@ This is a Factual Information question asking for specific information that
can be found in paragraph 4. The correct answer is choice 1, “support the
idea that it was difficult for workers to adjust to working in factories.” The
paragraph begins by stating that workers did not adopt new attitudes toward
work easily and that the clock symbolized the new work rules. The author
provides the quotation as evidence of that difficulty. There is no indication in
the paragraph that workers quit due to loud noise, so choice 2 is incorrect.
Choice 3 (usefulness of clocks) is contradicted by the paragraph. The factory
clock was “useful,” but workers hated it. Choice 4 (workers’ complaints as a
cause of a factory’s success) is not discussed in this paragraph.

O This is a Negative Factual Information question asking for specific infor-
mation that can be found in paragraph 4. Choice 4, “contact among work-
ers who were not managers,” is the correct answer. The paragraph explicitly
contradicts this by stating that “factories sharply separated workers from
management.” The paragraph explicitly states that workers lost choice 1
(freedom), choice 2 (status in the community), and choice 3 (opportunities
for advancement) in the new system, so those choices are all incorrect.

© This is a Vocabulary question. The phrase being tested is gathered some
momentum. It is highlighted in the passage. The correct answer is choice 1,
“made progress.” To gather momentum is to advance with increasing speed.



7.

10.

11.

@ This is a Vocabulary question. The word being tested is spearheaded. It is
highlighted in the passage. The correct answer is choice 1, “led.” The head of
a spear leads the rest of the spear, so the craftsworkers who “spearheaded”
this movement led it.

@O This is a Factual Information question asking for specific information that
can be found in paragraph 5. The correct answer is choice 3, “It was slow to
improve conditions for workers.” The paragraph states, “More than a decade
of agitation did finally bring a workday shortened to 10 hours to most indus-
tries by the 1850s, and the courts also recognized workers’ right to strike, but
these gains had little immediate impact.” This statement explicitly supports
choice 3. All three other choices are contradicted by the paragraph.

© This is a Factual Information question asking for specific information
about a particular phrase in the passage. The phrase in question is high-
lighted in the passage. The correct answer is choice 2, “created divisions
among workers.” The paragraph states, “they (workers) were divided by eth-
nic and racial antagonisms, gender, conflicting religious perspectives, occu-
pational differences, political party loyalties, and disagreements over tactics.”
So “political party loyalties” and “disagreements over tactics” are explicitly
stated as two causes of division among workers. The other choices are not
stated and are incorrect.

@ This is a Reference question. The word being tested is them. It is high-
lighted in the passage. This is a simple pronoun-referent item. The word them
in this sentence refers to those people to whom “the factory and industrialism
were not agents of opportunity but reminders of their loss of independence
and a measure of control over their lives.” Choice 1, “workers,” is the only
choice that refers to this type of person, so it is the correct answer.

@ This is an Insert Text question. You can see the four possible answer
choices in paragraph 1.

Before 1815 manufacturing in the United States had been done in homes or shops by
skilled artisans. {1) As master craftworkers, they imparted the knowledge of their trades
to apprentices and journeymen. {2) In addition, women often worked in their homes
part-time, making finished articles from raw material supplied by merchant capitalists.
{3) After 1815 this older form of manufacturing began to give way to factories with
machinery tended by unskilled or semiskilled laborers. (4} Cheap transportation net-
works, the rise of cities, and the availability of capital and credit all stimulated the shift
to factory production.

The sentence provided, “This new form of manufacturing depended on the
movement of goods to distant locations and a centralized source of laborers,”
is best inserted at choice (4). The inserted sentence refers explicitly to a “new
form of manufacturing.” This “new form of manufacturing” is the one men-
tioned in the sentence preceding choice {4), “factories with machinery tended
by unskilled or semiskilled laborers.” The inserted sentence then explains that
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this new system “depended on the movement of goods to distant locations
and a centralized source of laborers.” The sentence that follows choice (4)
goes on to say, “Cheap transportation networks, the rise of cities, and the
availability of capital and credit all stimulated the shift to factory produc-
tion.” Thus the inserted sentence contains references to both the sentence
before choice (4) and the sentence after choice (4). This is not true of any of
the other possible insert points, so choice (4) is the correct answer.

This is a Fill in a Table question. It is completed correctly below. The correct
choices for the “Before 1815” column are 2 and 6. Choices 3, 5, and 7 belong
in the “1815-1850" column. Choices 1 and 4 should not be used in either
column.

Directions: Complete the table below by indicating which of the answer choices
describe characteristics of the period before 1815 and which describe characteristics
of the 1815-1850 period. This question is worth 3 points.

Workers took pride in their The income gap between the rich and
workmanship. the poor increased greatly.

Workers went through an extensive Emphasis was placed on following
period of training. schedules.

Few workers expected to own their
own businesses.

Answer Choices

A united, highly successful labor 5. Emphasis was placed on following

movement took shape. schedules.

Workers took pride in their work- 6. Workers went through an extensive
manship. period of training.

The income gap between the rich 7. Few workers expected to own their
and the poor increased greatly. own businesses.

Transportation networks began to
decline.

Choice 2: “Workers took pride in their workmanship” belongs in the “Before

1815” column because it is mentioned in the passage as one of the character-
istics of labor before 1815.

Choice 3: “The income gap between the rich and the poor increased greatly”

belongs in the “1815-1850” column because it is mentioned in the passage as
one of the characteristics of society that emerged in the period between 1815
and 1850.



Choice 5: “Emphasis was placed on following schedules” belongs in the “1815-
1850” column because it is mentioned in the passage as one of the charac-
teristics of labor in the factory system that emerged between 1815 and 1850.

Choice 6: “Workers went through an extensive period of training” belongs in the
“Before 1815” column because it is mentioned in the passage as one of the
characteristics of labor before 1815.

Choice 7: “Few workers expected to own their own businesses” belongs in the
“1815-1850" column because it is mentioned in the passage as one of the
characteristics of society that emerged in the period between 1815 and 1850.

Incorrect Choices
Choice 1: “A united, highly successful labor movement took shape” does not
belong in the table because it contradicts the passage.

Choice 4: “Transportation networks began to decline” does not belong in the
table because it is not mentioned in the passage in connection with either the
period before 1815 or the period between 1815 and 1850.
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SWIMMING MACHINES

Tunas, mackerels, and billfishes (marlins, sailfishes, and swordfish) swim continu-
ously. Feeding, courtship, reproduction, and even “rest” are carried out while in con-
stant motion. As a result, practically every aspect of the body form and function of
these swimming “machines” is adapted to enhance their ability to swim.

Many of the adaptations of these fishes serve to reduce water resistance (drag).
Interestingly enough, several of these hydrodynamic adaptations resemble features
designed to improve the aerodynamics of high-speed aircraft. Though human engi-
neers are new to the game, tunas and their relatives evolved their “high-tech” designs
long ago.

Tunas, mackerels, and billfishes have made streamlining into an art form. Their
bodies are sleek and compact. The body shapes of tunas, in fact, are nearly ideal from
an engineering point of view. Most species lack scales over most of the body, making
it smooth and slippery. The eyes lie flush with the body and do not protrude at all.
They are also covered with a slick, transparent lid that reduces drag. The fins are stiff,
smooth, and narrow, qualities that also help cut drag. When not in use, the fins are
tucked into special grooves or depressions so that they lie flush with the body and do
not break up its smooth contours. Airplanes retract their landing gear while in flight
for the same reason.

Tunas, mackerels, and billfishes have even more sophisticated adaptations than
these to improve their hydrodynamics. The long bill of marlins, sailfishes, and sword-
fish probably helps them slip through the water. Many supersonic aircraft have a simi-
lar needle at the nose.

Most tunas and billfishes have a series of keels and finlets near the tail. Although
most of their scales have been lost, tunas and mackerels retain a patch of coarse
scales near the head called the corselet. The keels, finlets, and corselet help direct the
flow of water over the body surface in such a way as to reduce resistance (see the fig-
ure). Again, supersonic jets have similar features.

Because they are always swimming, tunas simply have to open their mouths and
water is forced in and over their gills. Accordingly, they have lost most of the muscles
that other fishes use to suck in water and push it past the gills. In fact, tunas must
swim to breathe. They must also keep swimming to keep from sinking, since most
have largely or completely lost the swim bladder, the gas-filled sac that helps most
other fish remain buoyant.

One potential problem is that opening the mouth to breathe detracts from the
streamlining of these fishes and tends to slow them down. Some species of tuna have
specialized grooves in their tongue. It is thought that these grooves help to channel
water through the mouth and out the gill slits, thereby reducing water resistance.

There are adaptations that increase the amount of forward thrust as well as those
that reduce drag. Again, these fishes are the envy of engineers. Their high, narrow
tails with swept-back tips are almost perfectly adapted to provide propulsion with the
least possible effort. Perhaps most important of all to these and other fast swimmers
is their ability to sense and make use of swirls and eddies (circular currents) in the



water. They can glide past eddies that would slow them down and then gain extra
thrust by “pushing off” the eddies. Scientists and engineers are beginning to study
this ability of fishes in the hope of designing more efficient propulsion systems for
ships.

The muscles of these fishes and the mechanism that maintains a warm body tem-
perature are also highly efficient. A bluefin tuna in water of 7°C (45°F) can maintain a
core temperature of over 25°C (77°F). This warm body temperature may help not only
the muscles to work better, but also the brain and the eyes. The billfishes have gone
one step further. They have evolved special “heaters” of modified muscle tissue that
warm the eyes and brain, maintaining peak performance of these critical organs.

Tunas, mackerels, and billfishes (marlins, sailfishes, and swordfish) swim continu-
ously. Feeding, courtship, reproduction, and even “rest” are carried out while in con-
stant motion. As a result, practically every aspect of the body form and function of
these swimming “machines” is adapted to enhance their ability to swim.

Directions: Mark your answer by filling in the oval next to your choice.

1. The word ".‘enhandjé" in the passage is closest in meaning to

O use

O improve
O counteract
O balance
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Tunas, mackerels, and billfishes have made streamlining into an art form. Their bod-
ies are sleek and compact. The body shapes of tunas, in fact, are nearly ideal from an
engineering point of view. Most species lack scales over most of the body, making
it smooth and slippery. The eyes lie flush with the body and do not protrude at all.
They are also covered with a slick, transparent lid that reduces drag. The fins are stiff,
smooth, and narrow, qualities that also help cut drag. When not in use, the fins are
tucked into special grooves or depressions so that they lie flush with the body and do
not break up its smooth contours. Airplanes retract their landing gear while in flight for
the same reason.

2. The word “they” in the passage 3.

refers to
O qualities
O fins O To show that air resistance and
O grooves water resistance work differently
O depressions from each other

O To argue that some fishes are better
designed than airplanes are

O To provide evidence that airplane
engineers have studied the design of
fish bodies

O To demonstrate a similarity in design
between certain fishes and airplanes

Tunas, mackerels, and billfishes have even more Sophisticated adaptations than these
to improve their hydrodynamics. The long bill of marlins, sailfishes, and swordfish
probably helps them slip through the water. Many supersonic aircraft have a similar
needle at the nose.

>~
o

According to paragraph 4, the long

passage is closest in meaning to bills of marlins, sailfish, and sword-
O complex fish probably help these fishes by
O amazing O increasing their ability to defend
O creative themselves
O practical O allowing them to change direction
easily
O increasing their ability to detect
odors
O reducing water resistance as they
swim



Reading Section

Because they are always swimming, tunas simply have to open their mouths and
water is forced in and over their gills. Accordingly, they have lost most of the muscles
that other fishes use to suck in water and push it past the gills. In fact, tunas must
swim to breathe. They must also keep swimming to keep from sinking, since most
have largely or completely lost the swim bladder, the gas-filled sac that helps most
other fish remain buoyant.

o
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0

According to the passage, which of the following is one of the reasons that tunas

are in constant motion?

They lack a swim bladder.

They need to suck in more water than other fishes do.

They have large muscles for breathing.

They cannot open their mouths unless they are in motion.

Which of the sentences below best
expresses the essential information
in the highlighted sentence in the
passage? Incorrect answer choices
change the meaning in important
ways or leave out essential infor-
mation.

These fishes often have a problem
opening their mouths while swim-
ming.

The streamlining of these fishes pre-
vents them from slowing down.

The streamlining of these fishes
tends to slow down their breathing.
Opening the mouth to breathe can
reduce the speed of these fishes.

©
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The word “channel” in the passage
is closest in meaning to

reduce
remove
direct
provide
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There are adaptations that increase the amount of forward thrust as well as those that
reduce drag. Again, these fishes are the envy of engineers. Their high, narrow tails
with swept-back tips are almost perfectly adapted to provide propulsion with the least
possible effort. Perhaps most important of all to these and other fast swimmers is
their ability to sense and make use of swirls and eddies (circular currents) in the water.
They can glide past eddies that would slow them down and then gain extra thrust by
“pushing off” the eddies. Scientists and engineers are beginning to study this ability
of fishes in the hope of designing more efficient propulsion systems for ships.

©

According to the passage, one of the adaptations of fast-swimming fishes that
might be used to improve the performance of ships is these fishes’ ability to

swim directly through eddies

make efficient use of water currents

cover great distances without stopping
gain speed by forcing water past their gills

0000

The muscles of these fishes and the mechanism that maintains a warm body tem-
perature are also highly efficient. A bluefin tuna in water of 7°C (45°F) can maintain a
core temperature of over 25°C (77°F). This warm body temperature may help not only
the muscles to work better, but also the brain and the eyes. The billfishes have gone
one step further. They have evolved special “heaters” of modified muscle tissue that
warm the eyes and brain, maintaining peak performance of these critical organs.

10. According to paragraph 9, which of the following is true of bluefin tunas?

O Their eyes and brain are more efficient than those of any other fish.

O Their body temperature can change greatly depending on the water temperature.
O They can swim in waters that are much colder than their own bodies.

O They have special muscle tissue that warms their eyes and brain.



Again, supersonic jets have similar features.

(1) Because they are always swimming, tunas simply have to open their mouths
and water is forced in and over their gills. {2) Accordingly, they have lost most of the
muscles that other fishes use to suck in water and push it past the gills. (3) In fact,
tunas must swim to breathe. (4) They must also keep swimming to keep from sinking,
since most have largely or completely lost the swim bladder, the gas-filled sac that
helps most other fish remain buoyant.

11. Directions: Look at the part of the passage that is displayed above. The numbers
(1), (2), (3), and (4) indicate where the following sentence could be added.

Consequently, tunas do not need to suck in water.

Where would the sentence best fit?

Choice 1
Choice 2
Choice 3
Choice 4

0000

12. Directions: Complete the table below by indicating which features of fishes are
associated in the passage with reducing water resistance and which are associ-
ated with increasing thrust. This question is worth 3 points.

Reducing Water Resistance Increasing Thrust

Answer Choices

1. The absence of scales from most of 5. Fins that are stiff, narrow, and
the body smooth

2. The ability to take advantage of 6. The habit of swimming with the
eddies mouth open

3. The ability to feed and reproduce 7. Ahigh, narrow tail with swept-back
while swimming tips

4. Eyes that do not protrude
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@ This is a Vocabulary question. The word being tested is enhance. It is high-
lighted in the passage. The correct answer is choice 2, “improve.” To enhance
something means to “make it better.” If something has been “improved,” it
has been made better.

@ This is a Reference question. The word being tested is they. It is high-
lighted in the passage. Choice 2, “fins,” is the correct answer. This is a simple
pronoun-referent item. The word they refers to something that lies flush with
the body when not in use. This is true only of “fins.”

@ This is a Rhetorical Purpose question. It asks why the author mentions that
“Airplanes retract their landing gear while in flight.” The phrase being tested
is highlighted in the passage. The correct answer is choice 4, “To demonstrate
a similarity in design between certain fishes and airplanes.” The paragraph
in which the highlighted phrase appears describes how certain fish use their
fins. The highlighted phrase is used to provide a more familiar example (air-
planes) of the principle involved to help the reader visualize how fins work.
The paragraph does not discuss airplanes in any other context, so choices 2
and 3 are incorrect. Air and water resistance are not mentioned in this para-
graph, so choice 1 is incorrect.

© This is a Vocabulary question. The word being tested is sophisticated. It
is highlighted in the passage. The correct answer is choice 1, “complex.” If
something is sophisticated, it is “not simple,” so it must be “complex.”

@ This is a Factual Information question asking for specific information that
can be found in paragraph 4. The correct answer is choice 4, “reducing water
resistance as they swim.” The overall theme of the passage is how certain
fish swim so efficiently. Paragraphs 1 and 2 make the general statement that
“practically every aspect of the body form and function of these swimming
‘machines’ is adapted to enhance their ability to swim. Many of the adapta-
tions of these fishes serve to reduce water resistance (drag).”

Paragraph 4 explicitly states (emphasis added), “Tunas, mackerels, and bill-
fishes have even more sophisticated adaptations than these to improve their
hydrodynamics. The long bill of marlins, sailfishes, and swordfish probably
helps them slip through the water.” This is a specific example of one adapta-
tion that these fish have made to increase their swimming efficiency. None of
the other choices is mentioned in the paragraph.

@ This is a Factual Information question asking for specific information that
can be found in the passage. The correct answer is choice 1, “They lack a
swim bladder.”

Paragraph 6 explicitly states, “tunas must swim to breathe. They must also
keep swimming to keep from sinking, since most have largely or completely
lost the swim bladder.” The other choices are not supported by the passage.
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O This is a Sentence Simplification question. As with all of these questions, a
single sentence in the passage is highlighted:

The correct answer is choice 4. That choice contains all of the essential
ideas in the highlighted sentence. It is also the only choice that does not
change the meaning of the sentence. It omits the fact that this is a “problem”
and also that it “detracts from the streamlining” because that information is
not essential to the meaning.

Choice 1 says that these fish have trouble opening their mouths while
swimming, which is not true. Choice 2, that streamlining prevents fish from
slowing down, may be true, but it is not mentioned in this sentence. The fish
are slowed down when they open their mouths, which reduces streamlining.
Choice 3, that streamlining slows the fishes’ breathing, is also not mentioned.

@ This is a Vocabulary question. The word being tested is channel. It is high-
lighted in the passage. The correct answer is choice 3, “direct.” Channel here
is used as a verb, meaning “move” or “push.”

@ This is a Factual Information question asking for specific information that
can be found in the passage. The correct answer is choice 2, “make efficient
use of water currents.” Paragraph 8 explicitly states, “Perhaps most impor-
tant of all to these and other fast swimmers is their ability to sense and make
use of swirls and eddies (circular currents) in the water. They can glide past
eddies that would slow them down and then gain extra thrust by ‘pushing off
the eddies. Scientists and engineers are beginning to study this ability of
fishes in the hope of designing more efficient propulsion systems for ships.”
The other choices are not mentioned in connection with the performance of
ships.

@ This is a Factual Information question asking for specific information that
can be found in paragraph 9. The correct answer is choice 3, “They can swim
in waters that are much colder than their own bodies.” That paragraph says,
“A bluefin tuna in water of 7°C (45°F) can maintain a core temperature of
over 25°C (77°F).” So it is clear that choice 3 is correct. Choice 1 is not stated
in the paragraph. Choice 2 is contradicted by the paragraph. Choice 4 is true
of billfish, not bluefin tuna.



11. @ This is an Insert Text question. You can see the four possible answer
choices in paragraph 6.

Again, supersonic jets have similar features.

(1) Because they are always swimming, tunas simply have to open their mouths
and water is forced in and over their gills. {2) Accordingly, they have lost most of the
muscles that other fishes use to suck in water and push it past the gills. (3) In fact,
tunas must swim to breathe. {4) They must also keep swimming to keep from sinking,
since most have largely or completely lost the swim bladder, the gas-filled sac that
helps most other fish remain buoyant.

The sentence provided, “Consequently, tunas do not need to suck in water,”
is best inserted at choice {2). The sentence offers an explanation for the muscle
loss described in the sentence that follows choice {2) and is a result of the fact
described in the preceding sentence, which says that because the fish are always
swimming, they only have to open their mouths to suck in water. Thus if the
provided sentence is inserted at choice (2), it offers a logical bridge between
cause and effect. The sentence makes no logical sense anywhere else.

12. This is a Fill in a Table question. It is completed correctly below. The correct
choices for the “Reducing Water Resistance” column are 1, 4, and 5. Choices
2 and 7 belong in the “Increasing Thrust” column. Choices 3 and 6 should not
be used in either column.

Directions: Complete the table below by indicating which features of fishes are as-
sociated in the passage with reducing water resistance and which are associated with
increasing thrust. This question is worth 3 points.

Reducing Water Resistance Increasing Thrust

* The absence of scales from most * The ability to take advantage

of the body of eddies
® Eyes that do not protrude ® A high, narrow tail with swept-back
*® Fins that are stiff, narrow, and tips

smooth

Answer Choices

1. The absence of scales from most of 5. Fins that are stiff, narrow, and
the body smooth

2. The ability to take advantage of 6. The habit of swimming with the
eddies mouth open

3. The ability to feed and reproduce 7. A high, narrow tail with swept-back
while swimming tips

4. Eyes that do not protrude



Reading Section

Correct Choices
Choice 1: “The absence of scales from most of the body” belongs in the “Reducing
Water Resistance” column because it is mentioned in paragraphs 3 and 5 as a
factor that reduces water resistance.

Choice 2: “The ability to take advantage of eddies” belongs in the “Increasing
Thrust” column because it is mentioned in paragraph 8 as a characteristic
that helps increase thrust.

Choice 4: “Eyes that do not protrude” belongs in the “Reducing Water Resistance”
column because it is mentioned in paragraph 3 as a factor that reduces water
resistance.

Choice 5: “Fins that are stiff, narrow, and smooth” belongs in the “Reducing
Water Resistance” column because it is mentioned in paragraph 3 as a factor
that reduces water resistance.

Choice 7: “A high, narrow tail with swept-back tips” belongs in the “Increasing
Thrust” column because it is mentioned in paragraph 8 as a characteristic
that helps increase thrust.

Incorrect Choices
Choice 3: “The ability to feed and reproduce while swimming” does not belong in
the table because it is not mentioned in the passage in connection with either
reducing water resistance or increasing thrust.

Choice 6: “The habit of swimming with the mouth open” does not belong in the
table because it is not mentioned in the passage in connection with either
reducing water resistance or increasing thrust.







' n the TOEFL iBT® Listening section you will listen to four to six lectures and
| two to three conversations. There will be six questions per lecture and five
uestions per conversation. You will have a total of 60 to 90 minutes to
answer all of the Listening questions.

Listening Materials

There are two types of Listening materials on the TOEFL iBT® test, conversations
and lectures. Both are based on the actual speech that is used in colleges and uni-
versities in which English is the medium of instruction.

Each lecture or conversation is 3—-6 minutes long and, as far as possible, rep-
resents authentic academic language. For example, a professor giving a lecture
may digress somewhat from the main topic, interactions between students and
the professor can be extensive, and explanations of content can be elaborate. Fea-
tures of oral language such as false starts, misspeaks with self-corrections, and
repetitions are included. You should take notes during the lectures and conversa-
tions. The questions are not meant to test your memory, but rather your under-
standing of the conversation or lecture.

Conversations

There are two types of conversations in the Listening section:

e office hours
® service encounters

These conversations are typical of those that occur on university campuses
in which English is the primary language spoken. Office hour conversations are
interactions that take place in a professor’s office. The content may be academic
or related to course requirements. For example, in an office hour a student could
request an extension on a due date (nonacademic content), or a student could
ask for clarification about the content of a lecture (academic content). Service
encounters are interactions that take place on a university campus and have



nonacademic content. Examples include inquiring about a payment for housing
and registering for class. Each conversation is followed by five questions.

Lectures

Lectures in the Listening section represent the kind of language used when pro-
fessors teach in a classroom. The lecture excerpt may include just a professor
speaking, or it may include students interacting with the professor, such as a
student asking the professor a question or the professor calling on one student
for a response. Each lecture is approximately 5 minutes in length and is followed
by six questions.

The content of the lectures reflects the content that is presented in
introductory-level university courses. Lecture topics cover a broad range of sub-
jects. You will not be expected to have prior knowledge of the subject matter. The
information you need to answer the questions will be contained in the lecture. The
lists below are provided to give you an idea of the kinds of topics that typically
appear in the Listening section.

e Arts

e Life Science

e Physical Science
e Social Science

Arts lectures may be on topics such as:

Architecture

Industrial design/art

City planning

Crafts (weaving, knitting, fabrics, furniture, carving, mosaics, ceramics,
folk and tribal art)

Cave/rock art

Music and music history

Photography

Literature and authors

Books, newspapers, magazines, journals

Life Science lectures may be on topics such as:

Extinction of or conservation efforts for animals and plants
Fish and other aquatic organisms

Bacteria and other one-celled organisms

Viruses

Medical techniques

Public health

Physiology of sensory organs

Biochemistry

Animal behavior (migration, food foraging, defenses)
Habitats and the adaptation of animals and plants to them
Nutrition and its impact on the body

Animal communication



Physical Science lectures may be on topics such as:

Weather and atmosphere

Oceanography

Glaciers, glacial landforms, ice ages

Deserts and other extreme environments
Pollution, alternative energy, environmental policy
Other planets’ atmospheres

Astronomy and cosmology

Properties of light, optics

Properties of sound

Electromagnetic radiation

Particle physics

Technology of TV, radio, radar

Chemistry of inorganic things

Computer science

Seismology (plate structure, earthquakes, tectonics, continental drift,
structure of volcanoes)

Social Science lectures may be on topics such as:

Anthropology of nonindustrialized civilizations

Early writing systems

Historical linguistics

Business, management, marketing, accounting

TV/radio as mass communication

Social behavior of groups, community dynamics, communal behavior
Child development

Education

Modern history (including the history of urbanization and industrializa-
tion and their economic and social effects)

Listening Questions

Most of the Listening questions that follow the lectures and conversations are
traditional multiple-choice questions with four answer choices and a single cor-
rect answer. There are, however, some other types of questions:

multiple-choice questions with more than one correct answer (for example,
two answers out of four choices or three answers out of five choices)
questions that require you to put in order events or steps in a process
questions that require you to match objects or text to categories in a table
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Some questions replay a part of the lecture or conversation. You will then be
asked a multiple-choice question about what you have just heard.

There are eight types of questions in the Listening section. These types are
divided into three categories as follows:

TOEFL® Listening Question Types

Basic Comprehension questions
1. Gist-Content

2. Gist-Purpose

3. Detail

Pragmatic Understanding questions
4. Understanding the Function of What Is Said
5. Understanding the Speaker’s Attitude

Connecting Information questions
6. Understanding Organization
7. Connecting Content

8. Making Inferences

The following sections will explain each of these question types. You will find
out how to recognize each type and see examples of each type with explanations.
You will also find tips that can help you answer each Listening question type.

Basic Comprehension Questions

Basic comprehension of the lecture or conversation is tested in three ways: with
Gist-Content, Gist-Purpose, and Detail questions.

Type 1: Gist-Content Questions

Understanding the gist of a lecture or conversation means understanding the gen-
eral topic or main idea. The gist of the lecture or conversation may be expressed
explicitly or implicitly. Questions that test understanding the gist of a lecture or
converation may require you to generalize or synthesize information from what
you hear.

How to Recognize Gist-Content Questions
Gist-Content questions are typically phrased as follows:

¢ What problem does the man have?

*  What are the speakers mainly discussing?

e What is the main topic of the lecture?

¢ What is the lecture mainly about?

¢ What aspect of X does the professor mainly discuss?



¢ Gist-Content questions ask about the overall content of the lecture or
converation. Eliminate choices that refer to only small portions of what
you just listened to.

¢ Try to summarize the topic of the lecture or conversation in one phrase
or sentence.

ZETLTES  Excerpt from alecture:

Professor

... So the Earth’s surface is made up of these huge segments, these tectonic plates.
And these plates move, right? But how can, uh, motion of plates, do you think, influ-
ence climate on the Earth? Again, all of you probably read this section in the book, |
hope, but, uh, uh, how—how can just motion of the plates impact the climate?

. . when a plate moves, if there’s landmass on the plate, then the landmass
moves too, okay? That’'s why continents shift their positions, because the plates
they’re on move. So as a landmass moves away from the equator, its climate would
get colder. So, right now we have a continent—the landmass Antarctica—that’s on a
pole.

So that’s dramatically influencing the climate in Antarctica. Um, there was a time
when most of the landmasses were closer to a pole; they weren’t so close to the equa-
tor. Uh, maybe 200 million years ago Antarctica was attached to the South Ameri-
can continent; oh, and Africa was attached, too, and the three of them began moving
away from the equator together.

... in the Himalayas. That was where two continental plates collided. Two con-
tinents on separate plates. Um, when this, uh, Indian, uh, uh, plate collided with the
Asian plate, it wasn’t until then that we created the Himalayas. When we did that, then
we started creating the type of cold climate that we see there now. Wasn’t there until
this area was uplifted.

So again, that’s something else that plate tectonics plays a critical role in. Now,
these processes are relatively slow; the, uh, Himalayas are still rising, but on the order
of millimeters per year. So they're not dramatically influencing climate on your—the
time scale of your lifetime. But over the last few thousands of—tens of thousands of
years, uh—hundreds of thousands of years—yes, they've dramatically influenced it.

Uh, another important thing—number three—on how plate tectonics have influ-
enced climate is how they've influenced—we talked about how changing landmasses
can affect atmospheric circulation patterns, but if you alter where the landmasses are
connected, it can impact oceanic, uh, uh, uh, circulation patterns.

... Um, so, uh, these other processes, if, if we were to disconnect North and
South America right through the middle—say, through Panama—that would dramati-
cally influence climate in North and South America—probably the whole globe. So
suddenly now as the two continents gradually move apart, you can have different
circulation patterns in the ocean between the two. So, uh, that might cause a dramatic



change in climate if that were to happen, just as we've had happen here in Antarctica
to separate, uh, from South America.

What is the main topic of the lecture?

O The differences in climate that occur in different countries

O How movement of the Earth’s plates can affect climate

O Why the ocean has less effect on climate than previously thought

O The history of the climate of the region where the university is located

Explanation
Choice 2 is the answer that best represents the main topic of the lecture. The pro-
fessor uses Antarctica and the Himalayas as examples to make the general point
that climate is affected by plate tectonics, the movement of Earth'’s plates.

Note that for Gist-Content questions the correct answer and the incorrect
choices can sometimes be worded more abstractly than occurs in this example.

The following Gist-Content question refers to the same lecture:

What is the main topic of the lecture?

O Aclimate experiment and its results
O A geologic process and its effect

O How a theory was disproved

O How land movement is measured

Explanation

Once again, the correct answer is choice 2. Even though the wording is very dif-
ferent, it basically says the same thing as choice 2 in the previous example: a
geologic process (movement of Earth’s plates) has an effect (changes in climate).

Type 2: Gist-Purpose Questions

Some gist questions focus on the purpose of the conversation or lecture rather
than on the content. This type of question will more likely occur with conversa-
tions, but Gist-Purpose questions may also occasionally be asked about lectures.

How to Recognize Gist-Purpose Questions
Gist-Purpose questions are typically phrased as follows:

e Why does the student visit the professor?

Why does the student visit the registrar’s office?
Why did the professor ask to see the student?
Why does the professor explain X?



[Example UL

Listen to a conversation between a professor and a student.

Student
| was hoping you could look over my note cards for my presentation . . . just to see
what you think of it.

Professor
Okay, so refresh my memory: what's your presentation about?

Student
Two models of decision making . ..

Professor
Oh, yes—the classical and the administrative model.

Student
Yeah, that's it.

Professor
And what’s the point of your talk?

Student
I’'m gonna talk about the advantages and disadvantages of both models.

Professor
But what's the point of your talk? Are you going to say that one’s better than the
other?

Student
Well, | think the administrative model’s definitely more realistic. But | don’t think it's
complete. It's kind of a tool . . . a tool to see what can go wrong.



Listening Section

Professor
Okay, so what's the point of your talk? What are you trying to convince me to believe?

Student

Well, uh, the classical model—you shouldn’t use it by itself. A lot of companies just try
to follow the classical model, but they should really use both models together.

Professor

Okay, good. So let me take a look at your notes here . . . Oh, typed notes, . . . Wow
you've got a lot packed in here. Are you sure you're going to be able to follow this
during your talk?

Student

Oh, sure; that's why | typed them, because otherwise . . . well, my handwriting’s not
very clear.

Why does the student visit the professor?

O To get some note cards for his presentation

O To show her some examples of common errors in research
O To review the notes for his presentation with her

O To ask for help in finding a topic for his presentation

Explanation

While much of the conversation is concerned with the content of the student’s
presentation, the correct answer to the question “Why does the student visit the
professor?” is choice 3: “To review the notes for his presentation with her.”

Type 3: Detail Questions

Detail questions require you to understand and remember explicit details or
facts from a lecture or conversation. These details are typically related, directly
or indirectly, to the gist of the conversation or lecture, by providing elaboration,
examples, or other support. In some cases where there is a long digression that is
not clearly related to the main idea, you may be asked about some details of the
digression.

How to Recognize Detail Questions

Detail questions are typically phrased as follows:

According to the professor, what is one way that X can affect Y?

What is X?

What resulted from the invention of the X?

According to the professor, what is the main problem with the X theory?



Professor

Uh, other things that glaciers can do is, uh, as they retreat, instead of depositing some
till, uh, scraped-up soil, in the area, they might leave a big ice block, and it breaks off,
and as the ice block melts, it leaves a depression, which can become a lake. These are
called kettle lakes. These are very critical ecosystems in this region, um, because, uh,
uh, they support some unique biological diversity, these kettle lakes do.

The Great Lakes are kettle lakes; they were left over from the Pleist—from the
Pleistocene glaciers. Uh, now, as the glaciers were retreating, the Great Lakes under-
went a change. Once the weight of the glacier ice decreased, and the pressure
decreased, the land at the bottom of the lakes rose. In some places it rose by as much
as one hundred feet.

So | just wanted to tell you a little bit more about glaciers . . .

What are kettle lakes?

O Lakes that form in the center of a volcano

O Lakes that have been damaged by the greenhouse effect
O Lakes formed by unusually large amounts of precipitation
O Lakes that form when pieces of glaciers melt

How did the glaciers affect the Great Lakes?

O They made the Great Lakes less deep.

O They made the Great Lakes larger.

O They reduced the biodiversity of the Great Lakes.
O They deposited excess soil into the Great Lakes.

The answer to the first question is found in the beginning of the lecture when the
professor explains what a kettle lake is. Choice 4 is correct. Remember that new
terminology is often tested in Detail questions. The answer to the second ques-
tion is found later in the lecture where the professor mentions that the lake bot-
toms rose. Choice 1 is correct.
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Pragmatic Understanding Questions

Pragmatic Understanding questions test understanding of certain features of spo-
ken English that go beyond basic comprehension. In general, these types of ques-
tions test how well you understand the function of an utterance or the stance, or
attitude, that the speaker expresses. In most instances, Pragmatic Understanding
questions will test parts of the conversation or lecture where a speaker’s purpose
or attitude is not expressed directly. In these cases, what is directly stated—the
surface expression—will not be an exact match of the statement’s function or
purpose.

What people say is often intended to be understood on a level that lies beyond
or beneath the surface expression. To use an often-cited example, the sentence “It
sure is cold in here” can be understood literally as a statement of fact about the
temperature of a room. But suppose the speaker is, say, a guest in your home,
who is also shivering and glancing at an open window. In that case, what your
guest may really mean is that he wants you to close the window. In this exam-
ple, the function of the speaker’s statement—getting you to close the window—
lies beneath the surface expression. Functions that often lie beneath the surface
expression include directing, recommending, complaining, accepting, agreeing,
narrating, questioning, and others.

Understanding meaning within the context of an entire lecture or conversa-
tion is critical in instances where the speaker’s stance is involved. Is a given state-
ment intended to be taken as fact or opinion? How certain is the speaker of the
information she is reporting? Is the speaker conveying certain feelings or atti-
tudes about some person or thing or event? As above, these feelings or attitudes
may lie beneath the surface expression. Thus they can easily go unrecognized or
be misunderstood by nonnative speakers.

Some Pragmatic Understanding questions involve a replay of part of the lec-
ture or conversation in order to focus your attention on the relevant portion.
There are two types of Pragmatic Understanding questions: Questions Related
to Understanding the Function of What Is Said and Questions Related to Under-
standing the Speaker’s Attitude.

Type 4: Questions Related to Understanding the Function of What Is Said

The first type of Pragmatic Understanding question tests whether you can under-
stand the function of what is said. This question type often involves listening
again to a portion of the lecture or conversation.

How to Recognize Questions Related to Understanding the Function of What Is Said
These questions are typically phrased as follows:

*  What does the professor imply when he says this? (replay)

e  Why does the student say this? (replay)

e What does the professor mean when she says this? (replay)



LM Excerpt from a conversation between a male student and a female administrative
assistant. They are discussing his dorm fees.

Narrator
Listen again to a part of the conversation. Then answer the question.

Student
Okay. I'll just pay with a credit card. And where do | do that at?

Administrative Assistant
At, um, the housing office.

Student
Housing office, all right.

Administrative Assistant
Do you know where they are?

Narrator
What is the woman trying to find out from the student?

O Where the housing office is

O Approximately how far away the housing office is

O Whether she needs to tell him where the housing office is
O Whether he has been to the housing office already

Explanation

The pragmatic function of the woman’s question is to ask the student whether or
not he needs to be told the location of the housing office. The best answer for this
question is choice 3.

Type 5: Questions Related to Understanding the Speaker’s Attitude

The second type of Pragmatic Understanding question tests whether you under-
stand a speaker’s attitude or opinion. You may be asked a question about the
speaker’s feelings, likes and dislikes, or the reason for anxiety or amusement.
Also included in this category are questions about a speaker’s degree of certainty:
Is the speaker referencing a source or giving a personal opinion? Are the facts
presented generally accepted or are they disputed? Occasionally, a question will
test your ability to detect and understand irony. A speaker is being ironic when
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the intended meaning is the opposite of what he or she is actually saying. For
example, the utterance “That’s just great” can be delivered with an intonation
that gives the utterance the meaning “That’s not good at all.” Speakers use irony
for a variety of purposes, including emphasizing a point being made, bringing
humor to a situation in order to win audience sympathy, or expressing disap-
proval in an indirect way. Listeners must infer the ironic statement’s real mean-
ing both from clues provided in the context and from the speaker’s intonation.

How to Recognize Questions Related to Understanding the Speaker's Attitude
These questions are typically phrased as follows:

* What can be inferred about the student?

*  What is the professor’s attitude toward X?

* What is the professor’s opinion of X?

* What can be inferred about the student when she says this? (replay)
e  What does the woman mean when she says this? (replay)

Tip for Questions Related to Understanding the Speaker's Attitude

e Learn to pay attention to the speaker’s tone of voice. Does the speaker
sound apologetic? Confused? Enthusiastic? The speaker’s tone can help
you answer this kind of question.

Excerpt from a conversation between a male student and his female advisor. In this
part of a longer conversation, they are discussing the student’s job.

Advisor
Well, good. So, bookstore isn't working out?

Student

Oh, bookstore’s working out fine. | just, I—this pays almost double what the bookstore
does.

Advisor
Oh, wow!

Student
Yeah. Plus credit.

Advisor
Plus credit.

Student
And it's more hours, which . .. The bookstore’s—| mean it's a decent job 'n’ all. Every-
body | work with .. . that part’s great; it's just . . . | mean I’'m shelving books and kind
of hanging out and not doing much else . . . if it weren’t for the people, it'd be totally
boring.



Narrator
What is the student’s attitude toward the people he currently works with?

O He finds them boring.

O He likes them.

O He is annoyed by them.

O He does not have much in common with them.

Explanation

In this example it may be easy to confuse the student’s attitude toward his job
with his attitude toward the people he works with. The correct answer is choice
2. The student is bored with the job, not the people he works with.

Connecting Information Questions

Connecting Information questions require you to make connections between or
among pieces of information in the lecture or conversation. Your ability to inte-
grate information from different parts of the lecture or conversation, to make
inferences, to draw conclusions, to form generalizations, and to make predictions
is tested. To choose the right answer, you will need to be able to identify and
explain relationships among ideas and details in a lecture or conversation. These
relationships may be explicit or implicit.
There are three types of Connecting Information questions.

Type 6: Understanding Organization Questions

In Understanding Organization questions you may be asked about the overall
organization of the lecture, or you may be asked about the relationship between
two portions of what you heard. Here are two examples, along with the correct
answer choices:

1. How does the professor organize the information that she presents to the class?
O In the order in which the events occurred

2. How does the professor clarify the points he makes about Mexico?
O By comparing Mexico to a neighboring country

The first of these questions asks about the overall organization of informa-
tion, testing understanding of connections throughout the whole lecture. The sec-
ond asks about a portion of the lecture, testing understanding of the relationship
between two different ideas.

Some Understanding Organization questions may ask you to identify or rec-
ognize how one statement functions with respect to surrounding statements.
Functions may include indicating or signaling a topic shift, connecting a main
topic to a subtopic, providing an introduction or a conclusion, giving an example,
starting a digression, or even making a joke.
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Narrator

Listen again to a statement made by the professor. Then answer the question.

Professor
There's this committee I'm on . . . Th-the name of the thing, and it's probably, well, you
don’t have to take notes about this, um, the name of the thing is academic standards.

Narrator
Why does the professor tell the students that they do not have to take notes?

O The information is in their books.

O The information may not be accurate.

O Sheis going to tell a personal story.

O They already know what she is going to talk about.

The statement preceding the replayed statement is about how bureaucracies
work. What follows the replayed statement is a personal story about bureau-
cracies. The key lies in recognizing that the portion of the lecture following the
replayed statement is a personal story. The correct answer is choice 3. With the
replayed statement the professor indicates to the class that what she is about to
say does not have the same status as what she was talking about previously.

How to Recognize Understanding Organization Questions
Understanding Organization questions are typically phrased as follows:

* How does the professor organize the information about X?
How is the discussion organized?

Why does the professor discuss X?

Why does the professor mention X?

Tips for Understanding Organization Questions

* Questions that ask about overall organization are more likely to be found
after lectures than after conversations. Refer to your notes to answer
these questions. It may not have been apparent from the start that the
professor organized the information (for example) chronologically, or
from least to most complex, or in some other way.

e Pay attention to comparisons made by the professor. In the following
example the professor is discussing the structure of plants. He uses steel
and the steel girders in a new building to make a point. A professor may
mention something that is seemingly off-topic in order to explain a con-
cept. The professor will mention something familiar to the students as a
way of introducing a new idea.



Professor

So we have reproductive parts—the seeds, the fruit walls—we have leaf parts, but the
great majority of plant fibers come from vasculature within the stem . . . fibers that
occur in stem material. And what we do is consider these fibers—basically they're
what are called bast fibers. Bast fibers. Now, basically bast fibers are parts of the plant
that the plant uses to maintain vertical structure.

Think about it this way: what's the first thing you see when you see a build-
ing being built . . . uh, what's the first thing they put up? Besides the foundation, of
course? The metalwork, right? They put all those steel girders up there, the frame-
work. OK, well, think of—bast fibers basically constitute the structural framework to
support the stem of the plant. OK? So as the plant grows, it basically builds a girder
system within that plant, like steel, so to speak.

So suppose you cut across the stem of one of these plants . . . take a look at how
the bast fibers are arranged, so you're looking at a cross section . . . you’ll see that
the fibers run vertically side by side. Up and down next to each other, forming a kind
of tube, which is significant . . . ‘cause, which is physically stronger: a solid rod or a
tube? The tube—physics tells you that. What's essentially happening—well, the plant
is forming a structural ring of these bast fibers all around the stem, and that shape
allows for structural rigidity, but also allows for bending and motion.

Why does the professor talk about steel?

O To identify the substance that has replaced fiber products.
O To explain a method for separating fibers from a plant.
O To compare the chemical structure of fibers to metals.

O Toillustrate the function of fibers in a plant’s stem.

Why does the professor mention a tube?

O To explain how some fibers are arranged in a plant.
O To show how plants carry water to growing fibers.
O To describe an experiment involving plant fibers.
O To explain why some plant stems cannot bend.

The lecture is about plants and plant fibers, not steel girders. The professor men-
tions steel girders only to compare them to the structural framework of fibers in
a plant. The correct answer to the first question is choice 4. Likewise, the second
question also concerns the professor’s attempts to help the students visualize a
plant’s structure. The correct answer to the second question is choice 1.

Connecting Content questions measure your understanding of the relationships
among ideas in a lecture. These relationships may be explicitly stated, or you
may have to infer them from the words you hear.
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The questions may ask you to organize information in a different way from
the way it was presented in the lecture. You might be asked to identify compari-
sons, cause and effect, or contradiction and agreement. You may also be asked to
classify items in categories, identify a sequence of events or steps in a process, or
specify relationships among objects along some dimension.

Narrator
What type of symmetry do these animals have? Place a check mark in the correct box.

In this question you are asked to present information in a different format
from that in which it was presented in a lecture.

Other Connecting Content questions will require you to make inferences
about the relationships among things mentioned in the lecture. You may have to
predict an outcome, draw a logical conclusion, extrapolate some additional infor-
mation, infer a cause-and-effect relationship, or specify some particular sequence
of events.

How to Recognize Connecting Content Questions
Connecting Content questions are typically phrased as follows:

e What is the likely outcome of doing procedure X before procedure Y?
e What can be inferred about X?
e What does the professor imply about X?

Professor

OK, Neptune and its moons. Neptune has several moons, but there’s only . . . we'll
probably only worry about two of them, the two fairly interesting ones. The first one's
Triton. So you have this little struggle with the word Titan, which is the big moon of
Saturn, and the name Triton, which is the big moon of Neptune. Triton: it's, it's the
only large moon in the solar system to go backwards, to go around its—what we call



its parent planet—in this case Neptune, the wrong way. OK? Every other large moon
orbits the parent planet in the same counterclockwise direction . .. same as most of
the other bodies in the solar system. But this moon . . . the reverse direction, which is
perfectly OK as far as the laws of gravity are concerned. But it indicates some sort of
peculiar event in the early solar system that gave this moon a motion in contrast to
the general spin of the raw material that it was formed from.

The other moon orbiting Neptune that | want to talk about is Nereid. Nereid is,
Nereid has the most eccentric orbit, the most lopsided, elliptical-type orbit for a large
moon in the solar system. The others tend more like circular orbits.

... Does it mean that Pluto and Neptune might have been related somehow in the
past and then drifted slowly into their present orbits? If Pluto . . . did Pluto ever belong
to the Neptune system? Do Neptune’s moons represent Pluto-type bodies that have
been captured by Neptune? Was some sort of . . . was Pluto the object that disrupted
the Neptune system at some point in the past?

It's really hard to prove any of those things. But now we’re starting to appreciate
that there’s quite a few junior Plutos out there: not big enough to really call a planet,
but large enough that they’re significant in history of the early solar system. So we’ll
come back to those when we talk about comets and other small bodies in the fringes
of the outer solar system.

What does the professor imply about the orbits of Triton and Nereid?

O They used to be closer together.

O They might provide evidence of an undiscovered planet.
O They might reverse directions in the future.

O They might have been changed by some unusual event.

Explanation

In Connecting Content questions you will have to use information from more
than one place in the lecture. In this example, the professor describes the orbits
of Triton and Nereid. In both cases he refers to events in the early solar system
that might have changed or disrupted their orbits. The correct answer for this
question is choice 4, “They might have been changed by some unusual event.”

Type 8: Making Inferences Questions

The final type of Connecting Information question is Making Inferences ques-
tions. In this kind of question you usually have to reach a conclusion based on
facts presented in the lecture or conversation.

How to Recognize Making Inferences Questions
Making Inferences questions are typically phrased as follows:
What does the professor imply about X?
What will the student probably do next?

What can be inferred about X?
What does the professor imply when he says this? (replay)



Professor

What does the professor imply about the philosophy of the Dada movement?

O It was not taken seriously by most artists.
O it varied from one country to another.

O It challenged people’s concept of what art is.
O It was based on a realistic style of art.

Explanation

Note the highlighted portions of the lecture. You can see that Dadaism was meant
to challenge the public’s conception of what art was meant to be. The correct
answer to the question is choice 3.



How to Sharpen Your Listening Skills

Listening is one of the most important skills necessary for success on the TOEFL®
test and in academics in general. The ability to listen and understand is tested in
three out of four sections of the TOEFL iBT® test.

The best way to improve your listening skills is to listen frequently to many
different types of material in various subject areas (sciences, social sciences, arts,
business, and others). Of course, watching movies and TV and listening to the
radio are excellent ways to practice listening. Audiotapes and CDs of talks are
available in libraries and bookstores; those with transcripts of the listening mate-
rial are particularly helpful. The Internet is also a great resource for listening
material.

Here are some ways you can strengthen skills for the three listening purposes
tested on the TOEFL iBT test.

. Listening for basic comprehension

e Increase your vocabulary knowledge, perhaps by using flash cards.

* Focus on the content and flow of material. Do not be distracted by the
speaker’s style and delivery.

e Anticipate what the speaker is going to say as a way to stay focused, and
adjust your predictions when you receive additional information.

e Stay active by asking yourself questions (for example, What main idea is
the professor communicating?).

” «

e Copy the words “main idea,” “major points,” and “important details” on
differentlines of paper. Listen carefully and write these things down while
listening. Listen again until all important points and details are written
down.

e Listen to a portion of a lecture or talk and write a brief summary of impor-
tant points. Gradually increase the amount you listen to and summarize.

2. Listening for pragmatic understanding

e Think about what each speaker hopes to accomplish; that is, what is the
purpose of the speech or conversation? Is the speaker apologizing, com-
plaining, making suggestions?

e Notice the way each speaker talks. Is the language formal or casual? How
certain does each speaker sound? Is the speaker’s voice calm or emotional?
What does the speaker’s tone of voice tell you?



Notice the degree of certainty of the speaker. How sure is the speaker
about the information? Does the speaker’s tone of voice indicate some-
thing about his or her degree of certainty?

Watch television or movie comedies and pay attention to stress and into-
nation patterns used to convey meaning.

Watch television or movies and pay attention to the way characters
express disagreement or make suggestions in indirect ways in order to
avoid hurting another character’s feelings.

3. Listening to connect ideas

Think about how the lecture is organized. Listen for the signal words that
indicate the introduction, major steps or ideas, examples, and the conclu-
sion or summary.

Identify the relationships between ideas in the information being dis-
cussed. Possible relationships include cause/effect, compare/contrast, and
steps in a process.

Listen for words that show connections and relationships between ideas.

When you listen to recorded material, stop the recording at various points
and try to predict what information or idea will be expressed next.

Create an outline of the information discussed while listening or after
listening.

Listen for changes in topic or side comments in which the speaker briefly
moves away from the main topic and then returns (digressions).

Tips for the Day of the Test

Take notes while you listen. Only the major points will be tested, so do not
try to write down every detail. After testing, notes are collected and shred-
ded before you leave the test center.

When listening to a lecture, pay attention to the new words or concepts
introduced by the professor. These words may be written on a chalkboard
and will often be tested.

When listening to a lecture, pay attention to the way the lecture is orga-
nized and the way the ideas in the lecture are connected.

Choose the best answer. The computer will ask you to confirm your choice.
After clicking on OK, you automatically go on to the next question.

Listening questions must be answered in order. Once you click on OK,
you cannot go back to a previous question.



Now listen to Track 1 on the DVD. O

Questions

Directions: Mark your answer by filling in the oval next to your choice.

1. Why does the man go to see his professor?

O To borrow some charts and graphs from her

O To ask her to explain some statistical procedures
O To talk about a report he is writing

O To discuss a grade he got on a paper
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2. What information will the man include in his report?
For each phrase below, place a check mark in the “Include” column or the “Not
Include” column.

Journal notes
Statistical tests

Why does the professor tell the man about the appointment at the doctor’s office?

3.

O To demonstrate a way of remembering things
O To explain why she needs to leave soon

O Tolillustrate a point that appears in his report
O To emphasize the importance of good health

What does the professor offer to do for the man?

Help him collect more data in other areas of the state
Submit his research findings for publication

Give him the doctor’s telephone number

Review the first version of his report

0000 *

Listen again to part of the conversation by playing Track 2. O
Then answer the question.

o

Why does the professor say this?

O To question the length of the paper
O To offer encouragement

O To dispute the data sources

O To explain a theory

PRACTICE SET 1 SCRIPT AND ANSWERS

Track 1 Listening Script
Narrator

Listen to a conversation between a student and a professor.

Student

Uh, excuse me, Professor Thompson. | know your office hours are tomorrow, but |
was wondering if you had a few minutes free now to discuss something.

Professor
Sure, John. What did you wanna talk about?



Student

Well, | have some quick questions about how to write up the research project | did this
semester—about climate variations.

Professor
Oh, yes. You were looking at variations in climate in the Grant City area, right? How
far along have you gotten?

Student
I've got all my data, so I’'m starting to summarize it now, preparing graphs and stuff.
But I'm just.. . |’'m looking at it and I’'m afraid that it's not enough, but I'm not sure

what else to put in the report.

Professor

| hear the same thing from every student. You know, you have to remember now that
you’'re the expert on what you’ve done. So think about what you’d need to include if
you were going to explain your research project to someone with general or casual
knowledge about the subject, like . . . like your parents. That's usually my rule of
thumb: would my parents understand this?

Student
OK. I getit.

Professor
I hope you can recognize by my saying that how much you do know about the subject.

Student
Right. | understand. | was wondering if | should also include the notes from the
research journal you suggested | keep?

Professor

Yes, definitely. You should use them to indicate what your evolution in thought was
through time. So just set up, you know, what was the purpose of what you were
doing—to try to understand the climate variability of this area—and what you did, and
what your approach was.

Student

OK. So, for example, | studied meteorological records; | looked at climate charts; |
used different methods for analyzing the data, like certain statistical tests; and then
| discuss the results. Is that what you mean?

Professor

Yes, that’s right. You should include all of that. The statistical tests are especially
important. And also be sure you include a good reference section where all your pub-
lished and unpublished data came from, ‘cause you have a lot of unpublished climate
data.

Student
Hmm ... something just came into my mind and went out the other side.
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Professor

That happens to me a lot, so I've come up with a pretty good memory management
tool. | carry a little pad with me all the time and jot down questions or ideas that | don’t
wanna forget. For example, | went to the doctor with my daughter and her baby son
last week, and we knew we wouldn’t remember everything we wanted to ask the doc-
tor, so we actually made a list of five things we wanted answers to.

Student

A notepad is a good idea. Since I’'m so busy now at the end of the semester, I'm get-
ting pretty forgetful these days. OK. | just remembered what | was trying to say before.

Professor
Good. | was hoping you'd come up with it.

Student

Yes. It ends up that | have data on more than just the immediate Grant City area, so
| also included some regional data in the report. With everything else it should be a
pretty good indicator of the climate in this part of the state.

Professor

Sounds good. I'd be happy to look over a draft version before you hand in the final
copy, if you wish.

Student

Great. I'll plan to get you a draft of the paper by next Friday. Thanks very much. Well,
see ya.

Professor
OK.

Answers and Explanations

1. @ This is a Gist-Purpose question. The man says, “I have some quick ques-
tions about how to write up the research project I did this semester.” He is
going to write a report about his project and is unsure of what to include.
Choice 3 is the correct answer.

2. This question is easy to recognize as a Connecting Content question. The stu-
dent and the professor discuss several sources of information that the stu-
dent used to investigate climate variation. They do not discuss interviewing
meteorologists, even though they mention other kinds of conversations, like
the professor’s discussion with her child’s doctor. The chart correctly filled
out looks like this:



For each phrase below, place a check mark in the “Include” column or the “Not
Include” column.

3. @ This is an Understanding Organization question. The correct answer is
choice 1. The professor’s purpose in mentioning the doctor’s office is to show
the man how writing down questions as they occur can be useful. The man
has forgotten a question he wanted to ask the professor. The professor, when
she spoke to the doctor, wrote down her questions beforehand, so she would
not forget. She mentions the doctor’s office in order to give an example of a
strategy for remembering.

4. @ This is a Detail question. The discussion ends with the professor offering to
“look over a draft version” of the man’s paper.

5. @ This question requires you to Understand the Function of What Is Said.
The question asks you to listen again to this part of the conversation:

Professor
You know, you have to remember now that you’re the expert on what you’ve done.
So think about what you’d need to include if you were going to explain your research

project to someone with general or casual knowledge about the subject, like . . . like
your parents. That’s usually my rule of thumb: would my parents understand this?
Student

OK. | getiit.

Professor

| hope you can recognize by my saying that how much you do know about the subject.

Then you are asked specifically about this sentence:

Narrator
Why does the professor say this:

Professor
| hope you can recognize by my saying that how much you do know about the subject.

The student is unsure of how to present the information in his report. The
professor is trying to give the student confidence in his own judgment. Therefore
the correct answer is choice 2, “To offer encouragement.”
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Listening Section

Questions

Directions: Mark your answer by filling in the oval next to your choice.

1.  What is the main purpose of the lecture?

O To illustrate the importance of extrinsic values

O To explain Aristotle’s views about the importance of teaching
O To explain why people change what they value

O To discuss Aristotle’s views about human happiness

2. The professor gives examples of things that have value for her. Indicate for each
example what type of value it has for her.
Place a check mark in the correct box. This question is worth 2 points.

Why is happiness central to Aristotle’s theory?

Because it is so difficult for people to attain

Because it is valued for its own sake by all people
Because it is a means to a productive life

Because most people agree about what happiness is

0000 #
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According to the professor, why does Aristotle think that fame cannot provide
true happiness?

Fame cannot be obtained without help from other people.
Fame cannot be obtained by all people.

Fame does not last forever.

People cannot share their fame with other people.

0000

o

Listen again to part of the lecture by playing Track 4. D
Then answer the question.

What does the professor mean when she says this?

O Teaching is not a highly valued profession in society.

O She may change professions in order to earn more money.

O The reason she is a teacher has little to do with her salary.

O More people would become teachers if the salary were higher.
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Track 3 Listening Script

Narrator
Listen to part of a lecture in a philosophy class.

Professor

OK. Another ancient Greek philosopher we need to discuss is Aristotle—Aristotle’s
ethical theory. What Aristotle’s ethical theory is all about is this: he's trying to show
you how to be happy—what true happiness is.

Now, why is he interested in human happiness? It's not just because it's some-
thing that all people want or aim for. It's more than that. But to get there, we need to
first make a very important distinction. Let me introduce a couple of technical terms:
extrinsic value and intrinsic value.

To understand Aristotle’s interest in happiness, you need to understand this dis-
tinction.

Some things we aim for and value, not for themselves, but for what they bring
about in addition to themselves. If | value something as a means to something else,
then it has what we will call “extrinsic value.” Other things we desire and hold to be
valuable for themselves alone. If we value something not as a means to something
else, but for its own sake, let us say that it has “intrinsic value.”

Exercise. There may be some people who value exercise for itself, but | don‘t. |
value exercise because if | exercise, | tend to stay healthier than | would if | didn‘t. So
| desire to engage in exercise, and | value ‘exercise extrinsically . . . not for its own
sake, but as a means to something beyond it. It brings me good health.

Health. Why do | value good health? Well, here it gets a little more complicated for
me. Um, health is important for me because | can’t . . . do other things | wanna do—
play music, teach philosophy—if I'm ill. So health is important to me—has value to
me—as a means to a productive life. But health is also important to me because | just
kind of like to be healthy—it feels good. It's pleasant to be healthy, unpleasant not to
be. So to some degree | value health both for itself and as a means to something else:
productivity. It's got extrinsic and intrinsic value for me.

Then there's some things that are just valued for themselves. I'm a musician, not a
professional musician; | just play a musical instrument for fun. Why do | value playing
music? Well, like most amateur musicians, | only play because, well, | just enjoy it. It's
something that’s an end in itself.

Now, something else | value is teaching. Why? Well, it brings in a modest income,
but | could make more money doing other things. I'd do it even if they didn’t pay me.
| just enjoy teaching. In that sense it's an end to itself. ‘

But teaching’s not something that has intrinsic value for all people—and that's
true generally. Most things that are enjoyed in and of themselves vary from person to
person. Some people value teaching intrinsically, but others don't.



So how does all this relate to human happiness? Well, Aristotle asks: is there
something that all human beings value . .. and value only intrinsically, for its own
sake and only for its own sake? If you could find such a thing, that would be the uni-
versal final good, or truly the ultimate purpose or goal for all human beings. Aristotle
thought the answer was yes. What is it? Happiness. Everyone will agree, he argues,
that happiness is the ultimate end to be valued for itself and really only for itself. For
what other purpose is there in being happy? What does it yield? The attainment of
happiness becomes the ultimate or highest good for Aristotle.

The next question that Aristotle raises is: what is happiness? We all want it; we all
desire it; we all seek it. It's the goal we have in life. But what is it? How do we find it?
Here he notes, with some frustration, people disagree.

But he does give us a couple of criteria, or features, to keep in mind as we look for
what true human happiness is. True human happiness should be, as he puts it, com-
plete. Complete in that it's all we require. Well, true human happiness . . . if you had
that, what else do you need? Nothing.

And, second, true happiness should be something that | can obtain on my own. |
shouldn’t have to rely on other people for it. Many people value fame and seek fame.
Fame for them becomes the goal. But, according to Aristotle, this won’t work either,
because fame depends altogether too much on other people. | can’t get it on my own,
without help from other people.

In the end, Aristotle says that true happiness is the exercise of reason—a life of
intellectual contemplation . . . of thinking. So let's see how he comes to that.

Answers and Explanations

1. @ This is a Gist-Purpose question. The professor discusses the difference
between extrinsic and intrinsic value, but what is her purpose in doing this?
“To understand Aristotle’s interest in happiness, you need to understand this
distinction [extrinsic and intrinsic).” The professor’s purpose is choice 4: “To
discuss Aristotle’s views about human happiness.”

2. This question is easy to recognize as a Connecting Content question. The
professor gives examples of some activities and discusses whether they have
intrinsic value, extrinsic value, or both. Her explanations of why she values
exercise, health, and playing a musical instrument are fairly clear and explicit.
For teaching, it is clear that for her it has intrinsic value, but she admits this
may be different for others. The question is about “what type of value it has
for her.” The chart correctly filled out looks like this:

Both Extrinsic and

Only Extrinsic Value Only Intrinsic Value Intrinsic Value




3. @ This is a Detail question. The question is answered by the professor when
she says, “Everyone will agree, he [Aristotle] argues, that happiness is the ulti-
mate end to be valued for itself and really only for itself.” The correct answer
for this question is choice 2. Note that this Detail question is directly related
to the main idea or gist of the passage.

4. @ This is another Detail question. It is not as closely related to the gist as
the previous question. At the end of the passage the professor compares hap-
piness and fame. She says, “according to Aristotle, this won’t work either,
because fame depends altogether too much on other people. I can't get it on
my own.” The correct answer is choice 1.

5. @ This question requires you to Understand the Function of What Is Said.
The professor discusses teaching to stress its intrinsic value for her. Therefore
the correct answer is choice 3. The reason she is a teacher has little to do with
money. Salary would be an extrinsic value, but she does not value teaching
because of the salary.
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Questions

Directions: Mark your answer by filling in the oval next to your choice.

What is the professor mainly discussing?

The development of motor skills in children

How psychologists measure muscle activity in the throat

A theory about the relationship between muscle activity and thinking
A study on deaf people’s problem-solving techniques

0000 =

What does the professor say about people who use sign language?

It is not possible to study their thinking habits.

They exhibit laryngeal habits.

The muscles in their hands move when they solve problems.
They do not exhibit ideomotor action.

0000 ®

3. What point does the professor make when he refers to the university library?

O A study on problem solving took place there.

O Students should go there to read more about behaviorism.

O Students’ eyes will turn toward it if they think about it.

O He learned about William James’s concept of thinking there.

4. The professor describes a magic trick to the class. What does the magic trick
demonstrate?

O An action people make that they are not aware of

O That behaviorists are not really scientists

O How psychologists study children

O A method for remembering locations

5. What is the professor’s opinion of the motor theory of thinking?

O Most of the evidence he has collected contradicts it.

O It explains adult behavior better than it explains child behavior.

O ltis the most valid theory of thinking at the present time.

O It cannot be completely proved or disproved.

6. Listen again to part of the lecture by playing Track 6. @

Then answer the question.
Why does the professor say this?

O To give an example of a laryngeal habit

O To explain the meaning of a term

O To explain why he is discussing laryngeal habits

O To remind students of a point he had discussed previously
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Track 5 Listening Script

Narrator
Listen to part of a psychology lecture. The professor is discussing behaviorism.

Professor

Now, many people consider John Watson to be the founder of behaviorism. And like
other behaviorists, he believed that psychologists should study only the behaviors
they can observe and measure. They're not interested in mental processes. While a
person could describe his thoughts, no one else can see or hear them to verify the
accuracy of his report. But one thing you can observe is muscular habits. What Wat-
son did was to observe muscular habits because he viewed them as a manifestation
of thinking. One kind of habit that he studied are laryngeal habits.

Watson thought laryngeal habits—you know, from Jarynx; in other words,
related to the voice box—he thought those habits were an expression of thinking.
He argued that for very young children, thinking is really talking out loud to oneself
because they talk out loud even if they’'re not trying to communicate with someone
in particular. As the individual matures, that overt talking to oneself becomes covert
talking to oneself, but thinking still shows up as a laryngeal habit. One of the bits of
evidence that supports this is that when people are trying to solve a problem, they,
um, typically have increased muscular activity in the throat region. That is, if you put
electrodes on the throat and measure muscle potential—muscle activity—you dis-
cover that when people are thinking, like if they’re diligently trying to solve a problem,
that there is muscular activity in the throat region.

So Watson made the argument that problem solving, or thinking, can be defined
as a set of behaviors—a set of responses—and in this case the response he observed
was the throat activity. That’s what he means when he calls it a laryngeal habit. Now,
as | am thinking about what | am going to be saying, my muscles in my throat are
responding. So thinking can be measured as muscle activity. Now, the motor theory
...yes?

Student
Professor Blake, um, did he happen to look at people who sign? | mean deaf people?

Professor

Uh, he did indeed, um, and to jump ahead, what one finds in deaf individuals who
use sign language when they’re given problems of various kinds, they have muscular
changes in their hands when they are trying to solve a problem ... muscle changes
in the hand, just like the muscular changes going on in the throat region for speaking
individuals.
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So, for Watson, thinking is identical with the activity of muscles. A related concept
of thinking was developed by William James. It’s called ideomotor action.

Ideomotor action is an activity that occurs without our noticing it, without our
being aware of it. I'll give you one simple example. If you think of locations, there
tends to be eye movement that occurs with your thinking about that location. In par-
ticular, from where we're sitting, imagine that you're asked to think of our univer-
sity library. Well, if you close your eyes and think of the library, and if you're sitting
directly facing me, then according to this notion, your eyeballs will move slightly to
the left, to your left, ‘cause the library’s in that general direction.

James and others said that this is an idea leading to a motor action, and that's
why it’s called “ideomotor action”—an idea leads to motor activity. If you wish to
impress your friends and relatives, you can change this simple process into a magic
trick. Ask people to do something such as I've just described: think of something on
their left; think of something on their right. You get them to think about two things on
either side with their eyes closed, and you watch their eyes very carefully. And if you
do that, you'll discover that you can see rather clearly the eye movement—that is, you
can see the movement of the eyebalis. Now, then you say, “Think of either one and I'll
tell which you’re thinking of.”

OK. Well, Watson makes the assumption that muscular activity is equivalent to
thinking. But given everything we’ve been talking about here, one has to ask: are there
alternatives to this motor theory—this claim that muscular activities are equivalent to
thinking? Is there anything else that might account for this change in muscular activ-
ity, other than saying that it is thinking? And the answer is clearly yes. Is there any
way to answer the question definitively? | think the answer is no.



Answers and Explanations

1.

© This is a Gist-Content question. The professor discusses two types of mus-
cular activities: laryngeal habits and ideomotor activity, and how they are
related to thinking. The correct answer is choice 3, “A theory about the rela-
tionship between muscle activity and thinking.” The other choices are men-
tioned by the professor, but they are not the main topic of the discussion.

© This is a Detail question. The professor responds to a student who asks a
question about people who use sign language. He says that “they have mus-
cular changes in their hands . . . just like the muscular changes going on in
the throat region for speaking individuals.” The correct answer is choice 3.
This Detail question is related to the main idea of the passage, as both are
concerned with the relationship between muscular changes and thinking.

© This is an Understanding Organization question. The professor talks about
muscular activity in the eyes that will occur if the students think about the
location of the library. The question asks for the conclusion of that example.
The correct answer is choice 3, “Students’ eyes will turn toward it if they
think about it.”

@ This is a Connecting Content question. Answering the question correctly
requires you to understand that the magic trick the professor is describing
is an “ideomotor activity” and that this type of activity “occurs without our
noticing it, without our being aware of it.” The correct answer to this ques-
tion is choice 1.

O Questions like this one that ask for the professor’s opinion require you
to Understand the Speaker’s Attitude. The professor’s opinion can be found
at the end of the lecture. He says that there may be alternative theories, but
there is no way to answer the question definitively. The correct answer to this
question is choice 4, “It cannot be completely proved or disproved.”

© This question requires you to Understand the Function of What Is Said.
The professor introduces an unusual term, “laryngeal habits.” He then says,
“you know, from larynx; in other words, related to the voice box.” His brief
explanation is meant to help the students understand the term “laryngeal
habits.” Choice 2 is the correct answer to this question.
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Questions

Directions: Mark your answer by filling in the oval or square next to your choice.

What is Bode’'s Law?

A law of gravitation

An estimate of the distance between Mars and Jupiter
A prediction of how many asteroids there are

A pattern in the spacing of planets
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Why does the professor explain Bode’s Law to the class?

To describe the size of the asteroids

To explain how the asteroid belt was discovered

To explain how gravitational forces influence the planets
To describe the impact of telescopes on astronomy

ONONORO N

How does the professor introduce Bode’s Law?

By demonstrating how it is derived mathematically

By describing the discovery of Uranus

By drawing attention to the inaccuracy of a certain pattern
By telling the names of several of the asteroids
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According to the professor, what two factors contributed to the discovery
of the asteroid Ceres?
Choose 2 answers.

Improved telescopes

Advances in mathematics

The discovery of a new star

The position of Uranus in a pattern
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What does the professor imply about the asteroid belt?

It is farther from the Sun than Uranus.

Bode believed it was made up of small stars.

It is located where people expected to find a planet.

Ceres is the only one of the asteroids that can be seen without a telescope.
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Listen again to part of the lecture by playing Track 8. O
Then answer the question.

Why does the professor say this?

O To introduce an alternative application of Bode’s Law
O To give an example of what Bode’s Law cannot explain
O To describe the limitations of gravitational theory

O To contrast Bode's Law with a real scientific law

PRACTICE SET 4 SCRIPT AND ANSWERS

Track 7 Listening Script

Narrator

Listen to part of a lecture in an astronomy class. You will not need to remember the
numbers the professor mentions.

Professor

OK. Let’s get going. Today I'm going to talk about how the asteroid belt was discov-
ered. And ... I'm going to start by writing some numbers on the board. Here they are:
we’ll start with zero, then 3,...6, ... 12. Uh, tell me what I’'m doing.

Female Student
Multiplying by 2?

Professor

Right. I'm doubling the numbers, so 2 times 12 is 24, and the next one I'm going to
write after 24 would be . . .

Female Student
48.

Professor

48. Then 96. We'll stop there for now. Uh, now I'll write another row of numbers under
that. Tell me what I’'m doing: 4, 7, 10 ... How am | getting this second row?

Male Student
Adding 4 to the numbers in the first row.

Professor

I'm adding 4 to each number in the first row to give you a second row. So the last two
will be 52, 100, and now tell me what I'm doing.



Female Student
Putting in a decimal?

Professor
Yes, | divided all those numbers by 10 by putting in a decimal point. Now I’'m going
to write the names of the planets under the numbers. Mercury ... Venus...Earth...
Mars.

So, what do the numbers mean? Do you remember from the reading?

Male Student
Is it the distance of the planets from the Sun?

Professor

Right. In astronomical units—not perfect, but tantalizingly close. The value for Mars is
off by...6 or7 percentorso. It's. .. butit’s within 10 percent of the average distance
to Mars from the Sun. But | kind of have to skip the one after Mars for now. Then Jupi-
ter’s right there at 5-point something, and then Saturn is about 10 astronomical units
from the Sun. Um, well, this pattern is known as Bode's Law.

Um, it isn’t really a scientific law, not in the sense of predicting gravitation math-
ematically or something, but it's attempting a pattern in the spacing of the planets,
and it was noticed by Bode hundreds of years ago. Well, you can imagine that there
was some interest in why the 2.8 spot in the pattern was skipped, and um . .. but there
wasn’t anything obvious there, in the early telescopes. Then what happened in the
late 1700s? The discovery of . .. ?

Female Student
Another planet?

Professor
The next planet out, Uranus—after Saturn.

And look, Uranus fits in the next spot in the pattern pretty nicely, um, not per-
fectly, but close. And so then people got really excited about the validity of this thing
and finding the missing object between Mars and Jupiter. And telescopes, remember,
were getting better. So people went to work on finding objects that would be at that
missing distance from the Sun, and then in 1801, the object Ceres was discovered.

And Ceres was in the right place—the missing spot. Uh, but it was way too faint to
be a planet. It looked like a little star. Uh, and because of its starlike appearance, um,
it was called an “asteroid.” OK? Asteris Greek for “star,” as in astronomy. Um, and
so, Ceres was the first and is the largest of what became many objects discovered at
that same distance. Not just one thing, but all the objects found at that distance form
the asteroid belt. So the asteroid belt is the most famous success of this Bode’s Law.
That's how the asteroid belt was discovered.
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Answers and Explanations

1.

O This is a Detail question. Although the entire passage is concerned with
answering “What is Bode’s Law?” the professor specifically answers the ques-
tion when he says, “it’s attempting a pattern in the spacing of the planets.”
The correct answer to this question is choice 4.

@ This is a Gist-Purpose question. Gist questions are not usually answered
very explicitly in the passage, but in this case the professor addresses the
purpose of the discussion twice. At one point he says, “Today I'm going to
talk about how the asteroid belt was discovered,” and later he states, “That’s
how the asteroid belt was discovered.” The correct answer to this question is
choice 2.

@ This is an Understanding Organization question. The professor first dem-
onstrates the pattern of numbers before explaining Bode’s Law and what the
pattern means. The correct answer to this question is choice 1.

@ O This is a Detail question. Note that for this question there are two cor-
rect answers. The professor explains that “Uranus fits in the next spot in the
pattern pretty nicely” and telescopes “were getting better. . . and then in 1801,
the object Ceres was discovered.” Choices 1 and 4 are the correct answers.
Advances in mathematics and the discovery of a new star are not mentioned
by the professor.

@© This is a Making Inferences question. Starting at the point in the passage
where the professor says, “there was some interest in why the 2.8 spot in the
pattern was skipped . . . there wasn’t anything obvious there,” it’s clear that
what the astronomers were looking for was a planet. He later says, “Ceres was
in the right place . . . but it was way too faint to be a planet.” The clear impli-
cation is that astronomers were expecting to find a planet. The correct answer
to the question is choice 3.

O This replay question requires you to Understand the Function of What Is
Said. The pattern the professor describes is called Bode’s Law. The professor
is pointing out how Bode’s Law differs from other scientific laws. The correct
answer to this question is choice 4.
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Questions

Directions: Mark your answer by filling in the oval or square next to your choice.
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What aspect of Manila hemp fibers does the professor mainly describe in
the lecture?

Similarities between cotton fibers and Manila hemp fibers
Various types of Manila hemp fibers

The economic importance of Manila hemp fibers

A use of Manila hemp fibers

What does the professor imply about the name “Manila hemp”?

It is a commercial brand name.

Part of the name is inappropriate.
The name has recently changed.

The name was first used in the 1940s.

Why does the professor mention the Golden Gate Bridge?

To demonstrate a disadvantage of steel cables

To give an example of the creative use of color

To show that steel cables are able to resist salt water
To give an example of a use of Manila hemp

According to the professor, what was the main reason that many ships used
Manila hemp ropes instead of steel cables?

Manila hemp was cheaper.

Manila hemp was easier to produce.

Manila hemp is more resistant to salt water.
Manila hemp is lighter in weight.

According to the lecture, what are two ways to increase the strength of rope
made from Manila hemp fibers?
Choose 2 answers.

Coat the fibers with zinc-based paint
Combine the fibers into bundles
Soak bundles of fibers in salt water
Twist bundles of fibers

Listen again to part of the lecture by playing Track 10. O
Then answer the question.

Why does the professor mention going away for the weekend?

@)
(@)
o
o

To tell the class a joke

To apologize for not completing some work
To introduce the topic of the lecture

To encourage students to ask about her trip
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Track 9 Listening Script

Narrator
Listen to part of a lecture from a botany class.

Professor

Hi, everyone. Good to see you all today. Actually, | expected the population to be a lot
lower today. It typically runs between 50 and 60 percent on the day the research paper
is due. Um, | was hoping to have your exams back today, but, uh, the situation was
that | went away for the weekend, and | was supposed to get in yesterday at five, and
| expected to fully complete all the exams by midnight or so, which is the time that |
usually go to bed, but my flight was delayed, and | ended up not getting in until one
o’clock in the morning. Anyway, I'll do my best to have them finished by the next time
we meet.

OK. In the last class, we started talking about useful plant fibers. In particular,
we talked about cotton fibers, which we said were very useful, not only in the textile
industry, but also in the chemical industry, and in the production of many products,
such as plastics, paper, explosives, and so on. Today we'll continue talking about use-
ful fibers, and we'll begin with a fiber that’'s commonly known as “Manila hemp.”

Now, for some strange reason, many people believe that Manila hemp is a hemp
plant. But Manila hemp is not really hemp. It's actually a member of the banana fam-
ily—it even bears little banana-shaped fruits. The “Manila” part of the name makes
sense, because Manila hemp is produced chiefly in the Philippine Islands, and, of
course, the capital city of the Philippines is Manila.

Now, as fibers go, Manila hemp fibers are very long. They can easily be several
feet in length, and they're also very strong, very flexible. They have one more char-
acteristic that's very important, and that is that they are exceptionally resistant to salt
water. And this combination of characteristics—long, strong, flexible, resistant to
salt water—makes Manila hemp a great material for ropes, especially for ropes that
are gonna be used on oceangoing ships. In fact, by the early 1940s, even though steel
cables were available, most ships in the United States Navy were not moored with
steel cables; they were moored with Manila hemp ropes.

Now, why was that? Well, the main reason was that steel cables degrade very,
very quickly in contact with salt water. If you've ever been to San Francisco, you know
that the Golden Gate Bridge is red. And it's red because of the zinc paint that goes on
those stainless steel cables. That, if they start at one end of the bridge and they work
to the other end, by the time they finish, it's already time to go back and start painting
the beginning of the bridge again, because the bridge was built with steel cables, and
steel cables can’t take the salt air unless they’re treated repeatedly with a zinc-based
paint.

On the other hand, plant products like Manila hemp, you can drag through the
ocean for weeks on end. If you wanna tie your anchor to it and drop it right into the
ocean, that’s no problem, because plant fibers can stand up for months, even years,
in direct contact with salt water. OK. So how do you take plant fibers that individually
you could break with your hands and turn them into a rope that’s strong enough to



moor a ship that weighs thousands of tons? Well, what you do is extract these long
fibers from the Manila hemp plant, and then you take several of these fibers, and you
group them into a bundle, because by grouping the fibers, you greatly increase their
breaking strength—that bundle of fibers is much stronger than any of the individual
fibers that compose it. And then you take that bundle of fibers and you twist it a little
bit, because by twisting it, you increase its breaking strength even more. And then
you take several of these little bundles, and you group and twist them into bigger
bundles, which you then group and twist into even bigger bundles, and so on, until
eventually, you end up with a very, very strong rope.

Answers and Explanations

1.

O Questions like this one that ask about what the professor mainly discusses
are Gist-Content questions. This question asks what aspect of Manila hemp
fibers are mainly discussed, so it has a narrower focus than other Gist-Content
questions. The professor mainly discusses characteristics of Manila hemp and
how these characteristics make Manila hemp useful to the shipping industry.
The correct answer to this question is choice 4.

© This is a Making Inferences question. The professor explains that Manila
hemp is produced chiefly in the area near Manila, so the word Manila in the
name is appropriate. However, Manila hemp is not a type of hemp plant, so
the word hemp in the name is not appropriate. The correct answer to this
question is choice 2.

@ This is an Understanding Organization question. The professor mentions
the Golden Gate Bridge in order to make a comparison between the steel
cables of the bridge and Manila hemp ropes. The fact that the steel cables
must be constantly repainted is a disadvantage. The correct answer to the
question is choice 1.

© This is a Detail question. It is related to the professor’s main point about
Manila hemp. The professor says that Manila hemp is “exceptionally resistant
to salt water.” Much of the lecture deals with the professor’s reinforcing and
exemplifying this point. The correct answer to this question is choice 3.

© O Near the end of the lecture, the professor describes how Manila hemp
ropes are made. The answer to this Detail question can be found there. The
professor talks about grouping fibers into bundles and then twisting the bun-
dles to make them stronger. Note that this question requires two answers.
The correct answers to this question are choices 2 and 4.

@ This replay question requires you to Understand the Function of What
Is Said. The professor mentions that she went away for the weekend and
because a flight was delayed, she was late returning. She tells this story in
order to apologize for not completing marking exams. The correct answer to
this question is choice 2.
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The Speaking Section

The TOEFL iBT® Speaking section is designed to evaluate the English speaking
proficiency of students whose native language is not English but who want to pur-
sue undergraduate or graduate study in an English-speaking context. Like all the
other sections of the TOEFL iBT test, the Speaking section is delivered via the
Internet.

In the Speaking section you will be asked to speak on a variety of topics
that draw on personal experience, campus-based situations, and academic-type
content material. There are six questions. The first two questions are called
Independent Speaking tasks because they require you to draw entirely on your
own ideas, opinions, and experiences when responding. The other four questions
are Integrated Speaking tasks. In these tasks you will listen to a conversation
or to an excerpt from a lecture, or read a passage and then listen to a brief dis-
cussion or lecture excerpt, before you are asked the question. These questions
are called Integrated tasks because they require that you integrate your English-
language skills—listening and speaking, or reading, listening, and speaking. In
responding to these questions, you will be asked to base your spoken response on
the information in the discussion or lecture, or on both the discussion or lecture
and the reading passage together.

For each question, you are given 45 or 60 seconds to respond. So when practicing,
time your speech accordingly.

The Speaking section takes approximately 20 minutes. Response time allowed
for each question is 45 or 60 seconds. For Speaking questions that involve listen-
ing, you will hear short lectures or conversations on headphones. For Speaking
questions that involve reading, you will read short written passages on your com-
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puter screen. You can take notes throughout the Speaking section and use your
notes when responding to the Speaking questions. For each of the six questions,
you will be given a short time to prepare a response. You will answer each of the
questions by speaking into a microphone. Your responses will be recorded and
sent to a scoring center, and they will be scored by experienced raters.

Familiarize yourself with the scoring rubric. It will help you understand how
responses are evaluated.

Your responses will be scored holistically. This means that the rater will lis-
ten for various features in your response and assign a single score based on the
overall skill you display in your answer. Although scoring criteria vary somewhat
depending on the question, the raters will generally be listening for the following
features in your answer:

Delivery: How clear your speech is. Good responses are those in which the
speech is fluid and clear, with good pronunciation, natural pacing, and
natural-sounding intonation patterns.

Language Use: How effectively you use grammar and vocabulary to con-
vey your ideas. Raters will be listening for how well you can control
both basic and more complex language structures and use appropriate
vocabulary.

Topic Development: How fully you answer the question and how coher-
ently you present your ideas. Good responses generally use all or most of
the time allotted, and the relationship between ideas and the progression
from one idea to the next is clear and easy to follow.

It is important to note that raters do not expect your response to be perfect,
and high-scoring responses may contain occasional errors and minor lapses in
any of the three areas described above.

Use the sample Independent and Integrated Speaking rubrics on pages 188 to
191 to see how responses are scored.

For this task, you will be asked to speak about a person, place, object, or event
that is familiar to you. You will be given 45 seconds to speak your response.
The topics for this question will vary, but you will always be asked to base your
response on personal experience or a familiar topic. You might, for example, be
asked about a place you like to visit, an important event in your life, a person
who influenced you, or an activity that you enjoy.



Make a list of familiar topics, and practice speaking about them. You may want to
begin by describing a familiar place or recounting a personal experience.

This question will always ask you both to describe something (for example, an
important event, a favorite activity, an influential person) and to give reasons—to
explain why the event was important, why the activity is one of your favorites,
how the person influenced you, and so on. Be sure to respond to all parts of the
question. Your response should include specific details and/or examples because
they will make your description informative and your reasons comprehensible.

When giving descriptions, try to avoid presenting long lists, since this will reduce
the time you have available to elaborate on the rest of your response.

After you are presented with the question, you will have 15 seconds to pre-
pare an answer. You may want to jot down a few brief notes about what you will
want to say, but you should not try to write out a full and complete answer. There
will not be enough time for you to do that, and raters want to know how well you
can speak in response to a question, not how well you can read aloud from some-
thing you have written. If you do jot down notes during the preparation time, you
should not rely on them too much in giving your answer.

The question will be read aloud by a narrator and will remain on the screen
throughout the time you are giving your response.

The following example shows how a question of this type will appear on your
computer screen.

1. Choose a teacher you admire and explain why you admire him or her. Please
include specific examples and details in your explanation.

()

Preparation Time: 15 Seconds _
Response Time: 45 Seconds

You will be told when to begin to prepare your response and when to begin
speaking. After the question is read, a “Preparation Time” clock will appear below
the question and begin to count down from 15 seconds (00:00:15). At the end of
15 seconds you will hear a short beep. After the beep, the clock will change to
read “Response Time” and will begin to count down from 45 seconds (00:00:45).
When the response time has ended, recording will stop and a new screen will
appear alerting you that the response time has ended.
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Do not memorize responses before the test, especially ones that you get from the
Internet, or from test preparation instructors who say this is a good idea. It is not a
good idea, and it will lower your score. Raters will recognize a memorized response
because the rhythm, intonation, and even the content of the response will be very
different from a spontaneous response. Memorized responses are easy to identify.

To answer a question like the one preceding, you would probably begin by
briefly identifying the teacher you are going to speak about—not necessarily by
name, of course, but by giving just enough relevant information so that someone
listening to your response can make sense of your explanation. For example, what
subject did the teacher teach? How old were you when you had him or her as a
teacher? After briefly describing the teacher in whatever way is useful, you could
then proceed to explain what it was about the teacher that made you admire him
or her. Perhaps it was something specific that he or she did. If so, you should
describe what the teacher did and provide details that illustrate why the action
was admirable. Maybe the teacher displayed a special personal quality or had a
special character trait. If so, you would want to describe it and give details that
provide evidence of it—occasions when you noticed it, the effect it had on you,
and so forth. There are many, many ways to answer this question, and of course
there is no “right” or “wrong” answer. The important thing, if you were to receive
this particular question, is that you communicate enough information about the
person to help the rater understand why you find that person admirable.

In this second Independent Speaking task, you will be presented with two pos-
sible actions, situations, or opinions. Then you will be asked to say which of the
actions or situations you think is preferable or which opinion you think is more
justified and then explain your choice by providing reasons and details. As with
question 1, you will have 45 seconds to give your response.

Topics for this question include everyday issues of general interest to a student.
You may be asked, for example, whether you think it is better to study at home or
at the library, or whether you think students should take courses from a wide vari-
ety of fields or focus on a single subject area, or whether first-year college students
should be required to live in the dormitory or be allowed to live off campus in
apartments of their own. You could also be presented with two opposing opinions
about a familiar topic—for example, about whether television has been a benefit
to humanity—and you would then be asked which of the opinions you agree with.

This question will always ask you to state what your choice or preference or
opinion is and to explain why—in other words, to support your answer with rea-
sons, explanations, details, and/or examples. It is important that you respond to all
parts of the question, and that you are clear about what your opinion is and give
reasons that communicate why you have made your choice. It does not matter
which of the actions, situations, or opinions you choose, and, as with question 1,
there is no “right” or “wrong” answer. Your response will be rated not on which of
the alternatives you choose, but rather on how well you explain your choice by sup-
porting it with reasons and details.



One good exercise would be to state an opinion or a preference and then present
supporting reasons clearly and with detail.

Like question 1, this question will appear on your computer screen and be
read aloud at the same time by the narrator, and you will be given 15 seconds
to prepare an answer. You should use this time to think about what you want
to say, organize your thoughts, and jot down some notes if you feel this will be
helpful. But remember, you should not try to write out a full answer—just a few
words or phrases that may help remind you of the direction you want to take in
giving your response.

Study and practice words and expressions commonly used to express opinions,
such as:

In my opinion . . .

I believe . . .

The following example shows how a question of this type will appear on your
computer screen.

2. Some students study for classes individually. Others study in groups. Which
method of studying do you think is better for students and why?

()

I Preparation Time: 15 Seconds '

Response Time: 45 Seconds

After you hear the question, you will be told when to begin to prepare your
response and when to begin speaking. As with question 1, a “Preparation Time”
clock will appear below the question and begin to count down from 15 seconds
(00:00:15). At the end of 15 seconds you will hear a short beep. After the beep, the
clock will change to read “Response Time” and will begin to count down from 45
seconds (00:00:45). When the response time has ended, recording will stop and a
new screen will appear alerting you that the response time has ended.

In answering a question like this one, it is important that you begin by clearly
stating what your opinion is: do you think it is better for students to study for
classes individually, or do you think it is better for them to study in groups? If
you do not begin by stating your opinion, it may be difficult for someone listen-
ing to your response to understand your reasons for holding that opinion. As for
the reasons you give in support of your opinion, they can vary widely and may be
based on your own experience and observations. For example, if the position you

i
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take is that it is better for students to study alone, you might say that when stu-
dents meet to study in groups, they often waste time discussing matters that have
nothing to do with their class work. You might continue this explanation by con-
trasting the inefficiency of studying in a group with the kind of productivity a stu-
dent can achieve when studying alone. If you have personal experiences that help
illustrate your point, you might want to include them in your explanation. If so,
you should be clear about how they illustrate your point. Or perhaps you want to
take the opposite position, that it is better for students to study in groups. In that
case, you would explain the advantages of group study and the disadvantages of
studying alone. Perhaps you think that the more capable students can help the
less capable students when students study together. Or perhaps you have found
that students who study in groups often share each other’s lecture notes, and this
way they can make sure everyone understands all the material that has been cov-
ered in a course. There are many good reasons for either choice. In fact, it may
be your opinion that in some cases it is better to study in groups and in other
cases it is better to study alone. If that is the opinion you would like to express,
you should explain—with reasons, examples, and/or specific details—why group
study is better in some cases and individual study is better in others. Here again,
there is no “right” or “wrong” answer to a question like this. The important thing
is to clearly communicate to the person who will be listening to your response
what your opinion is and explain the reasons you have for holding it.

Practice making a recommendation and explaining why it is your preferred
course of action.

Question 3 is the first of the four Integrated Tasks in the Speaking section.
For this question, you will read a short passage on your computer screen
about a topic of campus-related interest. You will then listen to two peo-
ple discussing that topic and expressing an opinion about the topic from
the reading. Then you will be asked a question based on what you have read
and what you have heard. You will have 60 seconds to speak your response.
The general areas from which these topics are typically drawn include uni-
versity policies, rules, or procedures; university plans; campus facilities; and
quality of life on campus. The topics are designed to be accessible to all test
takers and will be presented to you in a way that does not require that you have
prior firsthand experience of college or university life in North America.

The reading passage could take various forms. For example, it could be a bul-
letin from the administration of a university regarding a new parking rule, or a
letter to the editor of a campus newspaper responding to a new university policy
restricting the use of radios in dormitory rooms, or an article from the campus
newspaper discussing a proposal to build a new football stadium. In addition



to describing the proposal, the reading passage will usually present two reasons
either for or against the proposal. The reading passage is brief, usually between
80 and 110 words long. You will be given sufficient time to read the passage.

In the dialogue that will be played after you have read the reading passage,
you will hear two students discussing the same article (or letter or announce-
ment) that you have just read. One of the speakers will have a strong opinion
about the proposed change—either in favor of it or against it—and will give rea-
sons to support that opinion. The discussion is brief and typically lasts between
60 and 80 seconds.

After you have read the passage and then listened to the discussion, you will
be asked a question about what you have read and heard. For example, there may
be a reading passage that describes plans to make a new university rule and a
conversation in which a professor and a student are discussing the rule. If in the
conversation the student thinks the new rule is a bad idea, you would be asked to
state what the student’s opinion is and to explain the reasons the student gives for
holding that opinion, using information from both the reading and the discussion.

This task tests your ability to integrate information from two sources—what
you read and what you heard—and to summarize some aspect of it. The reading
passage provides the context that allows you to understand what the speakers
are talking about. The speakers will generally refer to the reading passage only
indirectly. Therefore as you read the reading passage, you should pay attention
to a number of things: the description of the proposal (what has been proposed,
planned, or changed), and the reasons that are given for the proposal. This will
help you understand what it is that the two speakers are discussing as you listen
to their conversation.

In some cases, a speaker will object to the position taken in the reading and
will give information that challenges the reasons offered in the reading for that
position. In other cases, a speaker will agree with the position from the reading
and will give information that supports those reasons. It is therefore important,
as you listen to the discussion, to determine the speaker’s opinion toward the
proposal and to understand the relationship between what the speakers say and
what you have learned from the reading passage.

To answer question 3, it is important to understand not only what the ques-
tion asks you to do, but also what the question does not ask you to do. This type
of Integrated Speaking task does not ask for your own opinion; rather, it asks you
to state the opinion of one of the speakers and to summarize the speaker’s rea-
sons for having that opinion.

You will be given 45 or 50 seconds to read the passage, depending on its
length, after which you will listen to the discussion. Then you will be given
30 seconds to prepare your answer and 60 seconds to respond. As with all the
other questions, you may take notes while reading, listening, and preparing your
answer, and you may refer to your notes while answering the question.

Remember that taking notes on the reading and listening material in the Integrated
Speaking tasks on the TOEFL iBT test is allowed.




ZEILIEN  The following sample question consists of an announcement of a university’s
decision to increase tuition and a discussion between students about whether
the increase is justified. This example shows how a question of this type will be
presented to you on your computer.

You will hear:

Narrator

In this question, you will read a short passage about a campus situation and then
listen to a conversation on the same topic. You will then answer a question using
information from both the reading passage and the conversation. After you hear the
question, you will have 30 seconds to prepare your response and 60 seconds to speak.

Then you will hear this:

Narrator

City University is planning to increase tuition and fees. Read the announcement about
the increase from the president of City University.

You will have 45 seconds to read the announcement. Begin reading now.

Announcement from the President

The university has decided to increase tuition and fees for all students by approxi-
mately 8% next semester. For the past 5 years, the tuition and fees have remained
the same, but it is necessary to increase them now for several reasons. The univer-
sity has many more students than we had 5 years ago, and we must hire additional
professors to teach these students. We have also made a new commitment to re-
search and technology and will be renovating and upgrading our laboratory facili-
ties to better meet our students’ needs.




The reading passage will appear on the screen.

When the passage appears, a clock at the top of your computer screen will
begin counting down the time you have to read. When reading time has ended,
the passage will disappear from the screen and will be replaced by a picture of
two students engaged in conversation.

You will then hear:

Narrator
Now listen to two students as they discuss the announcement.

Then the dialogue will begin.

Man
Oh, great, now we have to come up with more money for next semester.

Woman

Yeah, | know, but | can see why. When | first started here, classes were so much
smaller than they are now. With this many students, it's hard to get the personal
attention you need . ..

Man

Yeah, | guess you're right. You know, in some classes | can’t even get a seat. And |
couldn’t take the math course | wanted to because it was already full when | signed
up.

Woman
And the other thing is, well, | am kind of worried about not being able to get a job after
| graduate.

Man
Why? | mean you're doing really well in your classes, aren’t you?

Woman

I’'m doing OK, but the facilities here are so limited. There are some great new experi-
ments in microbiology that we can’t even do here . . . there isn't enough equipment
in the laboratories, and the equipment they have is out of date. How am | going to
compete for jobs with people who have practical research experience? | think the
extra tuition will be a good investment.



Speaking Section

When the dialogue has ended, the picture of the students will be replaced by the
following:

Now get ready to answer
the question.

The question will then appear on your computer screen and will also be read
aloud by the narrator.

3. The woman expresses her opinion of the announcement by the university
president. State her opinion and explain the reasons she gives for holding
that opinion.

Preparation Time: 30 Seconds
Response Time: 60 Seconds

After you hear the question, you will be told when to begin to prepare your
response and when to begin speaking. A “Preparation Time” clock will appear
below the question and begin to count down from 30 seconds (00:00:30). At
the end of 30 seconds you will hear a short beep. After the beep, the clock will
change to read “Response Time” and will begin counting down from 60 seconds
(00:01:00). When the response time has ended, recording will stop and a new
screen will appear alerting you that the response time has ended.

Try to recognize the attitude of the speaker by listening for intonation, stress,
and word choice. This helps you understand his or her point of view and plan
an appropriate response.

In giving your response to this question, you should state what the woman’s
opinion about the tuition increase is, and then explain her reasons for holding
that opinion. You will probably have noticed as you listened to the conversa-
tion that the woman’s reasons are essentially the same as those of the university
president but are drawn from her own experience as a student, so in your
answer you would probably want to connect information from the two sources.
You could perhaps begin by saying that the woman agrees with the announce-
ment and thinks that the university is right to increase its fees. In describing her



reasons, you might say that she thinks the tuition increase is necessary because
the university can then hire more teachers. She feels that classes are getting too
crowded and more teachers are needed. You might also want to mention that
she has found it hard to get personal attention from her professors. You could
also point out that she agrees that the money should be spent to improve labo-
ratory facilities because they are out of date, and that this has made it hard for
her to get the practical laboratory experience she feels she needs to get a good
job. Your response should be complete enough that someone listening to your
response who has not read the announcement or heard the conversation would
understand what the new policy is, what the woman’s opinion about it is, and the
reasons she has for her opinion. There is a great deal of information in the read-
ing passage and the conversation, and you are not expected to summarize all of
the information in giving your response.

Question 4

Question 4 is the second of the Integrated Speaking tasks. For this task you will
read a short passage about an academic subject and listen to a brief excerpt of a
professor’s lecture on that subject. You will then be asked a question, which you
will answer based on what you have read and heard. You will have 60 seconds in
which to give your spoken response.

Find listening and reading material on a topic that you like. The reading material
and the listening material can provide similar or different views. Take notes on
what you listen to and read, and create outlines. Use your notes and outlines

to orally summarize the information and ideas from the listening and reading
materials. Try to paraphrase what you have heard and read by using different
words and grammatical structures.

The topics for this question are drawn from a variety of fields: life science,
social science, physical science, and the humanities. Although the topics are
academic in nature, none of the written passages, lectures, or questions them-
selves requires prior knowledge of any academic field in particular. The language
and concepts used are designed to be accessible to you no matter what your
academic specialization may be.

The reading passage is usually between 80 and 110 words in length. It pro-
vides background or context to help you understand the lecture that will follow.
The reading passage will usually treat the topic in somewhat general and abstract
terms, and the lecture will treat the topic more specifically and concretely, often
by providing an extended example, counterexample, or application of the concept
presented in the reading. To answer the question that follows the lecture, you will
need to draw on the reading as well as the lecture, and integrate and convey key
information from both sources.
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For example, some tasks will contain a reading passage that gives the defi-
nition of a general principle or process and a lecture that discusses a specific
instance and/or counterexample of the principle or process. For a pairing like this,
you might be asked to explain the principle or process using the specific informa-
tion from the listening. Or another pairing might include a reading passage that
describes a problem and a lecture that presents the success, failure, or unintended
consequences of an attempt to solve the problem, together with a question that
asks you to explain the attempt to solve the problem and account for its results.

The sample question 4 task presented below is a typical example. It begins
with a reading passage discussing a general concept—the domestication of ani-
mal species—by describing two characteristics that make an animal species
suitable for domestication. This passage is coupled with a lecture in which the
professor talks about the behavior of two species of animals—a familiar domesti-
cated animal that has both of the characteristics and a common, undomesticated
species that lacks these characteristics. The question asks you to apply the more
general information you have learned in the reading to the examples discussed in
the lecture and explain how the behavior of the two species of animals is related
to their suitability for domestication.

The following example shows how a question of this type will be presented to you
on your computer. Question 4 will be presented visually in the same way as ques-
tion 3.

First you will hear the narrator say this:

Narrator

In this question, you will read a short passage on an academic subject and then listen
to a talk on the same topic. You will then answer a question using information from
both the reading passage and the talk. After you hear the question, you will have 30
seconds to prepare your response and 60 seconds to speak.

Then you will hear this:

Narrator

Now read the passage about animal domestication. You have 45 seconds to read the
passage. Begin reading now.

The reading passage will then appear on the screen.



Animal Domestication

For thousands of years, humans have been able to domesticate, or tame, many
large mammals that in the wild live together in herds. Once tamed, these mammals
are used for agricultural work and transportation. Yet some herd mammals are not
easily domesticated.

A good indicator of an animal’s suitability for domestication is how protective the
animal is of its territory. Nonterritorial animals are more easily domesticated than
territorial animals because they can live close together with animals from other
herds. A second indicator is that animals with a hierarchical social structure, in
which herd members follow a leader, are easy to domesticate, since a human can
function as the “leader.”

A clock at the top of your computer screen will count down the time you have to
read. When reading time has ended, a picture of a professor in front of a class
will appear on the screen:

And you will hear this:

Narrator
Now listen to a lecture on this topic in an ecology class.

Then you will hear the lecture.

Professor
So we’ve been discussing the suitability of animals for domestication . . . particu-
larly animals that live together in herds. Now, if we take horses, for example .. . in

the wild, horses live in herds that consist of one male and several females and their
young. When a herd moves, the dominant male leads, with the dominant female and
her young immediately behind him. The dominant female and her young are then
followed immediately by the second most important female and her young, and so
on. This is why domesticated horses can be harnessed one after the other in a row.



They're “programmed” to follow the lead of another horse. On top of that, you often
find different herds of horses in the wild occupying overlapping areas—they don’t
fight off other herds that enter the same territory.

But it's exactly the opposite with an animal like the, uh, the antelope . . . which
... well, antelopes are herd animals too. But unlike horses, a male antelope will fight
fiercely to prevent another male from entering its territory during the breeding sea-
son; OK—very different from the behavior of horses. Try keeping a coupie of male
antelopestogetherin a small space and see what happens. Also, antelopes don’t have
a social hierarchy—they don't instinctively foliow any ieader. That makes it harder for
humans to control their behavior.

When the lecture has ended, the picture of the praofessor will be replaced by a
screen instructing you to get ready to answer the question. Then the question will
appear on the screen and will be read aloud by a narrator as well.

4. The professor describes the behavior of horses and antelope in herds. Explain
how their behavior is related to their suitability for domeastication.

After you hear the question, you will be told when to begin to prepare your
response and when to begin speaking. A “Preparation Time” clock will appear
below the question and begin to count down from 30 seconds {00:00:30). At
the end of 30 seconds you will hear a short beep. After the beep, the clock will
change to read “Response Time” and will begin to count down from 60 seconds
(00:01:00). When the response time has ended, recording will stop and a new
screen will appear alerting you that the response time has ended.

Read a short article. Make an outline that includes only the major points of the
article. Use the outline to orally summarize the information. Then add detail to
the outline and orally summarize it again.

To answer this question, you would use information from both the reading
passage and the lecture, linking the specific intformation the professor provides in
the lecture with the mere general concepts introduced in the reading. For exam-
ple, you could begin your response by saying that herd animals can be easily
domesticated if they have a hierarchical social structure and are not territorial,
and that this is why it is easier to domesticate horses than antelopes. You would



want to provide some details about the behavior of horses, pointing out that their
hierarchical social structure makes them willing to follow one another and thus
allows a human being to act as their leader. You could also say that because
horses are not territorial, they can be harnessed together without fighting. You
would probably want to contrast horses’ behavior with that of antelopes, which
are territorial. You could explain that unlike horses, male antelopes fight if they
are together, and that because antelopes do not have a social hierarchy, humans
cannot control them by acting as their leader. Notice that you are not asked to
summarize all the information in the reading and in the lecture. But you should
provide enough information so that even a listener who had not read the pas-
sage or listened to the lecture would be able to understand your explanation.
Here, as in all speaking questions that are based on academic content, you are
provided with all the facts necessary to give your response, and no outside knowl-
edge is required.

Integrated Listening/Speaking: Questions 5 and 6

Question 5

The Integrated Listening/Speaking tasks in questions 5 and 6 do not have a read-
ing passage associated with them. For question 5, you will listen to a short con-
versation about a campus-related situation and respond to a question based on
what you have heard. In the conversation, two people will typically discuss a
problem and two possible solutions. The problem is one that concerns one of
them or both of them directly. After you listen to the conversation, you will be
asked to briefly describe the situation that was discussed in the conversation and
to give your own opinion about solutions to the problem. You will have 60 sec-
onds in which to give your spoken response. The topics for this task are based
on common, everyday situations or problems that might arise at a college or
university.

Typically, the speakers in the conversation will be students, or a student and
a professor, or a student and a university staff member (for example, a teaching
assistant, librarian, or administrator). The problems may involve such issues as
scheduling conflicts, unavoidable absences, unavailable resources, student elec-
tions, financial difficulties, and so forth. In some cases, the problem is one that
affects both speakers equally, and they must decide on a single, common solu-
tion. In other cases, the problem may involve only one of the speakers, and in this
situation that speaker will present his or her problem, and the other speaker
(or both of them) will propose the two possible solutions. The conversations are
usually between 60 and 90 seconds long.



The question you are asked when the conversation has ended has several
parts: you are asked first to describe the problem that the speakers are discuss-
ing, then to state which one of the solutions you prefer (note that you do not need
to talk about both solutions), and finally to explain why you prefer that solution.
The reasons you give for your preference can include information provided by
the speakers in their discussion as well as your own experiences. For example, if
your own experience with a similar or related problem is relevant to your choice
of one solution over the other, you may draw on that experience when explaining
your reasons. Here, as in other Speaking tasks in which you are asked to choose
between two alternatives and give reasons for your choice, it does not matter
which of the proposed solutions you choose, and there is no “right” solution or
“wrong” solution. Your response will be rated not on which solution you choose,
but rather on how well you describe the problem, state the solution you prefer,
and explain the reasons for your preference.

It is very important to practice your conversational speaking skills as often

as possible. One way of doing this might be by joining an English language
conversation club. If such clubs do not exist in your area, you may want to start
your own and, if possible, invite native speakers to join in.

The types of problems discussed by the speakers in these conversations will
vary. The problem could be that one of the speakers needs to arrange transporta-
tion for a class field trip and does not know whom to ask. Or the problem could
be that a student has a doctor’s appointment scheduled at the same time as a
meeting with job recruiters. Another could be about a student who is not getting
along with other members of his or her study group. In the following sample
question, the speakers are discussing a problem that you may find very familiar:
too much schoolwork and not enough time to do it.



2B  The following example shows how you would hear and see this task on your
computer:

You will hear:

Narrator

In this question, you will listen to a conversation. You will then be asked to talk
about the information in the conversation and to give your opinion about the ideas
presented. After you hear the question, you will have 20 seconds to prepare your
response and 60 seconds to speak.

Then a picture of two students will appear on the screen.

Then you will hear the conversation.

Man
Hey, Lisa, how's it going?

Woman
Hi, Mark. Uh, I'm OK, | guess, but my schoolwork is really stressing me out.

Man
Yeah? What's wrong?

Woman

Well, I've got a paper to write and two exams to study for. And a bunch of math prob-
lems to finish. It's just so much that | can’t concentrate on any of it. | start concentrat-
ing on studying for one of my exams, and then I’'m like, how long’s it gonna take to
finish that problem set?
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Wow. Sounds like you’ve got a lot more work than you can handle right now. Look,
have you talked to some of your professors . . . | mean, you know, try to explain the
problem. Look, you could probably get an extension on your paper, or on the math
assignment. ..

Woman
You think? It would give me a little more time to prepare for my exams right now.

Well, | mean another thing that you might do ... | mean have you tried making your-
self a schedule? | mean that’s what | do when I'm feeling overwhelmed.

Woman
What does that do for you?

Well, | mean it helps you to focus your energies. You know, you make yourself a chart
that shows the next few days and the time till your stuff is due and . ..

Woman
Uh-huh ...

Man

I mean think about what you need to do and when you have to do it by. You know,
then start filling in your schedule—like, all right, 9:00 to 11:30 A.m., study for exam;
12:00 to 3:00, work on problem set. But | mean don’t make the time periods too long.
Like, don’t put in eight hours of studying—y‘ou know, you’ll get tired, or start worrying
about your other work again. But if you keep to your schedule, you know, you’ll just
have to worry about one thing at a time.

Woman
Yeah, that might work.

When the conversation has ended, the picture of the two students will be replaced
by a screen instructing you to get ready to answer the question. Then the ques-
tion will appear on the screen and will be read aloud by the narrator.



5. The students discuss two possible solutions to the woman’s problem. Describe
the problem. Then state which of the two solutions you prefer and explain why.

After you hear the question, you will be told when to begin to prepare your
response and when to begin speaking. A “Preparation Time” clock will appear
below the question and begin to count down from 20 seconds (00:00:20). At
the end of 20 seconds you will hear a short beep. After the beep, the clock will
change to read “Response Time” and will begin to count down from 60 seconds
(00:01:00). When the response time has ended, recording will stop and a new
screen will appear alerting you that the response time has ended.

To answer this question, you should begin by briefly describing the woman’s
problem, giving just enough details so that someone listening to your response
but who has not heard the conversation would know what you are talking about.
Then you would state which solution you prefer and explain why. If you believe
the second solution is preferable, you would probably begin by saying that you
think it would be better if the woman prepared a schedule, and then you would
proceed to explain why. There are many possible reasons you can give: you might
say, for example, that the problem of too much work to do is something that
the woman is going to confront in the future as well, and that if she learns how
to organize a schedule now, this will help her throughout her academic career.
You could also speak about the disadvantages of the other solution: for example,
even though her professors might be willing to give her an extension, they might
somehow penalize her for it by grading her assignments more severely. If your
own personal experiences are relevant to your reasons for choosing one solu-
tion over the other, you may wish to mention those experiences, but you should
keep in mind that the focus of the question is the problem faced by the speaker
or speakers, not your own situation. Remember, too, a question like this can be
answered in many different ways, and there is no “right” or “wrong” choice.

Question 6

This Integrated task, the last of the six Speaking tasks, is based on academic con-
tent. For this task you will first listen to a brief excerpt from a professor’s lecture
on an academic subject, and then you will be asked a question about what you
have heard. You will have 60 seconds in which to give your spoken response.

As with question 4 (the other Speaking task that is based on academic con-
tent), the topics for this question are drawn from a variety of fields within the life
sciences, social sciences, physical sciences, and humanities. Here too, no prior
knowledge of any academic field in particular is required for you to understand
the le